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S'I‘he Honorable Bob Graham

Governor of Florida v

The Honorable Ralph D. Turlington
Issioner of Education

The Honorable Barbara Newell
Chancellor of the State University System

The Honorable Curtis Peterson
President,| Florida Senate

The Honorable Lee Moffitt
Speaker, of Representatives

The Honorable Jack Gordon
Chairman, Senate Education Committee

The Honorable Eleanor Weinstock
Chairman, House K-12 Education Camittee

Ladies and Gentlemen:

March 1, 1983

STATE BOARD OF EDUCATION

POS18ECONDARY EDUCATION PLANNING COMMISSION

KNOTT BUILDING
TALLAHASSEE, FLORIDA 32301

Telcphone (904) 488-0981

On behalf of the Joint Executive and Legislative Task Force for Teacher
Education Quality Improvement, I am pleased to forward this Task Force Report.
As specified in the legislation, the Task Force has addressed a variety of |,
tignificant issues in the area of teacher education and has developed recom-
mendations aimed at strengthening teacher education programs and standards.

We believe Florida has an excellent opportunity to establish a national -
leadership position in the reform of teacher education and the suggestions

provided in this report certainly represent a good start.

Florida needs

quality education, highly talented and skilled teachers, and academic and

rigorous teacher education programs.

Affirmative action/equal opportunity employer
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Page Two
March 1, 1983

I would like to extend the membership's titude for the opportunity to serve
in this effort. Indeed, it has been an important challenge for each of us.

We believe that this report can provide basis for legislative and other
policy decisions necessary for improving the quality of teacher education over
the next several years. The Task Force membership will remain available to
assist you in any manner which may be necessary to help implement these
recamendations.

Respectfully submitted,

//3/@,’/_(’//. . f-;.rl

<
A.J. HenriqueZ }
Chairperson
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CHAPTER ONE

 INTRODUCTTON

b
The 1982 Florida legislature created the Joint Executive and °
Iegislative Task Force for Teacher Education Quality Improvement to
initiate a comprehensive study of Florida's teacher preparation programs
and make policy recommendations related to improving the quality of

teacher education.

clearly focuses on the’ preservice aspect of teacher education:

Issues

The Legislature recognizes that past attempts
to improve teacher education have been fragmented
and lacking in clearly stated objectives. Piecemeal
approaches have not made a significant impact. Not
until the quality of teacher education is examined
in a systematic and comprehensive manner can a
variety of strategies for fundamental improvement be
thoroughly considered. The Legislature hereby
encourages educators of teachers to critically
review their current practices and to examine the
knowledge base which is already in existence, but
which is inadequately utilized. The strengthening
of teacher education programs will require greater
coordination between the schools and universities
than any other single issue.

The legislative intent delineated in Chapter 82?5/

The legislation charged the Task Force to address at least the
following sixteen issues related to teacher education. ]

1. . Selection procedures (beginning with admission’
standards) throughout the entire process of
teacher preparation

2. The secondary\school curriculum as it relates
to the knowledge and skills needed for college
entrance

3. The content and process of preservice and -

graduate teacher education programs

The variety, intensity, duration, and timing of

field experiences

Differential funding formcolleges of education

Review of program approval procedures

Staff development for university personnel

College and university salary and pramotion °

procedures that recognize faculty serxvice to

schools and school districts
9. Incentives to attract teachers in areas where
there is a critical shortage

10. Elimination of unnecessary duplication &f

teacher education programs and specialities

11. Thé impact of administrative and supervisory.

-3
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leadership on the quality of teachers

12, Sensitivity to multicultural concerns and
racial and sexual equity

13. Role and scope of cammunity colleges as they
relate to teacher education

14. Role and scope of the private sector as they
relate to teacher educatlon

15. Teacher certification

16. The public image of the educational commnity

Membership and Organizational Structure

As specified in the Legislation, twenty-five members representing a
broad spectrum of educators and citizens were appointed to the Task
Force by the Governor, the Speaker of the House, and the President of
the Senate. A list of the membership appears on page v.

At the first meeting, the Task Force elected Dr. Armando Henriquez
as the group's chairperson. At the next meeting, members of the Task
Force were divided into three committees: governance, personnel, and
program. Fach committee then elected a vice-chairperson: Dr. William
Katzenmeyer-governance, Dr. James McCartney-personnel, and Dr. David
Smith-program. The Task Force was assisted by three full time and
half time professional staff and a full time secretary.

The Task Force held a total of nine meetings from.August 30, 1982
to March 4, 1983. All meeting agendas can be found in Appendix A.

Assembling of Background Materials 'l

In order to improve their understanding of the dynamics of teacher
education and the entangling network of agencies and groups which
influence programs, the Task Force spent the initial part of its meeting
schedule investigating and educating itself in the background of the
issues. This was accomplished in a number of ways.

First; staff conducted a library and ERIC search and disseminated a
wide variety of nationally recognized articles, monographs, and reports
concerned with recent developments in teacher education. (A complete
bibliography can be found on page 92.) These studies covered a wide
variety of topics including the role of the liberal arts in teacher
education; the case for extended programs; teacher competence; academic
skills of education majors; teacher education reform; state policies and
the education of teachers; and problems with teaching as a profession.

Second, extensive and frequent contact was maintained with
appropriate officials in the Florida Department of Education,
particularly the Office of Teacher Education, Certification, and Staff
' Development. In addition, approximately thirteen state educational
agencies were consulted, either by examining written materials sent by
officials from these agencies or ‘interviewing them directly by
telephone. States which were contacted represented those conmonly
identified as having established recent policies aimed at improving
teacher education programs.

10
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Third, officials and faculty from universities and colleges of
education throughout the country were contacted for information about
innovative approaches to teacher preparatlon as well as about obstacles
and problems frequently encountered in attempts to reform teacher
education programs.

Fourth, the Task Force contacted national organizations interested
in or associated with teacher education, including the Education
Comission of the States, the American Asgociation of Colleges for
Teacher Education, the National Educatiow” Association, the American
Federation of Teachers, the Chief State School Officers and the United
States Department of Education.

Fifth, to better understand the legislative intent behind th!
formation of the Task Force and to receive feedback on the group's
progress, staff met frequently with appropriate legislative aides.
These meetings permitted the Task Force to focus on only those issues
which would receive legislative attention and to keep informed of the
research and findings of those state-level groups whose investigations
dealt’ with similar, overlapping, or camplementary issues. These
included the Speaker's Task Force on Mathematics, Science, and Computer
Education in the area of critical shortages; the Florida Council for
Educational Management in the area of administrative leadership; the
Governor's Commission on Secondary Schools on the issue of high school
curriculum; and the Education Standards Comission in the area of
inservice education.

Presentations and Testimony

The Task Force scheduled, when appropriate, testimony from experts
and officials both in Florida and the nation whom they believed could
address the sixteen 1issues comprehensively. Officials from the
Department of Education and the Board of Regents, the Independent
Colleges and Universities of Florida, the Florida Association of Teacher
Educators, the Education Standards Commission and both of Florida's
professional teacher associations provided insights into the variety. of
networks which influence teacher education programs. To increase their
understanding of the placement of teacher education programs in a
university context, the Task Force heard presentations from a Dean of
Arts and Sciences, two univefsity vice-presidents and the Chancellor of
the State University System. A member of the Florida Senate was invited
to present the legislature S perception of the areas of need and
direction for reform in teacher education. 'The special needs of the
state's diverse teacher education programs were expressed by
representatives from the private sector and from institutions
representing large minority populations. )

Finally, the Task Force learned about national agendas for reform
in teacher education from prominent and recognized experts in the area
including Dr. Robert B. Howsam, Professor and former Dean, College of
Education, University of Houston; Dr. Dale P. Scannell Dean, School of
Education, the University of Kansas; Dr. Jack L. Gant, President,
American Association of Colleges for Teacher Education; and Dr. B.O.
Smith, Professor Emeritus, University of Illinois and University of

11
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South Florida. A complete list of presenters can be found in Appendix
B. . . '

Data Gathering ;

Two consultanté with expertise in funding and certification were
contracted to exam1&ne these issues. They were Dr. Nancy Zimpher of Ohio
State University, who has conducted several studies on accreditation and
certification, and Dr. Bruce Peseau of the Jniversity of Alabama, who is
nationally recognized as an authority in the funding of colleges of
education. Both consultant reports were used by the Task Force in
consideration of recommendations in funding and teacher certification
and can be provided upon request. Executive summaries of both reports .
can be found in Appendix C. .

In order to secure the most accurate information available on
Florida's preservice teacher education programs, surveys were developed
and distributed to the following groups: deans, directors, and
chairpersons of all teacher education programs; chairpersons of
elementary, secondary and exceptional student education programs; and
every teacher education program faculty member in both public and
private colleges and universities. Responses to the survey were secured
from 80 percent of the state's approved programs and from approximately
40 percent of the faculty surveyed. Catalogues were also obtained from
each of the 26 teacher training ihstitutions and comparisons made of
their teacher education program requirements.

At the request of the Task Force, Board of Regents staff conducted - . *
a transcript study to determine the quantity and level of academic
coursevork taken by various students planning to be secondary educatjon
teachers. In addition, on-site interviews were conducted with students J
and faculty to gather first hand information on teacher education
programs. These included personnel at Florida State University, the
University of West Florida, Jacksonville University, the University of
North Florida, the University of Central Florida, Rollins College, and
Florida A & M University. ‘

Data on teacher education program enrollment and projected school
district needs were obtained from the Board of Regents, Florida
Association of Colleges for Teacher Education, Florida Association of
School Personnel Administrators, and the Education Standards Commission.
Certification requirements and criteria for and examples of the program
approval process were secured from the ~Department of Education.
Standards for subject matter competence were gathered from appropriate
national associations including the National Council of Teachers of
Mathematics, National Council for the Social Studies, National Science ' -
Teachers Association and National Council of Teachers of English.
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Consideration of Recomendations

Rl

After the three committees became operational and deliberation
began on the issues, camittee chairpersons realized that additional
structure was needed. With this time frame, a writing -committee —
consisting of the chairperson, vice—chairpersons, and staff, was formed
to  develop preliminary recamendations for full Task Force
consideration. The writing committee presented the first set of 13~
draft recoammendations at the December 5-6th Task Force meeting. After
reaching deneral consensus on several of these recamendations and
reviewing other recammendations from the membership, staff prepared the
rationale for these recommendations, incorporating that data base
described in the last section. This process of developing and refining
additional recampendations and rationale for  each continued into

' February.

On February 10th, a public hearing was conducted in Tallahassee of
which the Task Force listened to testimony on the group's first draft of
recamendations. Testimony was presented at this bhearing by
representatives fram the Department of Education, one of the teachers
associations, and from several public and private teacher education
programs. On February 11th the Task Force discussed the public
testimony, made appropriate changes and then approved by consensus all
butmeofthere,oamepda.t,ignsfmndinthisreport. On that
recarendation wi§re consensus was not reached a minority statement was
filed and can be féund on page 51. A list of those individuals who
testified at the public hearing can be found in Appendix D.

The Task Force held 'its final meeting on March 4th, where it

approved the final report and formally submitted it to the Legislature
as charged.
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CHAPTER TWO

OBSERVATIONS AND RECCMMENDATICNMS

The Task Force identified twelve general cbservations and concerns
they believed should form the conceptual framework for the development
of recamendations aimed at improving the quality of Florida's teacher
preparation programs. These statements both encompass the sixteen
issues assigned to the Task Force in statute by the Legislature and
represent that body's intent for the Task Force to examine teacher
education programs from a comprehensive reference point.

»

Observations and Concerns on Teacher Education

The quality of education in public schools can
rise no higher than the qualifications of the
teachers who educate the youth of our state.

Florida's teacher education programs will
graduate less than 40 percent of new teachers hired

in Florida next year.

Standards which assure that only high quality
teachers will be certified must be established. A
diversity of approaches to teacher education should
be encouraged and the quality of teacher education
programs evaluated against the extent to which
graduates meet the standards identified.

In order to adequately prepare students to
enter a complex American society, better trained
teachers are needed to ‘take into account these
complexities, which include an increase in Florida's
cultural diversity, a technological explosion, high
drug and alcohol abuse, and a dramatic rise in
single parent families.

Both the esteem and salary levels of
professional teachers need to be raised.

Florida does not have an adequate supply of
qualified teachers in all areas, nor does the state
have sufficient incentives to attract talented
teachers into subject areas where shortages exist.

There is a substantial decline in the number of
minorities entering the profession.

14




Teacher preparat:.on programs do not appear to
be a high priority in Florida's universities.

- Evidence includes low funding allocations;lack of
designation for use of Quality Improvement Funds,
and procedures for pramotion and tenure which fail
in practice to recognize service to public schools.

- ~The teacher education student-faculty

\_/ ) ratio in university funding formilas are
generally the highest of all academic
"7 disciplines.
-Program review and funding are not
, linked. .
~There is little apparent relatlonshJ.p
between.. appropriations to ensure minimum

quallty programs and university
expendltures for programs.

Generally speaking, Florida's preservice
teacher education programs need to be both
reconceptualized and redesigned.

-A traditional four year program may not
give sufficient time to provide Florida's
prospectlve teachers with the comprehen-
sive, quality preservice teacher training
program needed for effective classroom
teaching.

-Results on the Teacher Certification

Examination suggest that some of Florida's

« prospective teachers are inadequately
prepared in same of the state's teacher
preparation programs.

Several research studies suggest that the
teacher's workplace is unrewarding and creates a
professional environment not conducive to retaining
quality teachers.

A camwrehensive and interrelated strategy for-
strengthenmg teacher education standards and
improving teacher education in Florida is needed,
for a piecemeal approach will not work.

The professional preparation programs and
standards for certification of school administrators
should be improved to better prepare principals to
became effective instructional leaders.

Recammendations : . ’ T

From this camprehensive list the Task Force was able to develop

s thirteen categories of recommendations aimed at six general domains. It
was the intent of the Task Force for these domains to represent the

various areas which have been recognized as having an influence on

| S
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Florida's , teacher education programs. The rationale for .each
recammendation can be found in Chapter Six,

1. Teacher Preparation

The first domain directs recommendations toward encouraging the
state's teacher education programs to be reconceptualized and
redesigned. The Task Force focused their quality improvement
suggestions on increasing subject matter competencies, requiring that
programs be based on clinical and field experiences, providing
incentives for same of the state's approved public programs to offer
five yvear extended programs which culminate in a master's degree,
requesting funds for staff development, and calling for universities to
make their camitment to teacher education programs more visible. The
Task Force believes that implementation of these suggestions will help
the state meet the educational obligations anticipated for teachers in
the twenty-first century.

_Subject Matter Competencies

SUBJECT MATTER COMPETENCE FOR ELEMENTARY AND SPECIAL
EDUCATION TEACHERS, PARTICULARLY BUT NOT EXCLUSIVELY IN
READING, MATHE'ATICS AND SCIENCE, NEEDS TO BE STRENGTHENED AND
DEMOWSTRATED.

PROSPECTIVE MIDDLE AND SECONDARY TEACHERS SEEKING
CERTIFICATION IN A CONTENT AREA SHOULD TAKE A BROADLY BASED
PROGRAM APPROPRIATE TO EXISTING SBECONDARY CURRICULUM AND
BQUIVALENT IN HOURS T0 A MAJOR IN THE CONTENT AREA.

Course Camonents Related to Florida's Social Contexts

GRADUATES OF TEACHER EDUCATION PROGRAMS SHOULD HAVE A
COMPONENT REIATED TO THE VARYING SOCIAL CONTEXTS WHICH EXIST
IN FLORTIDA SUCH AS URBAN OR RURAL SOCIOLOGY, SOCIOLOGY OF THE
FAMILY, CULTURAL ANTHROPOLOGY, OR MINORITIES IN AMERICAN
SCCIETY.

Clinical and Field Experiences !

BY THE END OF THE FIRST SEMESTER OF THE JUNIOR YEAR OF A
TEACHER EDUCATION PROGRAM, EACH STUDENT SHOULD HAVE COMPLETED
A FIEID EXPERIENCE BRASED ON WORKINC WITH YOUTH IN A STRUCTURED
AMD SUPERVISED SCHOOL SETTING.

CLINICAL AND FIELD EXPFRIENCES SHOULD BE INCORPORATED INTO
VIRTUALLY ALL ASPECTS OF THE fROFESSI(X\IAL PROGRAM.

CLINICAL COMPOMENTS WITH A STUDENT-TEACHER RATIO OF 12:1 NEED
TO BE ADBQUATELY FUNDED. ‘-




Master's Degree Programs for Teacher Education

- INCREASED SOCIETAL DEMANDS, THE NECESSITY FOR A WELI-ROUNDED B
GENERAL EDUCATION AND- MASTERY SUBJECT MATTER, A RAPIDLY
EXPANDING KNOWLEDGE BASE TEACHING AND THE
ECONCMIC  ADVANTAGES WITH THE DEVELOPMENT: OF

STATE SHOULD HAVE THE BENEFIT OF -
MORE RIGOROUS, SOPHISTICATED PREP.

THE STATE SHOULD PILOT AT LEAST THREE MASTER'S DEGREE TEACHER
EDUCATION PROGRAMS ON THE BASIS OF COMPETTTIVE PROPOSALS. THE
PROPOSALS SHOULD SHOW EVIDENCE THAT PROGRAMS HAVE BEEN
. ' " RECONCEPTUALIZED AND REDESIGNED TO:
~HAVE A STRONG GENERAL EDUCATION COMPONENT o
-HAVE A SIGNIFICANT OOMPONENT REIATED TO  ACADEMIC |
SPECTALIZATION {
~HAVE A PROFESSIOMAL COMPONENT BASED ON PEDAGOGICAL THEORY AND |
CLINICAL AND FTELD EXPERTENCES
-REQUIRE CANDIDATES TO BE PROFICIENT IN THE USE OF CQMPUTERS
IN INSTRUCTION . |
~REQUIRE CANDIDATES FOR ELEMENTARY SCHOOL TEACHING TO HAVE A |
STUDENT INTERNSHIP IN AT LEAST TWO GRADE LEVELS (ONE EACH IN ]
THE PRIMARY AND INTERMEDIATE LEVELS) |
~REQUIRE CANDIDATES FOR SECONDARY SCHOOL TEACHING TO HAVE A 1
STUDENT INTERNSHIP IN AT LEAST TWO AREAS WITHIN THE SUBJECT |
MATTER DISCIPLINE AND AT THE INTERMEDIATE AND SENIOR HIGH |
LEVELS -
. ~REQUIRE CANDIDATES TN EXCEPTIONAL STUDENT EDUCATION TO HAVE A |
STUDENT INTERNSHIP IN AT LEAST TWO APPROPRIATE AREAS, ONE OF |
WHICH MAY BE IN A REGULAR CLASSROCM |
~CUIMINATE IN A MASTER'S DEGREE.

IN ADDITION TO COMPETITIVE PROPOSALS, THE LEGISLATURE SHOULD
DIRECT THE STATE UNIVERSITY SYSTEM TO MAKE THE
RECONCEPTUALIZATION AND REDESIGN OF TEACHER EDUCATION PROGRAMS
A MAJOR PRIORITY FOR NEW OR SEPARATE QUALITY IMPROVEMENT
FUNDS.

Relationship between Teacher Education Programs and the
Beginning Teacher Program

TEACHER EDUCATION FACULTY SHOULD HAVE AN INTEGRAL ROLE IN THE
BEGINNING TEACHER PROGRAM.

TO HELP IN TEACHER EDUCATION PROGRAM IMPROVEMENT, LOCAL SCHOOL
DISTRICTS SHOULD ' PROVIDE (OLLEGES OF EDUCATION WITH

- APPROPRIATE DATA ON GRADUATES ENROLIED IN THE BEGINNING
TEACHER PROGRAM, SUCH AS PEDAGOGICAL SKILL PERFORMANCE AND
SUBJECT MATTER COMPETENCY.

, ALL SUPERVISING TMERS AND UNIVERSITY FACULTY INVOLVED WITH |
STUDENT TEACHERS SHOUILD BE ABLE TO MEET CRITERIA ESTABLISHED
FOR PARTICIPATION IN THE BEGINNING TEACHER PROGRAM.

ERlC | 17 9
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FACULTY WHO ARE INVOLVED IN ¥HE P EDUCATION OF
TEACHERS SHOULD BE REQUIRED T¢) SERVE ODICALLY ON A

SCHOOL-BASED  BEGINNING TEAGHER SUPPORT  TEAM. WHEN
APPROPRIATE, THIS SERVICE SHOULD BE RBECOGNIZED AS A CRITERION
FOR PROMOTION AND TENURE.

‘.
Staff Developrent for Téacher Education

TEACHER EDUCATION FACULTY, WHERE. APPROPRTATE, SHOULD BE
ENCOURAGED TO RETURN TO THE PUBLIC SCHOOLS FOR AT LEAST ONE
SHRMESTER O A PERIODIC BASIS. SERVICE COULD BE PROVIDED AS A
CLASSROOM TEACHER, AS A DISTRICT OR SCHOOL ‘ADMINISTRATOR, AS
AN INSERVICE EDUCATOR OR IN A VARIETY OF OTHER WAYS. AN

AGREEMENT SHOULD BE CULATED RETWEEN THE SCHOOL DISTRICT
/AND'IHECX)ILEGEOF TION AND SHOWLD INCLUDE SHARED COSTS
. FOR THE TICAL, FUNDS FOR TRAVEL, COLLABORATICH WITH OTHER

, DISTRICTS, F TY EXCHANGE, AND OTHER NECESSARY COMPONENTS.

FUNDS SHOULD BE ALLOCATED TO COLLEGES OF EDUCATION FOR FACULTY
STAFF DEVELOPMENT ACTIVITIES. FUNDS COULD BE USED FOR
SCHOOL~RELATED PROJECTS, RESEARCH, OR FOR TRAINING RELATED TO
MANDATED CHANGES IN PUBLIC SCHOOL PROGRAMS.

University Commitment to Teacher Education

UNIVERSITIES SHOULD GIVE A HIGHER PRIORITY TO TEACHER
EDUCATION PROGRAMS AND SUBMIT A PLAN TO THE BOARD OF REGENTS
DESCRTBING' IN DETAIL HOW TEACHER EDUCATION WILL BE MADE MORE .
PROMINENT. THE PLAN SHOULD AT LEAST:

-EVALUATE CURRENT PROGRAMS FOR EFFECTIVENESS

-OUTLINE WAYS TO STRENGTHEN COOPERATIVE EFFORTS BETWEEN
COLLEGE OF EDUCATION AND OTHER FACULTY

-BE RELEVANT AND RESPONSIVE TO THE UNT s ) RESOURCES
ASSOCIATED WITH EACH INDIVIDUAL INSTITUTION ,
-PROVIDE-DETAILED IMPLEMENTATION STRATEGIES.

IN AN EFFORT TO MAKE TEACHER EDUCATION MORE PROMINENT, FUNDS
SHOULD BE ALLOCATED TO SUPPORT THE DEVELOPMENT AND EVALUATION
OF THESE TEACHER EDUCATION PROGRAMS. | ’

%. "Standards of Quality .

The second domain relates to strengthening the standards of quality
for teacher education programs as well as for the certification of
prospective 'teachers.. The Task Force firmly believed t if the
state's public schools are to employ competent and talen chers
standards must be established which assure that only high quality
teachers will be certified, and €™ quality of teacher education
programs must be evaluated against the extent to which graduates meet
those standards. ,Therefore these recommendations, are directed towards
strengthening teacher certification area specialization requirements,
program review and program approval processes, and the Florida Teacher
Certification Examination.

18
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- SUBJECT ARFA COOURSE REQUIREMENTS TO THOSE
" LIBERAL ARTS MAJORS.  FOR EXAMPLE, A

11

Strengthening Florida's Teacher Certification Examination

THE . PROFESSIONAL, QUALIFYING EXAMINATION WHICH IS USED TO

CERTIFY FIORIDA TEACHERS "MUST BE UPGRADED "AND  MADE MORE
RIGOROUS. THE TASK FORCE RECOMMENDS THAT THE EDUCATION
STANDARDS COMMISSION INITIATE THE FOLLOWING:

EITHER THE BASIC SKILLS COMPONENT (THE READING, WRITING, AND
MATHEMATICS SECTIONS) OF THE CURRENT FIORIDA TEACHER
ON SHOUID BE DESIGNED TO- BE MORE RIGOROUS OR OTHER
EXAMINATIONS SHOULD BE OCONSIDERED AS TO THEIR
UITABILITY FOR USE IN MEASURING THE BASIC SKILLS. .

THE PROFESSICNAL ' EDUCATION COMPONENT OF THE TEACHER »

VALIDATED RESEARCH. THE REDEVELOPED TEST SHOULD INVOLVE A
HALF OR FULL DAY EXAMINATION COVERING THE STUDENT'S KNOWLEDGE
OF SUCH SUBJECTS AS THE RESEARCH ON EFFECTIVE TEACHING,
EDUCATIONAL MEASUREMENT, SCHOOL LAW, MATNSTREAMING PRINCIPLES,
CLASSROOM DISCIPLINE, "EDUCATIONAL PSYCHOLOGY, HISTORICAL AND
SOCIAL TRENDS, VARYING SOCIAL CONTEXTS IN FLORIDA, COMPUTER
PROFICIENCY, AND SUCH OTHER AREAS AS HAVE BEEN VAIDAT@

THEED(AMINATIONSHOUIDB\ICIUDEASUBJ’ECTAREAW ALL
TEACHFRS SHOULD BE RBQUIRED TO PRESENT EVIDENCE OF SCORES
EARNED AT A SUITABLE STANDARD ON A VALIDATED SUBJECT TEST (S)
APPROPRIATE TO THE CANDIDATE'S PROPOSED TEACHING FIELD (FOR
EXAMPLE, BIOLOGY, FRENCH, EARLY CHILDHOOD EDUCATION).

WHEN THE FIORIDA TEACHER CERTIFICATION EXAMINATION HAS BEOOME
MORE RIGOROUS, THE STATE SHOUID DROP THE RBQUIREMENT THAT 80
PERCENT OF THE GRADUATES OF ALL STATE-APPROVED TEACHER
EDUCATION PROGRAMS MUST PASS THIS EXAMINATION IN ORDER FOR ‘I'HE
PROGRAM TO RETAIN STATE, APPROVAL,.
" ir
Course Requ1ra?nents for Spec:.allzatlon Certlﬁ?zcatlon
4

ALL COURSE REQUIREMENTS FOR SPECIALIZATION AREA CERTIFICATION,
PARTICULARLY THOSE REIATED TO SUBJECT MATTER COMPETENCE,
SHOUID BE REVIEWED AND STRENGTHENED. TO ACCOMPLISH THIS, THE
TASK. FORCE RECOMMENDS THE FOLLOWING:

THE - EDUCATION STANDARDS COMMISSION  SHOULD
ACCELERATED TIMETABLE WHICH REQUIRES SYSTEMATIC\ REVIEW OF
REQUIREMENTS IN FACH SPECIALIZATION AREA.

s{ v - P
THE EDUCATION STANDARDS” COMMISSION SHOUID DEVELQ
FOR THE REVISED REQUIREMENTS WHICH INCLUDE THE*
-FOR SECONDARY EDUCATION, A GOAL SHOULD BE

EDUCATION TEACHER SHOULD HAVE AN EQUIVALENT ER OF HOURS I
MATHEMATICS AS AN INDIVIDUAL WITH A LIBERAL
DEGREE.
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-SUBJECT MATAER AND PEDAGOGICAL RBQUIREMENTS FOR ELEMENTARY,
FARLY CHIIDHOOD, AND EXCEPTIONAL  STUDENT  EDUCATION
CERTIFICATION SHOUID BE STRENGTHENED. FOR EXAMPIE, A OOURSE
IN OOLLEGE AIGEBRA OR HIGHER MATHEMATICS SHOULD BE REQUIRED.

THE LEGISIATURE SHOULD ALIOCATE FUNDS TO THE DEPARTMENT OF
EDUCATION TO INVOLVE CONSULTANTS AND TEACHERS TO HELP
FORMULATE THE REVISED REQUIREMENTS FOR SUBMISSION TO THE
EDUCATION STANDARDS COMMISSION.

REVIEWN OF THE FIRST SET OF REVISED SPECIALIZATION AREA
REQUIREMENTS BY THE EDUCATION STANDARDS COMMISSION SHOULD
COMMENCE NO IATER THAN JANUARY 1985. . .
THE NEW STANDARDS, TIMETABLE, AND REVISED RBEQUIREMENTS SHOULD
BE SUBMITTED TO THE STATE BOARD OF EDUCATION FOR APPROVAL.

.-
e

THE IEGISLATURE SHOULD DIRECT THE EDUCATION STANDARDS
COMMISSION TO COMPLETE THE EXAMINATION OF ALL CURRENT COURSE
PPQUIREMENTS FOR SPECIALIZATI CERTIFICATION NO IATER THAN
JULY 1, 1990. ANY SPECIALI NOT REVISED AND READOPTED BY
THIS DATE WILL BE DISCONTINUED.

THEREAFTER, .. .EACH ~ CERTIFICATION SPECIALIZATION MUST BE
REAPPROVED EVERY 10 YEARS.

Certification of Non-Degree Vocational Education Teachers

TO  ENSURE THAT?;* NON-DEGREE  VOCATIONAL  TEACHERS ARE
APPROPRIATELY CERTI¥IED, AND THAT SUCH A CERTIFICATION PROCESS
IS SENSITIVE TO THE RECRUITMENT AND RETENTION DEMANDS OF
PUBLIC SCHOOLS FOR SUCH SKILLED TEACHERS, THE TASK FORCE
RECOMMENDS THAT THE CREDENTIALING PROCESS REQUIRE THE
CANDIDATE TO:

-HAVE COMPIETED A HIGH SCHOOL DEGREE;

-HAVE SIX YEARS OF SUCCESSFUL, VERIFIED WORK EXPERIENCE IN THE
SPECIFIC OCCUPATIONAL AREA FOR WHICH CERTIFICATION IS
REQUESTED (SIX WEEKS OF THAT EXPERIENCE MUST BE WITHIN THE
IAST FIVE YEARS AND TWO YEARS OF THAT EXPERTENCE MUST BE AT
THE JOURNEYMAN OR SKILLED LEVEL);

-SUCCESSFULLY PASS A NATIONALLY VALIDATED OCCUPATIONAL
PROFICIENCY EXAMINATION COOVERING THE CONTENT AREAS OF
OCCUPATIONAL PROFICIENCY, READING, WRITING, AND TECHNICAL
MATHEMATICS SKILLS; AND '

~SUCCESSFULLY COMPLETE THE BEGINNING TEACHER PROGRAM.

~ Teacher Education Program Admissions Requirement

FOLLOWING THE ~IMPLEMENTATION OF THE COLLEGE LEVEL ACADEMIC
SKIILS' TEST AND COMPARABLE STANDARDS FOR ADMISSION TO THE
JUNIOR YEAR, THE LEGISIATURE SHOULD ELIMINATE THE CURRENT
TEACHER EDUCATION PROGRAM ADMISSIONS REQUIREMENT SET FORTH IN
SECTION 240.529, FLORIDA STATUTES, RELATED TO THE FORTIETH
PERCENTILE SCORE ON THE SAT/ACT.

’ -

2 -y .

LR




13 -
FOR THE SAKE OF CONSISTENCY, ALL APPLICANTS TO STATE-APPROVED
TEACHER EDUCATION PROGRAMS AT PRIVATE INSTTTUTIONS SHOUID EE

REQUIRED TO PASS THE CIAST TEST BEFORE ADMISSION. 1IN THESE
CASES THE _DEPARIMENT _OF EDUCATION AND THE _ELIGIBIE

INSTTTUTIONS SHOULD NEGOTIATE AN AGREEMENT THAT WOULD ASSURE
THAT THE TEST IS AVATIABLE EITHER DIRECTLY THROUGH THE
INSTTTUTIONS OR ON A CONTRACTUAL BASIS WITH A STATE COMMUNITY
COLLEGE OR UNIVERSITY.

Program Approval and Program Review

THE DEPARTMENT OF EDUCATION PROGRAM APPROVAL PROCESS AND THE
BOARD OF REGENTS PROGRAM REVIEW PROCESS SHOULD BE OOMBINED AND
BASED ON A COMMON SET OF VALIDATED PROGRAM EVALUATION CRTTERTA
WHICH REFLECT THE MOST INFORMED INDICATORS OF TEACHER
EDUCATION PROGRAM QUALITY. 1IN ORDER TO ACCOMPLISH THIS, THE
TASK FORCE OFFERS THE FOLLCOWING RECOMMENDATIONS:

THE EDUCATION STANDARDS COMMISSION, WORKING WITH THE BOARD OF
REGENTS, THE STATE BOARD OF INDEPENDENT COLLEGES AND
UNIVERSITIES, THE DEPARTMENT OF EDUCATION, AND OTHER
APPROPRIATE GROUPS SHOULD PREPARE A SET OF QUALITY INDICATORS
WHICH ARE TO BE ADDRESSED IN PROGRAM APPROVAL AND PROGRAM
REVIEW EVALUATIONS OF TEACHER EDUCATION PROGRAMS.

STAFF OF THE DEPARTMENT OF EDUCATION, THE BOARD OF REGENTS, *
AND THE STATE BOARD OF INDEPENDENT COLLEGES AMD UNIVERSITIES,
SHOUID PREPARE NEW STATE BOARD RULES, BASED THE INDICATOR
ARFAS IDENTIFIED BY THE EDUCATION STANDARDS SSION. THESE
DRAFT RULES SHOULD SPECIFY THE INDICATORS, PROCEDURES FOR
EVALUATION BASED ON THE INDICATORS, AND THE CRITERIA WHICH
MUST BE MET ON EFACH INDICATOR FOR APPROVAL TO BE AWARDED. THE

DRAFT RULES SHOULD BE REVIBEWED BY ALL OF THE STATE'S TEACHER |

EDUCATION INSTITUTIONS AND APPROVED BY THE COMMISSIONER OF
EDUCATION.

THE DRAFT RULES SHOULD BE SURMITTED TO THE EDUCATION STANDARDS
QOMMISSION FOR APPROVAL AND SUBMISSION TO STATE BOARD.

NEW STATE BOARD RULES GOVERNING THE COMBINED PROGRAM APPROVAL
AND REVIEW PROCESS SHOUID BE IMPLEMENTED BY MARCH 1, 1984 AND
SUBSEQUENTLY AT FIVE YEAR INTERVAIS. e

THE COMBINED PROGRAM APPROVAL.AND PROGRAM REVIEW PROCESS FOR

STATE APPROVED TEACHER EDUCATION PROGRAMS SHOULD RECUR IN FIVE
YEAR CYCLES, BEGINNING NO LATER THAN JANUARY, 1985.

Funding

. ¢
The third area Addresses problems in funding teacher preparation
programs and focuses recammendations both on the use of Quality
Improvement Funds and on the establishment of a funding system which
would more effectively direct monies to program needs and quality
improvement.

'
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\Bssuring Adequate Funding for Teacher Education
A NEW FUNDING SYSTEM FOR TEACHER EDUCATION BINDING LEGISLATIVE
QONSEQUENCE WITH UNIVERSITY ACTION SHOULD BE ESTABLISHED. THE °
TASK FORCE THEREFORE RECOMMENDS CHANGES IN THE SYSTEM FOR
FUNDING TEACHER EDUCATION PROGRAMS.

IN ADDITION, EFFORTS TO IMPROVE TEACHER EDUCATION ‘PROGRAMS

SHOULD BE A MAJOR PRIORITY FOR NEW OR SEPARATE QUALITY
7 IMPROVEMENT FUNDS FOR ' THE NEXT SEVERAL YEARS. THESE FUNDS

SHOULD BE DISTRIBUTED TO STATE UNIVERSITIES ON THE BASIS OF

PLANNED TEACHER EDUCATION IMPROVEMENT AGENDAS WHICH:

-BUIID ON PROGRAM EVALUATIONS OOMPLETED BY THE DEPARTMENT OF

EDUCATION AND OTHERS

-ARE DEVELOPED BY THE UNIVERSITIES WITH THE PARTICIPATION OF

THE BOARD OF ,REGENTS, DEPARIMENT OF EDUCATION,. THE PUBLIC

SCHOOLS, COLLEGES OF EDUCATION AS WELL AS THE LEGISIATURE

~-ADDRESS NEWLY ESTABLISHED INDICATORS OF QUALITY FOR STATE
. APPROVAI, OF TEACHER EDUCATION PROGRAMS

-REPRESENT A REDESIGN AND RECONCEPTUALIZATION OF TEACHER

EDUCATION PROGRAMS.

THE SYSTEM FOR FUNDING TEACHER EDUCATION PROGRAMS IN FLORIDA
SHOUTD BE CHANGED. THE TASK FORCE SUPPORTS CURRENT EFFORTS TO
MOVE TO A PROGRAM-BASED HIGHER EDUCATION FUNDING FORMULA WHICH
IS LESS RELIANT ON ENROLIMENT I AND MORE RELIANT ON
UNIVERSITY ACCOUNTABILITY. THE TASKPFORCE RECOMMEMNDS THAT
TEACHER EDUCATION PROGRAMS BE AMONG THE FIRST PROGRAMS
REVIEWED AND FUNDED UNDER THE NEW FORMULA. A REVISED SYSTEM
SHOULD RESULT IN: - .
-ADEQUATE FUNDING OF THE CLINICAL COMPONENTS OF TEACHER
EDUCATION PROGRAMS INCLUDING A SPECIFIED MAXTMUM
STUDENT-TEACHER RATIO OF 12:1 o

-A MORE COMPLETE INFORMATION BASE ON BOTH THE QUALITATIVE AND
QUANTITATIVE INDICATORS FOR TFACHER EDUCATION IN FLORIDA

~-A MORE ADEQUATE AND BQUITABLE DISTRIBUTION OF FUNDS FOR
TEACHER EDUCATION PROGRAMS.

4, Reocognizing and Recruiting Talented Teachers

The fourth domain recognizes that the state must take coordinated
and substantial action which focuses on the recruitment, retention, and
recognition of talented teachers to Florida's classrooms. To counter
society's poor image of the teaching profession as well as the low
salaries offered to teachers, the Task Force developed recommendations
ca for a public information campaign, a scholarship/loan program
for teackers, incentives for business to make educational contributions,
summer employment for teachers, higher salaries, a distinguished teacher
certification category, and an innovative program aimed at recruiting
academically talented college graduates into teaching.

22
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Certification of Distiriguished Teachers

A DISTINGUISHED TEACHER CERI']IFIQXTI(N LEVEL SHOULD' BE

ESTABLISHED AND BASED ON THE FOLLOWING CRITERIA:

THE CANDIDATE MUST HAVE AND DEML)NSTRATE SUPERTOR KNOWLEDGE.
THIS SHOULD INCLUDE BOTH KNOWLEDGE IN THE SUBJECT AREA(S)
APPROPRIATE TO HIS OR HER CEMﬂ“ICAIE AND KNOWLEDGE OF THE
TEACHTNG/LEARNING PROCESS. .

I

{

THE CANDIDATE MUST PERFORM IN | A SUPERTOR FASHION IN THE
CLASSROOM. - [

THE CANDIDATE SHOULD HAVE MADE POSITIVE CONTRIBUTIONS TO
SCHOOLS AND THE TEACHING PROFESSION AND BE RECOMMENDED BY THE
FACULTY. POSSIBLE PROCEDURES COULD INCLUDE EVALUATION BY A
NEUTRAL. BOARD OF A DOSSIER DOCUMENTING SUCH CONTRIBUTIONS
PREPARED BY THE CANDIDATE AND COMMENTS ON THE APPROPRIATENESS
OF THE CANDIDATE FOR DISTINGUISHED TEACHER STATUS SOLICITED BY
THIS BOARD FROM CONCERNED PERSONS.

THE CERTIFICATE SHOULD HAVE A FIVE YEAR LIFE CYCLE, RENEWAL
WOULD BE BASED ON DEMONS N OF CRITERIA REIATED TO
PERFORMANCE AND CONTRIBUTIONS\TO SCHOOLS AND THE PROFESSION.

THE Iﬁ;xsmm SHOULD AUTHORIZE THE EDUCATION STANDARDS
COMMISSION, WITH K-12 TEACHERS AND TEACHER EDUCATION FACULTY,
TO RECOMMEND SPECIFIC CRITERIA TO THE STATE BOARD OF EDUCATION
FOR APPROVAL, OF THE ABOVE MENTIONED CATEGORIES. CRITERIA
SHOULD BE DEVELOPED FOR BOTH INITIAL AND RENEWAL CERTIFICATES.

Public Information Campaign

GIVEN THE NEED FOR QUALITY TEACHERS AND THE: NEED TO COUNTER
MISPERCEPTIONS ABOUT TEACHER SURPLUS, IT IS RECOMMENDED THAT
THE STATE BOARD OF EDUCATION DEVELOP A PUBLIC INFORMATION
CAMPAIGN TO HIGHLIGHT THE IMPORTANCE OF TEACHERS AND TEACHING
TO FLORIDA'S EDUCATIONAL FUTURE, INFORM THE PUBLIC OF THE
CHALLENGES AND REWARDS OF TEACHING, ?RQVUI'E THE RECRUITMENT OF
HIGHLY QUALIFIED TEACHER EDUCATIGN CANDIDATES INTO THE AREAS
OF CRITICAL TEACHER SHORTAGE, AND PUBLICIZE THE AVAIIABILITY
OF TEACHER SCHOLARSHIP/LOANS.

THIS PUBLIC INFORMATION_ CAMPAIGN SHOULD CALL ATTENTION TO THE
SUPERIOR PERFORMANCES OF PRESENTLY IN THE FIEID AND
PROVIDE A STATEWIDE EX IN TEACHING -AWARD" TO THE
OUTSTANDING INDIVIDUAL IN FLORIDA. THIS AWARD SHOULD BE GIVEN
TO THAT TEACHER, SELECTED BY FACULTY, ADMINISTRATION, AND THE
PUBLIC, WHO MOST REFLECTS THE DEDICATION AND EXCELLENCE
REPRESENTATIVE OF QUALITY TEACHING PERFORMANCE. FIVE THOUSAND
DOLIARS SHOUID BE AWARDED TO THE STATE'S OUTSTANDING TEACHER,
$2,000 TO EACH OF THE RUNNER-UPS, AND $1,000 TO EACH
DISTRICT'S NOMINEE.
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FUTURE TEACHERS OF AMERICA CLUBS SHOUID BE ENCOURAGED AND
REDEVELOPED IN LOCAL SCHOOL DISTRICTS TO PROVIDE SECONDARY AND
MIDDLE SCHOOL STUDENTS WITH INFORMATION REGARDING THE CAREER
OF TEACHING AND THE OPPORTUNITY TO PRACTICE WORKING WITH
STUDENTS.

Scholarships/Loans /

THE TASK FORCE RECOMMENDS THAT YHE STATE ESTABLISH TWO
SCHOLARSHIP PROGRAMS TO BE IMPLEMENTED IN 1983, WHICH WOULD
BOTH ATTRACT TALENTED YOUTH TO THE TEACHING PROFESSION AND
ATTRACT STUDENTS INTO TEACHING CAREERS IN AREAS OF CRITICAL
SHORTAGE. THE FIRST TYPE WOULD OFFER TWO HUNDRED HIGHLY
COMPETITIVE SCHOLARSHIPS AT $4,000 PER YEAR TO PAY THE UPPER
DIVISION COLLEGE COSTS OF PROSPECTIVE FLORIDA TEACHERS IN ANY
STATE-APPROVED TEACHER EDUCATION PROGRAM. THE SECOND CATEGORY
WOULD MAKE AVAIIABLE FIVE HUNDRED SCHOLARSHIPS TO PAY FOR THE
COSTS OF TUITION AND BOOKS FOR PROSPECTIVE TEACHERS,
COMMENCING WITH THE FRESHMAN YEAR. IN THE SECOND PROGRAM,
HOWEVER, THE TOTAL AWARS FOR TUITION AND BOOKS COULD NOT
EXCEED THE .COST OF ATTENDING A PUBLIC COMMUNITY QOLLEGE OR
STATE UNIVERSTTY. SCHOLARSHIP RECIPIENTS WOULD BE ABLE TO
REPAY THE AWARD AMOUNT EITHER BY TEACHING FULL TIME FOR ONE
YEAR IN A FLORIDA PUBLIC SCHOOL FOR FACH YEAR THE SCHOLARSHIP
IS GRANTED OR IN CASH IN SCHEDULED MONTHLY PAYMENTS AT THE
CURRENT INTEREST RATE.

Business Tax Credits

THE STATE SHOULD AUTHORIZE PARTIAL BUSINESS TAX CREDITS TO
PROMOTE THE INVOLVEMENT OF BUSINESS AND INDUSTRY IN THE PUBLIC
SCHOOLS FOR SUCH ACTIVITIES AS CONDUCTING TEACHER TRAINING
WORKSHOPS AND TEACHING ADVANCED COURSES. HOWEVER, 1IN
UTILIZING THESE CONTENT AREA SPECIALISTS AS ADJUNCT TEACHERS,
PROVISIONS MUST BE MADE TO ENSURE THAT THESE INDIVIDUALS
POSSESS ADEQUATE PEDAGOGICAIL SKILLS.

Sunmer I{ihplog\ent
THE STA'I'ET\WS{A'I'URE SHOULD PROVIDE ADDITIONAL FUNDS TO
SCHOOL DISTKICTS FOR SUMMER EMPLOYMENT IN THE FORM OF EXTENDED
CONTRACTS FOR TEACHERS IN MATHEMATICS AND SCIENCE AND ALSO IN
OTHER CRITICAL, SHORTAGE AREAS, THESE OPPORTUNITIES SHOULD
INCLUDE UPGRADING NECESSARY KNCWLEDGE AND SKILLS, DEVELOPING
CURRICULUM MATERTALS, OONDUCTING TEACHER TRAINING INSTITUTES,
TEACHING SUMMER SCHOOL STUDENTS IN ENRICHMENT OR REMEDIAL
PROGRAMS, WORKING IN BUSINESS/INDUSTRY, OR TAKING NECESSARY
COURSEWORK TO ACQUIRE CERTIFICATION IN AREAS OF CRITICAL

SHORTAGE. T S

Summer: Institutes

THE STATE LEGISIATURE SHOULD PROVIDE FOR SUMMER INSTITUTES TO
UPGRADE THE KNOWLEDGE AND SKILLS OF CERTIFIED SCIENCE,
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MATHEMATICS, AND OTHER TEACHERS IN CRITICAL SHORTAGE AREAS,
AND ALSO TO RETRAIN CURRENT TEACHERS WHO ARE NOT CERTIFIED IN
- THESE AREAS, TEACHERS SELECTED TO PARTICIPATE SHOULD BE
RECOMMENDED BY EACH SCHOOL DISTRICT BASED UPON NEED (INCLUDING'
SUCH FACTORS AS TEACHING OUT-OF-FIEID). FINANCIAL SUPPORT
SHOULD COVER TUITION AND FEES, BOOKS, TRAVEL ALLOWANCES, FOOD,
* LODGING WHEN NECESSARY, AND A STIPEND. THE INSTITUTES SHOULD
BE CAREFULLY MONITORED AND EVALUATED. |

Salary Incentives

TEACHER SALARTIES MUST BE INCREASED SIGNIFICANTLY TO MAKE .
TEACHING MORE COMPETITIVE WITH CAREERS IN PRIVATE INDUSTRY. /

THE TASK FORCE SUPPORTS THE COMMITMENT IN THE STATE'S GOAL TO /
¢ o ACHIEVE THE UPPER QUARTILE IN TEACHER SALARIES BY 1985. | /

THE DEPARTMENT OF EDUCATION AND THE STATE BOARD OF EDUCATION
SHOULD EVALUATE PROGRESS TOWARD THAT GOAL ANNUALLY AND KEEP
THE PUBLIC AND THE LEGISIATURE INFORMED OF THAT PROGRESS.

Magnet Program for Talented Teachers

THE STATE SHOULD ESTABLISH AN INNOVATIVE PROGRAM AIMED AT
RECRUITING BRIGHT, TALENTED, COMMITTED BACCALAUREATE GRADUATES
TO TEACH IN FLORTDA MIDDLE AND SECONDARY SCHOOLS, PARTICULARLY
IN ARFAS OF CRITICAL SHORTAGE. ELIGIBILITY CRITERIA MUST
CAREFULLY BE DELINEATED, INCLUDING: ,
. -A SCORE ON THE GRADUATE RECORD EXAMINATION IN AT LEAST THE
SEVENTIETH PERCENTILE
~EVIDENCE THAT CAMDIDATES MEET THE SUBJECT AREA SPECIALIZATION
REQUIREMENTS FOR CERTIFICATION 1
¥ ~EVIDENCE OF A STRONG DESIRE AND CAPABILITY FOR WORKING WITH
STUDENTS
~SATISFACTORY COMPLETION OF ONE COURSE IN SOCIAL ASPECTS O
EDUCATION AND ONE COURSE IN METHODS AND LEARNING THEORY
—SATTSFACTORY COMPLETION OF AN INTENSTVE CLINICAL-BASED INTERN
PROGRAM DEVELOPED COOPERATIVELY BEIWEEN SCHOOL DISTRICTS AND
UNIVERSITIES FOR WHICH THE CANDIDATE MAY RECEIVE (DMPENSATITN

TTTTe—

FROM A SCHOOL BOARD.

UPON COMPLETION OF THE ELIGIBILITY CRITERIA, THESE TEA
RECEIVE A TEMPORARY CERTIFICATE ENABLING THEM TO SERVE
CLASSROCM TEACHERS FOR THREE YEARS IN FLORIDA PUBLIC SCHOO .

THESE INDIVIDUALS WOULD BE ENTITLED TO ONE YEAR OF TUITT
- PATD COURSEWORK TOWARDS A MASTER'S DEGREE OF THEIR CHOICE.

., 5. Minority Teachers

- The fifth area calls for increasing the support for the r itment
and training of prospective minority teachers. The Task Force was
concerned that recent state testing policies are reducing opportunities
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for minorities to be adequately represented in the teaching profession.
Therefore recamendations include suggdestions that the state fund a
variety of programs aimed at strengthening the academic and test-taking
skills of minorities, establishing a special scholarship program, and
encouraging local school districks to use talented minority members of
the private sector to serve as adjunct faculty.

Support for Prospective Minority Teachers

AS PART OF AN EFFORT TO ASSURE THAT QUALITY IMPROVEMENTS DO
NOT DIMINISH THE INESTIMABLE VALUE OF DIVERSE FACULTIES, THE
TASK FORCE RECOMMENDS THAT THE LEGISLATURE:

-APPROPRIATE FUNDS SUFFICIFNT TO IMPLEMENT A PROGRAM FOR
IMPROVING THE TEST TAKING SKILLS AND TEST AWARENESS OF
MINORITIES AND THE ECONOMICALLY DISADVANTAGED

—-APPROPRIATE FUNDS FOR SCHOLARSHIPS TO ATTRACT PCADEMICAI_LY
TALENTED AND HIGHLY MOTIVATED MINORITY AND ECONOMICALLY
DISADVANTAGED STUDENTS TO FULL-TIME TEACHING

-AUTHORIZE THE IMPLFMENTATION OF A PROGRAM FOR ENCOURAGING
MINORITIES WHO ARE MEMBERS OF PROFESSIONS OTHER THAN TEACHING
TO SERVE IN THE sc:Hoors ON AN INTERMITTANT BASIS AS ADJUNCT
FACULTY

—~SUPPORT AN EXPAMND THE EFFORTS OF FLORIDA A & M UNIVERSITY 'm
PREPARE STUDENTS FOR THE CLAST EXAMINATION, TEACHER
CERTIFICATION EXAMINATION, AND OTHER STANDARDIZED TESTS
IMPLEMENTED AS PART OF THE STATE'S QUALITY IMPROVEMENT PROGRAM
(SIMILAR PROGRAMS SHOULD BE SUPPORTED AT OTHER INSTITUTIONS BY -
CONTRACTUAL AGREEMENT)

-SUPPORT ESTAELISHMENT OF SUMMER OUTREACH PROGRAMS AND
RESEARCH EFFORTS WHICH ARE DESIGNED TO UPGRADE SKILLS AND THE
ACADFMIC PERFORMANCE OF HIGH SCHOOL STUDENTS IN COMMUNICATION
SKILIS, COMPUTATION SKILLS, AND GENERAL CULTURAL ENRICHMENT
ACTIVITIES.

6. Related Areas .

Finally, the sixth domain pulls together a variety of
recomendations aimed at improving those areas tangental to teacher
preparation which were specified in the legislation and necessary
ingredients in the overall effort to improve the quality of teachers.
They include such factors as the workplace, salary and promotion, the
role of the comunity colleges, the secondary school curriculum, and the
impact of administrative leadership.

Analyzing .the Workplace

SINCE IMPROVEMENTS IN THE WORKPTACE ARE CRITICAL TO THE
RETENTION OF HIGHMLY QUALIFIED TEACHERS, IT IS RECOMMENDED THAT
A STUDY BE COMMISSIONED IMMEDIATELY TO EXAMINE THE WORKPLACE
AND ITS REIATIONSHIP TO WHY TEACHERS LEAVE THE CUASSROOM AFTER .
A FEW SHORT YFARS. FACTORS TO.BE CONSIDERED SHOULD INCLUDE L 4
PEER AND PUBLIC RECOGNITION, CILASSROOM CLIMATE, ADMINISTRATIVE
SUPPORT, COMPENSATION, INVOLVEMENT IN THE DECISION-MAKING

26
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L. T . PROCESS,- THE ROLE- OF -INSERVICE EDUCATION, AND IACK OF CAREER - — . |

Pranotion and Salary Criteria for Teacher Education Faculty —

‘ : OOLLEGES OF EDUCATION AND UNIVERSITIES SHOULD BE STRONGLY
- + ENCOURAGED BY THE STATE BOARD OF EDUCATION TO RECOGNIZE AND

© RPWARD FACULTY WHO PROVIDE PROFESSIONAL PUBLIC SERVICE TO
MEMBERS OF THE EDUCATIONAL COMMUNITY OF THE STATE. THE TASK
FORCE BELIEVES IT IS EXTREMELY NECESSARY FOR.THE HIGHER
EDUCATION COMMINITY TO UNDERSTAND THE VAIUE OF THE SERVICES
RENDERED BY COLLEGE OF EDUCATION FACULTY IN THE SCHOOL
. DISTRICTS OF THE STATE. TEACHING, RESEARCH AND SERVICE,
ESPECTALLY SERVICE PROVIDED DIRECTLY TO THE SCHOOLS, SHOULD BE
BQUALLY VALUED IN THE PROMOTION AMD TENURE PROCESS.

Role and Scope of Camumity Colleges

CCMMUNITY COLIBGES SHOULD CONTINUE AND BE FURTHER ENCOURAGED
TO PROVIDE A STRONG AND COHERENT TWO YEAR LGWER. DIVISION
UNDERGRADUATE LIBERAL ARTS AND/OR GENERAL, EDUCATION FOR
STUDENTS INTERESTED IN TRANSFERRING TO TEACHER EDUCATION
PROGRAMS,

OOLIEGES OF EDUCATION SHOULD PROVIDE CQORINITY OOLLEGE

QOUNSELORS WITH ATTRACTIVE, ACCURATE, AND TIMELY INFORMATION

SO THAT STUDENTS CAN MAKE SOUND EDUCATIONAL AND CAREER

DECISIONS. SUCH MATERIALS SHOULD INCLUDE INFORMATION ON JOB

OPPORTUNITIES OR TRENDS, CHANGES IN CURRICULM, AND A CLEAR

STATEMENT OF THE KNOWLEDGE, SKILLS, AND QOMPETENCIES STUDENTS
P NEED TO BE WELL-PREPARED FOR TEACHER EDUCATION PROGRAMS.

w,

THE EDUCATION OF EFFECTIVE SCIENCE AND MATHEMATICS TEACHERS IS
PARTLY THE RESPONSIBILITY OF THE OOMMUNITY COLLBEGES WHICH
OFFER THE LOWER DIVISION COURSES IN THESE AREAS. MATHEMATICS

SCIEMCE FACULTY SHOULD BE INCLUDED 1IN APPROPRIATE

THE ARTI RDINATING OOMMITTEE SHOUID ESTABLISH A
TASK FORCE O FROM COMMUNITY OOLIEGES, PUBLIC
SCHOOLS, oN TO MAKE RECOMMENDATIONS
WHICH INCLUDE: ) ,

-A REVIEW OF CERTIFICATION AND PROBLEMS

-A DEFINITION OF THE ROLE AND SOOPE OF QOOMMUNITY COLLEGE
INVOLVEMENT IN THE PRE-SERVICE AND IN-SERVICE TRAINING OF
TEACHERS . ’
. ' -A REVIEW OF GENERAL EDUCATION AND SUBJECT MATTER OFFERINGS
« °  APPROPRIATE FOR PROSPECTIVE TEACHERS . )
-AN EX2MINATION OF THE FEASIBILITY AND TIMELINES OF SUPERVISED
FIEID EXPERIENCES
-AN EXPIORATION OF FACULTY EXCHANGE OPPORTUNITIES BETWEEN
- OOMMUNITY OOLIEGES AND COLIEGES OF EDUCATION.
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Seoondary School Curriculum for 'Deacher Candidates ’

THE TASK FORCE FENDORSES THE RECOMMENDATIONS OONCERNING

GRADUATION REQUIREMENTS FOR OOLIEGEROUND STUDENTS AS SPECIFIED

BY THE GOVEROR'S QQMMISSION ON SECONDARY SCHOOLS AND SUGGESTS

THE FOLIOWING FOR THOSE INTERESTED IN PURSUING CAREERS IN

" TEACHING: '

-FOUR YEARS OF ENGLISH °

-FOUR YEARS OF MATHEMATICS, INCLUDING MICROOQMPUTER LITERACY

IN THE NINTH GRADE

~-FOUR YEARS OF SCIENCE

-THREE YFARS OF SOCIAL SCIENCE INCIUDING ONE YEAR FACH OF

AMERICAN HISTORY AND WORLD HISTORY, AS WEIL AS ONE SEMESTER

EACH IN BECONOMICS AND AMERICAN GOVERNENT

-ONE SEMESTER OF PRACTICAL ARTS

-ONE SEMESTER OF FINE ARTS

| -ONE SEMESTER OF PERSCNAL HEALTH
~ONE SEMESTER OF PHYSICAL EDUCATION
~TWO YEARS OF FOREIGN IANGUAGE.

|

|

\

\

r

Inpact of Administrative Leadership -

THE TASK FORCE ENDORSES CURRENT FFFORTS OF THE FLORIDA QOUNCIL

ON EDUCATICNAL MANAGRMENT TO UPGRADE AND IMPROVE THE IMPACT OF

ADMINISTRATIVE LEADERS IN FLORIDA'S PUBLIC SCHOOLS, AND IN

PARTICULAR SUPPORTS THE FOLLOWING:

~THE FLORIDA COUNCIL ON EDUCATIONAL MANAGEMENT SHOULD CONTINUE

TO PROVIDE !MANAGEMENT TRAINING AND TECHNICAL ASSISTANCE FOR -

PRINCIPALS. - -

-THE FLORIDA COUNCIL ON IDUCATICNAL MANAGEMENT SHOULD ASSESS

THE OQUALITY OF ALL IEVELS OF TRAINING (STATE, DISTRICT,

UNIVERSITY) THROUGH WHICH PRINCIPALS WILL ACQUIRE THE

-THE FILORIDA OCQUNCIL ON EDUCATIONAL IMANAGEMENT SHOULD

ENCOURAGE ‘EFFECTIVE SCHOOL ADMINISTRATORS AND UNIVERSITY

FACULTY IN EDUCATIONAL LEADERSHIP PROGRAMS TO EVALUATE AND

STRENGTHEN THEIR ADMINISTRATIVE TPAINING PROGRAMS IN LIGHT OF

THE VALIDATED COMPETENCIES FOR PRINCIPALS AND THE DEVELOPING

PROCESS OF QUMPETENCY-RASED CERTIFICATION FOR ADMINISTRATORS. .

Taken together, these recammendations represent a coordinated
approach to improving the education of Florida's prospect.we teachers as
well as helping ensure that the state's public schools hire only
campetent and qualified individuals to staff classrooms.

e
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CHAPTER THREE ) « AN

PERSONNEL, NEEDS TN FLORIDA

With declining interest ameng college students in becaming teachers
and rising enrollments irn elementary schools, a general of
‘teachers has been predicted in the United States by the mid-1980s. The.
Task Force has examined a mumber of sources which describe an emerging
critical shortage of teachers both in Florida and the natiga. Of
elemental value to the Task Force was the anmual review of»%xpwar
studies regarding teaching personnel which the Education Standards
Camission has prepared as required by statute. The Commission's June
1982 report provides a camprehensive data base for making accurate
predictions about the supply and demand of teachers in Florida. The
report's data included input fram the Florida Association of School
Persomnel Administrators related to the demands for teachers for Florida
schools and fram the Florida Association of Colleges for Teacher
Education on the projection of the supply of teachers currently in the
state's -teacher education programs. Selected data is tabulated in the
table below ("Teachers for Florida,” 1982)

T >}
Selected Areas of Critical Teacher Need for F],:{ziida
¢ .

1980-81

Nurber Passing Nurber of Florida

Estimated Number FICE from Education Graduates**

Subject Area of Vancancies " Florida* 1980-81 -~ 3982-83
Mathematics 708 85 95 . 102
Science 673 103 -48 40
Speech Therapy 388 65 17 14
Industrial Arts 192 8 27 30
Handicapped ' 636 34 134 132
ILanguage Arts 963 | 227 211 189

*40 percent of the total who took the examination were graduates of
Florida colleges and universities. o

-
**Does not include graduates of colleges other than colleges of
education.

= e -

In analyzing this data, the Education Standards Commission drew,two
basic conclusions:

First, Fldrida is rapidly approaching a period of shortage of
teachers in many areas. At present, shortages exist in mathematics,
science, and vocational education; shortages are approaching in foreign
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languages, language arts, elementary educatien and exceptional student
‘education.

Second, Florida school districts will need to recruit teachers more
aggressively from outside the state (Florida's teacher education
programs will graduate less than 40% of the new teachers hired jin the
state next year).

The reasons for the shortage are varied. Florida's enrollment.in
teacher education declined steadily in ,the 1late 1970s. Between
1975-1980, degrees in teacher education prégrams in Florida's colleges
and universities deqreased 24 percent. The Florida Teacher Certifica-
tion Examination became a requirement .for certification in 1980; the
nurber of applicarrts for an initial certificate decreased fram 20,843 in
©1979-80 to 16,767 in 1980-81., This decrease in initial certification,
ho.vever, cannot be attributed to the examination alone; state-mandated
minimm admission requirements, for entry into teacher education can also
be identified as a factor. But even without rore rigid program
standards, individuals are reluctant to enter teaching because of the
declining status of the profession, low ies, a discouraging work
place, and the poor image of teacher educati¢n programs.

If this trend continues, Florida, as well as the rest of the
nation, will face severe areas of teacher shortages. The Task Force has
addressed this critical situation by offering a number of recommenda-
tions aimed at the pramotion, recruitment and recognition of teachers,
while at the same time, augmenting quality standards for teachers

entering the profession. p
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CHAPTER FOUR

THE CONCERN FOR QUALITY IN TEACHER EDUCATION

Though Americans have been expressing concern about the quality of
piblic schools, there is ample evidence that they still believe that the
strength, security, and prosperity of the nation.are directly related to
the quality of public schools. The 1982 Gallup Poll reveals that 84
percent selected " educational system" as the best guarantee of a
strong America in future; 66 percent selected "strong industrial
system”, and 47 percent selected "strong military". The poll showed
that after medicine and science, the people have more confidence.in
education than their-other institutions.

Accampanying this belief -in- the -importance of eédea‘aeﬁ—te—soelety— —

is a significant desire to improve the quality of education. Those who
maintain that we need to improve our schools, their teachers, and the
quality of the teachers' training usually cite: (1) the steady decline
in students' college entrance scores over the past several years (1982
high school graduates were the first group in several years to show an
increase in college entr res); (2) violenc®and drug use in the

schools; (3) the presencg of alcOhol and other drugs in the schools; (4) -

the decline in the duality of students entering teather training
programs; (5) studies which indicate that a relatively higher proportion
of our most able teachers are leaving the profession, while a relatively
higher proportion of our less able teachers remain; (6) a severe
shortage of qualified mathematics and science teachers and the prospect
of an even greater shortage in the very near future and (7) the belief
that teachers are being graduated without either adequate knowledge of
the subjects they are to teach or the ability to manage the
instructional process effectively.

Concerns about the strength and future vitality of the nation's
economy lead directly to concerns about education at all levels, from
the elementary school through our colleges and universities. There is
widespread fear that our nation has fallen K behind other advanced
nations, especially West Germany and Japan, in rrathenatlcq, science;\and
technology. Our industries are as idle as they have been since Yhe
Great Depression because other nations have made better use than we ﬁave
of technologies that we devel Our failure to use what we have
developed and to camwpete effect}vely is often blamed on ocur failure to
maintain our educational and educational capabilities. There
are charges that our people, y and old, have insufficient tra:LnJ_ng
in mathematics and in the social, biological, and physical sciences.
Our secondary school students study less mathematics and science than do
their counterparts in other highly industrialized nations. As we seem
to fall behind other nations, the test scores of both our students
their teachers seem to decline. The Educational Testing
reported last year that the average SAT cowosite scores of
college-bound students who indicated that they planned to enter teacher
education programs had dropped to the 36th percentile. It is difficult
for the public to beliecve that the least able can effectively educate
its most able students.

31
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. The expressions of concern .about the quality of education are also
__expressions of a feeling of uneasiness and uncertainty that is shared by
“all economic and 86c¢ial classes. ~People read and hear about a new kind —
of society—a post-industrial society, an information society, a
Hhigh-tech society—but are not sure vwhat that means and how that will
affect their lives. New knowledge and new applications of knowledge
seem to grow faster than we can assimilate them while social and
econcmic problems seem to grow in camplexity and defy solution. There
1is a feeling that this knowledge base may be insufficient for their
lives—from arithmetic to calculus, from nature study to theoretical
* physics and biological engineering, The feeling that social and
economic problems are getting out of hand quite understandably causes
people to raise questions about the quality of the schools, colleges,
and universities ‘that train their children's teachers.

*

» ~©w ——_ _  _The concerns of educational critics are not without foundation. At
the end of Vorld War 11, the United Statds was the most powerful, nation —™
on the planet. It had achleved not only superior military and political
power but also had the most powerful industrial system in tRe/ world.
But by the beginning of the 1980s, most of its people were not ‘workmg
in industrial enterprises, ~Almost two-thirds were employed- in the
service or information industries, and only about 20 percent were
working in traditional industries. “These changes, which are often
disruptive to the lives of people, are at least ag great as those which
acoompam.ed our earlier transition from a. rura]-agrarlan 5001ety to an
urban-industrial society. However, this transition is occurring at a
faster rate than that earlier transition--probably three or four times

faster. .

,Somehow it seems that improved education will e#gily solve our many
difficulties and clarify our uncertainties. Simple solutions are
quickly offered: (1) prov1de adequate salaries for teachers and we will
have better teachers who will quickly solve the problems; (2) require
all secondary school teachers to earn a -baccdlaureate degree in a
liberal arts college; (3) raise the standards for entry into the .
teaching profession; (4) eliminate present certification standards and
let anyone with a bachelor's degree teach; (5) extend the length of”
teacher education programs to accommodate the increased need for both
better pedagoglcal and better subJect matter preparation. Unfortunate-
ly, there is no one simple way to improve the quality of our teachers,
even though many of the proposals have considerable merit. Our society
is in a period of great transition, and the nature of that transition
requires not only the improvement of existing strategies but also the
development of new strategies for schools, for teachers, and for teacher
training. ) 1

If we are to meet the educational challenges of the emerging
post-industrial society successfully, we will have to develop new and
appropriate ways of meeting our educational needs. While developing new
educational strategies and new educationnl programs for our students and
for our teachers, we need to develop, to maintain, and continue to
enforce statewide standards for the evaluation of all programs and all
teachers. Our current standards should be vi&wed not as a goal to be
achieved, #but as a starting point. In developing and in improving

) - A
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programs we need to recognize that both mastery of subject’xtier and
. _ the development of Sound professmna] skills are necessary is no

substitute for eithér. There is no question that good subject matter

preparation is prerequisite to effective teaching. Howéver, we must

also frecognize that studies have shown that inability to organize
instruction adequately, inahility to manage the classroom, and the lack -

of teaching skills are all more frequéntly cited as the cause of teacher

- failure than is the lack of subject matter knowledge. It is unlikely

that' raising teachers' salaries will attract many new mathematics and

science teachers into our classrooms. Increasing the length of teacher

- training programs will do little if we simply do more of what we have

been doing. The old answers will not work any better in education than

they will work, as we are painfully learning, in business and industry.

‘The new conditions that now face us reguire that we have more highly

N educated teachers and principals. Florida now has an excellent

opportunity to move” toward ~a creative resolution of these camplex

problems. We need funds earmarked to finance the efforts of several

universities to make their teacher educatlon programs responsive to the

needs of ocur era.

To attract better qualified teachers, schools need to offer not
only better salaries but better working conditions. Traditionally,
schools could offer security and intrinsic rewards as an incentive for
teaching. However, those are now in short supply and must be restored.

y During the recent period of fisgal austerity, many school districts hdve
\J opted for quick solutions to financial troubles by cutting back on their
. teaching staffs. It is unlikely that talented students will invest
f their time and energy in a career in which financial rewards are not
high and in which job secuxity is precarious. We also need to make the
school a nore attractive place to work than it now is. The high
. incidence of violence in the schools, lack of discipline, and declining
respect for teachers have all caused young adults to perceive the school
as less than a desirable place to work. To retain good teachers, we
need a work setting that allows our best teachers to exercise their
intelle 1 and creative abilities. Ve need administrative leadership
that reggiizes, encourages, and rewards able and creative teachers.

While recruiting able students and retaining cu.:%:t teachers are '
necessary, these actions alone are not sufficient to meet successfully
the challenges that are before us. Teachers rust be adequately prepared
both in the subjects they are to teach and in the professional knowledge
and skills they need for effective teaching. We need curricula that
will prepare our teachers to enable our students to be productive

- members of our emerging post-industrial society and for the twenty-first
century. Reducing professional courses is unlikely to help much.

. While restructuring professional courses may help, it should be
recognized that in our better teacher education programs, education
majors preparing to teach in the secondary schools typically take only
18 to z4 semester hours in professional skills courses and from 92 tc 98
semester hours in arts and science or nther non-pedagoqgical departments,
depending on their teaching field. They are required to earn as many,
and sometimes more, hours in their subject field than are required of an
arts and science major in the same subject area. Because most science

ERIC ¥ "'
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teaching p051t10ns requlre that the teacher be able to teach in more
.than one area of science (physics, chemistry, blology, earth science),
science education students typically spread their science courses across
two or more science areas, while the science major is required to
concentrate on one area. This suggests that the science major will have
greater depth in one area of science, while the science education major
will have Jproader knowledge of the several areas of science covered in
the typical secondary school curriculum. Because elementary teachers
must teach every subject in the elementary program, they are even less’
able to concentrate in a single area of their subject matter
preparation. :

Some state governments have, judged that teacher training for
secondary school teachers could best be handled after completion of thé
baccalaureate degree. New Jersey, for example, adopted new state rules
in 1982 which requlre all future teacher candidates graduatlng from
state-approwad teacher education programs to hold a major in an arts and
science academic discipline rather than in teaching methodology. Their
decision waes based on the argument that strong teacher preparation
programs must be built upon a solid foundation of liberal or general
education and academic specialization (Johnson et al, 1981).

The most immediate and pressing questions are, how do we attract
more qualified teachers into our schools, and how do we convince them to
remain there? Obviously, better salaries will help. Recent editorials
in Science (December 10, -1982; March 11, 1983) suggest that graduates '
from engineering programs now secure ]obs that pay at least $20,000 a
year. Those graduates are refusing to go on to graduate school because
the benefits of further study do not outweigh the short-term salary
loss. Yet the schooles have even less to offer to graduates with degrees
in mathematics or sciencen_ I iami, for example, beginning teachers
earn $14,299; in Tampa, $13,000; in Pensacola, $11,654; and in Orlando,
$12,500. "In 1981-82, the national average salary of teachers was
$19 061, while Florida teachers averaged $16, 907. According to USA

oday (1982), a Texas school district found that hlgh school graduates
in the first year after graduation averaged $4,800 more than beginning
teachers employed by the district. Salary ranges for teachers compared
with those of other professions are dismal; in 1980-81, the average
teacher earned, $17,364, while accountants.averaged $24,215; chemlsts,
$35,983; and engineers, $31 820.

Educators such as Robert Howsam, B.O. Smith, Dale Scannell, George
Denemark, David Imig, Donald Medley, and many others, suggest that the
majority of contemporary teacher education programs have changed little
from the initial collegiate model developed in the 1930s. They would
agree that a strong liberal arts foundation is indispensable for the
development of adequate professional skills. They argue that strong
pedagogical schqleership is. what distinguishes those who are well
educated from those who are both well educated and also understand the
complex and artful skill of teaching. They arqgue that current programs
have not provided enough of the "right type" of pedagogical training,
that although pedagogical knowledge has been enriched dramatically over
the years, constraints placed upon practice have not allowed us to use
it effectively. During this period of change, schools have been
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assigned new roles with attendant responsibilities, ff teachers; society
has became markedly more complex and demanding and the research and
theory on learning and schooling has e:q)a.nded greatly.

The demands on teachers and the public schools have expanded,

significantly since the turn of the century and dramatically since the
end of World War II. At the end of the 19th cdentury, waves of
uneducated immigrants, the shift from a rural to urban social..context,
and the emergence of industrialization and bureaucracies demanded that
the nation's public schools "Americanize" the population, particularly
immigrant youth, to prepare all youth to enter an industrial society and
to help future citizens to adjust to modern pressures.

. Since World War II, the public schools have assumed more
regponsibility for more people than ever before. Before World War II

before the Great Depression, many children left school at age 14 or
a 16 to enter the labor force. After World War II, however, the
retuirements of the marketplace changed significantly. The marketplace
required that entrants have the skill level and the social development
of high school graduates. Moreover, the public schools acquired the
added responsibilities of training the manpower America needed for entry
into the atamic and electronic age. They were also assigned the
responsibility for extending and equalizing opportunities for the poor,
women, and racial and ethnic minorities, for providing access to
handicapped students, and for preparing citizens to participate
productively in the post-industrial society. While there has been a
demand for more and better academic preparation of our students, there
has been a parallel need Yor better instruction in relatively new areas:
economic or consumer educition, parent education, career education, drug
education, environmental education, bilingual and multicultural
education. At same point, we need to revise our curricula and stop
adding disconnected pieces.

Even our view of the student has changed. The range of experiences
and the range of settings from which our students come to us is greater
than ever before. The incidence of non-maternal care of children has
increased significantly since World War II, and every indication is that
it will continue to increase. Post World War II court decisions and the
development of .a children's rights movement are forcing us to redefine
the nature of the relationship that equts between students and
teachers.

- A knowledge explosion has taken place, requiring future citizens to
have more information, particularly in the areas of mathematics and
science. The technological age has opened up vast areas of knowledge in
the hard and social sciences. Growing global social, political, and
econcmic interdependence has created a need for knowledge about other
cultures and of other languages. Television and other media sources
provide a need for vast amounts of knowledge related to a wide range of
social, political, and aesthetic issues at a variety of societal levels.
The threat of nuclear annihilation and economic self-destruction
requires knowledgeable citizens to make competent decisions based on
critical analysis rather than pure emotion and self-interest. The
increase in knowledge necessary for respons:.ble citizenship in an

>
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Anerican democratic éociety will require (gachers with higher levels of
academic Knowledge and teaching skills. ,

The research on effective teaching shows that there exists a broad

and substantial knowledge base in the various teaching fields that has
increased rapidly in recent years. This point is given breadth if we-
consider just some of the following findings of research on teacher
effectiveness. One researcher reports that teacher influence in many
circumstances may account for 20 percent or more of the variance in
pupil achievement. Recent studies by a number of researchers indicate
that specific teacher behavior in the classroom,. combined with
appropriate instructional odntent .and classroom climate, are highly
instrumental in promoting some types of learning as well as classroom
order. A number of researchers have found that effective teacher
behavior varies according to the subject being taught, and according to
such pupil characteristics as age and socioeconomic status. Researchers
have helped us better understand the problem of "classroom management”

and ‘"presentation of content" and have developed principles—for- -

predicting the consequences of behaviors and identifying and developing
significant missing behaviors. These basic principles and specific
skills can be taught to teachers. This brief review sugogests that the
knowledge base on effective teaching is substantial and that this
knowledge has positive implications for improvement of Florida's
teachers and teacher education programs.

These threg factors combined provide compelling reasons for the
nation's state goverrments to initiate more dynamic, creative,
professional, and rigorous solutions to improving their teacher
preparation programs.

State Policy and Teacher Education Reform

Despite this growing complexity of American society, these demands
. on public schools, and an increased understanding of what constitutes
effective teaching, states have not chosen to mandate that teacher
education programs be reconceptualized or redesigned. Nor have they
been inclined to encourage approved programs to extend the length of
their curriculum to five years, although such plans are under
consideration in Oregon and Washington. Instead, most states have
chosen the strategy of requiring higher standards for teachers to became
certified, higher academic standards for students to grin admission to
teacher education programs, and more rigorous standards for approval of
teacher education programs. -~

11

As of 1982, thirty-five states already had or were then considering
competency testing for teachers; sixteen states, including Florida, were
on record with fully developed testing devices. Several states,
including Florida, Georgia, South Carolina, Maryland, and Oklahoma, had
implemented entry year internships and beginning teacher programs before
granting a teaching certificate. Other states, such as New York,
Mebraska, and Hawaii, initially grant only provisional certificates;
permanent certification requires a few years of teaching experience and,
in the case of New York, a master's degree.

“
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Several states have strengthened program admission standards as a
measure to reform teacher education. More rigid admission standards are
generally implemented through a variety of nationally validated or
state-developed tests which measure the basic -skills. Connecticut, B
Marvland, and Kansas are three states which are adopting higher
- admission measures to assure teacher quality (Scanlon et al, 1982).

New Jersey provides an example of a state that has imposed more
rigorous program approval standards to promote -quality control. In
1981, more stringent standards for program approval were imposed on New
Jersey's teaching training institutions including such areas as academic
specialization, preadmission field experience requirements, and the
qualifications of faculty*{Johnson et al, 1981).

When examining the changes which have been made in teacher ’
"education policies in the past decade, the Sunbelt states are often
cited as leaders in this effort. For example, the May 1982 "Report of
the Couricil of Chief State Schowl Officers Ad-Hoc Committees onmTeacher————
Certification, Preparation, and AcCreditation" indicates that the
southern states have been innovators in\teacher education by implement-
ing such measures as setting cut-off qc*or,e\jln tests of hasic skills for
entry into teacher education and using basic skills and professional
skills tests for initial certification (Scanlon et al, 1982). Georgia,
Florida, Oklahoma, and South Carolina are frequently cited in the
literature. Strengthened standards have also been attributed partly to
the efforts of the Southern Regional Education Board (SREB) to improve
the quality of higher education.

Recent State Policy Changes in Florida

Florida has been a leader in efforts aimed at strengthening teacher
2 competence by instituting several major ghanges in certification
procedures.

(a) Florida Teacher Certification Examination
Through a comprehensive written examination, candidates for the
Florida teacher certificate must now Jdemonstrate mastery of the
' essential competencies that have been adopted in Florida State .Board
Rules “(Section 231.17, Florida Statutes). The Florida Teacher
Certification Examination, which was implemented in July, 1980, consists
of four subtests: writing, reading, mathematics, and professional
education. The entire examination takes approximately five hours to
complete. Statistical data on approximately 16,000 candidates who took
the examination after August 1981 indicate that the average percentage
of candidates passing_ each subtest was: writing, 92 percent;
mathematics, 87 percent; reading, 90 percent; and professional
education, 94 percent. The overall passing rate was 83 percent. These
results suggest that in general, individual .performance on the
examination was high - and that the state ‘has .large numbers of
. academically talented prospective teachers cntex:ing the profession.
Because S0 many .people successfully pass the examination concern rust be
raised about the level of difficulty found in the examination. A more
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extensive discussion of thig problem appears in Section II-A, Chapter 5
of this report.

(b) Minimum Admission Standards and 80 Percent Rule . _ R
< .

In Section 240.529, Florida Statutes, the state enacted two quality
control measures to increase the competence of teachers. First, each
state-approved teacher education program whether public or private,
must require as a prerequisite for admission that a student receive a
score at the 40th percentile or higher on the SAT/ACT. Second,
effective July 1982, 80 percent of the applicants for certification of
any Florida approved teacher education program must pass the Florida
Teacher Certification Examination in order for that program to maintain
state approval

“

(c) Beginning Teacher Program

As of July 1982,—all candidates for—a—teachingcertificate in
Florida must also satisfactorily complete a year-long Beginning Teacher
Program or have completed three vears of satisfactory out of state
teaching. The primary purpose of the Beginning Teacher Program is to
improve the performance of all first year teachers through a comprehen-
sive program of support, training, and documentation of the generic
teaching competencies. A school district conducts the program during an
individual's initial year of employment in which the participant
receives full pay. According to Section 231.17, Florida Statutes,
successful completion of the Beginning Teacher Program means that the
superintendent has verified that the beginning teacher has completed the
program successfully.

In order to verify the demonstration of the generic teaching
competencies through formative and summative evaluation processes, a
rformance measurement svstem has been developed by a coalition of
répresentatives from Florida School districts and universities. The
meadsyrement system provides standardized procedures for conducting
observation and performance evaluation of beginning teachers to ensure
consistency within the state. (

Clearly, these policy changes have done much to direct the state
toward improving the quality of teachers who reach the state's
classrocms. Indeed, they represent a forceful and impressive beginning.
Much, however, remains to be accomplished. An analysis of the content
and organizational structure of Florida's teacher education programs
provides the basis for a better understanding of these needs.
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CHAPTER FIVE

~ THE ORGANIZATIONAL STRUCTURE OF
TEACHER EDUCATION PROGRAMS IN FLORIDA

General Framework -

Several general points must be made to clarify direct and

indirect influences shaping the organizational struct ] of teacher
education programs. Unlike other professions, the contepk and process
of teacher education is subject to direct public scrutiny, debate, and
saretimes modification. How and what teachers are taught remains
intimately tied to the public's shifting demands upon school content and
changing conceptions of its societal purpose. Consequently, during
recurrent periods of reassessment and accountability, not only are the
competencies of specific teachers called into question, but the
practices of their educational institutions have been challenged as
well.

Although . public influence has certainly tempered the present
character of teacher education, the major forces of organizgkional
change and professionalization of teacher education have come from the
influence of professional educators, the directives of legislative
statutes, and conformity to state board rules. Since teacher training
emerged from the normal school training format, adaptation within the
four-year baccalaureate institution has meant both conflict and
compromise over allocation of time and resources to the various areas of
study deemed necessary for the professional education of prospective
teachers.

Yet surprisingly, in Florida as elsewhere, a fairly consistent
organizational framework for teacher preparation has developed over
time. These programs are characterized by four distinct components of
subject area preparation: (1) general education; (2) preprofessional
study in the disciplines which address pedagogical theory and practice;
(3) academic specialization; and (4) professional study (specific and
general) including clinical application and practice.

General education represents the diversity of coursework in lower
division liberal arts .studie$ which provide the prospective teacher with
a broad based educational framework on which to build proficiency and
substantive content in specialized areas. ’

Preprofessional studies represent coursework in the social and
behavioral sciences which are the basis for wunderstanding the
theoretical and conceptual bases of learning processes, school culture,
and the school as an institution in society. 1Insights from these
studies facilitate student understanding of the varied context of
various schools and communities.  Unfortunately for a state as
pluralistic as Florida, few preprofescional courses are offered in
conventional teacher education programs.
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Academic specialiéation includes the study of subject matter in

which the teacher candidate will later specialize (e.g., mathematics, .

English, music, etc.). Coursework covered during this period should be
of sufficient scope and rigor to ensure mastery of that particular
academic subject. Proficiency in this content area is necessary for
teachers to be able to challenge students ip ‘schools and to prepare new
teachers for accurate and confident practice in the classroom. For
programs of elementary and exceptional student education, the character
of _academic specialization courses includes an integrated blend of
a‘ggiied content studies to specific age, grade, or learning situations.

Professional studies include two pedagogical areas which support
one another. The first includes those cpurses which focus on what is
known about learning in general, e.g., tests and measurement theory,
cognitive domain, etc. The second addresses pedagogical knowledge and
skills related to teaching specific subjects or content areas or to
teaching a particular age or grade, cultural or linguistic backgrounds,

or working with learners with particular physical or mental abilities.

Also included in this area of professional studies are the clinical
and field components of pedagogical practice, in which prospective
teachers have the opportunity to apply theory and knowledge in a
classroom context. This component 1is often integrateéd into the
student's professional preparation sequence early, 'but there is
variation among programs in the frequency, duration, and supervision of
such opportunities.

Colleges and universities in Florida that offer teacher education
programs use a variety of interpretations and applications in

translating these components into practice. This results from

variations in the availability and internal distribution ‘of university

.resourcés, the institutional relationships within ‘:ollege/university

programs and to the respective communities as well "as the particular
philosophical emphasis which different programs place on differing
components. This has led to substantial diversity in the ways in which
teacher education programs are structured and how they emphasize those
four organizational camponents. ;

Course Catalogque Survey

A catalogue’ survey of coursework required by state universities
and colleges for professional preparation was compiled to examine
similarities and variations among’Florida's teacher education programs
and to determine the degree to which they conform to and/or exceed state
certification coursework requiremehts and national professional
association standards (e.g., National Council of Teachers of
Mathematics) . -

Course catalogues were examin from institutions specifically
selected to highlight the range~“of enrollment size and program
comprehensiveness which presently service Florida's educational needs.
Institutions that differ in physical and capital resources, faculty
size, student enrollments, public or private status vary with regard to

the numbers and types of teacher preparation programs offered and, to

L. 40 .
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sare extent, with regard to the coursework required for a student to
fulfill institutional program requirements. The focus of the survey was
10 determine how possible variations among programs and schools —
interface with  state certlflcatlon mandates  and national
recamendations.

0 The nine institutions selected ranged in size and camprehensiveness
fram large (University of Florida, Florida State University, University
of South Flor.jlda University of Miami) to midsized institutions (Florida

TInternational University, University " of west Florida, Jacksonville
University, Stetson University) to smaller, more program-specific
oolleges (Flagler, Barry). .

. In general' teacher education programs in these and other
institutions fall into three brgad domains: elementary education,
secondary education, and exceptiolal student education. Within the
generic area of elementary education, several specific programs and
specializations may be offered: early childhood education, elementary
1-6, elementary science, etc. For secondary education, specific
programs may include: mathematics, Fnglish/lanquage arts, science, etc.
Presently exceptional student efucation subsumes nine specialty areas
leading to certification: erotional disturbances, mental retardation,
specific learning disabilities, occupational therapy, speech and
auwdiology, gifted, and motor and visual disabilities.

Not all of the institutions examined offer programs in these three
general argas, Hor are they certain to offer all qpeCJ_altv programs
within those areas if they do touch upon all three generic domains. For
. example, music education mav not be offered in secondary education
programs. Finally, collegeo/sclbols/deparbnents of education often B
offer various other education-related programs, such as counseling, o
health education, and recreational/leisure services that were excluded
from this examination since they do not apply directly to teacher
education.

A strong relationship often exists between the structure of program

coursework and state certification requirements. Two methods exist in

Florida for certification of prospective teachers. One nkthod, the

‘"credentialing approach," analyzes the university transcripts of

individual teacher candidates against a set of predetermined state

course and experience requirements. The second method, the "approved

program approach”, sanctions and approves the teacher education program

and institution from which & student graduates. This approval process

gquarantees that institution§ provide students with those courses that

conform to state minimum s . (See page 65 for a more camwlete

description of the program approval process.) The degree to which

approved and non-approved program coursework camplies with/or exceeds

- state requirements subsequently becomes an issue of interest in this
catalogue review.

This examination was also interested in ocnparing the coursework

profile of secondary-level subject area spec:.allsts in education (e.q.,

rmathematics education) with their student ommterparts from programs in
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arts and sciences to determine equivalence in subject area preparation
existed between the two groups.

General Survey Results

The survey paid special attention to secondary and elementary

education programs. Institutional program offerings in exceptional
student education were not examined exbenswely due to the diversity of

" specialiZzation preas for certification.

Several caveats apply to the following analysis and interpretation
of catalogue information. First, had time permitted, teacher education
offices fram individual programs would have been consulted in order to
gather this information more precisely. Unfortunately, time did not
allow extensive personal contact. Second, catalogues vary in clarity,
ooherence, and specificity. The Task Force wishes to apologize for
errors which may have been made in this examination due to inability to
understand or accurately represent course requlranents for a particular
teacher education program on the basis of the catalogue alone.

(1) Secondary Education The results of the secondary education
program review can be found in Table 1 (page 39), which details the
number of coursework hours required by the nine institutions for
English, science, and mathematics education majors in the following
camponent areas: deneral education, professmnal preparatloy acad¥mic
gpec1a112a._10n, and clinical/field experience. Credit hours allocated
to various courses in professional preparation are displayed followed by
a notation (F) indicating whether or not each particular course conforms
te Florida certification requirements.

The results indicate little consensus regarding the number of hours
necessary for professional preparation. The number of credit hours
offered in this area ranged from 18 to 30 hours. = All institutions
caply, however, with the minimum state certification requirements;
several require supplementary professional coursework in areas such as
human relations, special education, media methods, and methods for

particular subject specialization.

The extent of clinical experience offered to these education majors
varies from zern to six credit hours. It was often difficult to tell
from course descriptions whether particular methods courses included a
clinical comonent. Judging fram the response to the Task Force program
chairperson's survey on a similar question concerning the amount of
clinical and early field experience to which secondary education
students are exposed, it appears that catalogue course descriptions may
understate the amount of clinical preparation available to students. In

' jeneral, however, it does not appear that clinical experience is placed

at the. center of pedagogical training./ Clinical observation and
practice seem not to prOV1de the theoreti r organlzatlonal framework
around which the rest of professional preparation is built. This small
sample would suggest that professional preparation is still primarily a
didactic rather than a clinical or laboratory mode of preparation.

42
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The majority of seoondary programs allow and réqulre lower division
coursework as partial fulfillment of the academic specialization .
— carponent—vaxymgfranzerotolz credit hours. However, this does not
preclude also req&urmq students to take a substantial nutber of upper,
division courses in their academic specialization to camplete programis

. (e.g., a range of 21-33 upper division hours in secondary English).
Also, each of these programs appears to be structured to allow students
to ilize . elective .hours to strengthen their speciality-area

profitCiency further, if they so desire.

A key question in the debate over the present quallty of teacher
education addresses this level of subject area mastery for secondaty ° .
education majors. It has been suggested that -these prospective teachers
receive content area training which is potentially less extensive and/or
rigorous than is received by their liberal arts counterparts. A
breakdown of content area cpursework for both education and arts and
science majors in mathematics, English and science for these nine
institutions is displayed in Tables 1A, 1R, and 1C (see pages 40-41).
Total nurmbers of credit hours required as well as the relative.
distribution of upper and lower division courses permitted for program
campletion are illustrated.

e

The distribution of lower and upper division courses for education
and non-education majors seems very similar within any particular
institution. It is the variation in the number of courses which
different institutions cz:;l(der necessarvy for subject area proficiency
that appears to be of sigfificance here. In English education, for
v example, variations in program ocourse requirements between ‘
universities/colleges (from 24 to 42) are far greater than the variation o
within. institutions across the education/arts and science division |
® (e.g., 33 hours for education majors, 27 hours for non-education majors
at University of Florida). Also, the common claim that education majors
receive less rigorous academic area coursework (measured in terms of the
relative distribution of upper and lower division courses) than do their
non-education major counterparts does not appear to be the case. A
camparison of education/non-education major coursework ldad at Florida A
& M University on Table 1B and the University of South Florida on Table
1C reflects these points.

This congruence between secondary education programs and their
counterparts in arts and sciences reflects patterns of commmication and |
articulation across departments. However, while programs require |
coursework in subject matter clearly above and beyond minimum state |
certification requirements, there appears to be no oconsensus among ) 4
institutions concerning the nature and extent of course preparation for |
subject area mastery. i

|

What generalizations then, can be made about the qualitative nature
of subject area preparation for education and non-education majors?

First, it is apparent that subject matter recquirements in secondarv
education exceed state requirements. There are no instances in areas
either in mathematics or science where programs fall below state

\

|

|

-
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requirements; indeed most exceed them by requiring a heavier concen-~
tration of upper division ocourses. (Those programs in the area of\
English that appear to fall below the state's 30 howr requirement
—Florida State University, the Um.ver51ty of Miami and Jacksonville
University - in practice exceed these requirements when appropnate
general education courses in English and speech are included in the
lower division tabulations.) In general, students proceedmg through
these programs seem to be more than adequately prepared in areas of
academic specialization according to standards determined by minimum
state certification requirements. Yet due to the nature of the minimm
state level, requirements (e.g., completion of a bachelor's degree with
major in biology or a bachelor's degree with at least 20 semester hours
in biological science) a student may be able to acquire secondary
science certification by campleting 20 credit hours of introductory
level science courses. In this situation, a teacher candidate, once
having campleted professional preparation requirements, may,.acquire a
variety of additional certificates without ever having to camply with
specific institutional program requirements. Under these circumstances

certified teachers may not be adequately tramed in subject matter

knowledge and practices. 0

- — The seco sideration concerns the nature of coursework within
specific progrdWrequirements. Mathematics education majors and pure
mathematics majors may often take qualitatively different kinas of_
courses even though they take roughly the same number of upper and lower
division-courses. Mathematics majors, for example, may take 12 credits
of advanced calculus while the mathematics education major takes 12
upper division credits in algebra or college geometry.r ©

Also, one could argue that liberal arts and sciences majors may be
better prepared in subject matter due tc their ability to take elective
courses in their content area or, perhaps as important, ocourses in
related areas. An FEnglish major studying ninteenth century ramantic
poetry, \EQ{ example, might increase his/her understanding of this
subject by Simultaneously taking a history course in eighteenth century
British history. Such an opportunity does not always exist for the
education major who has other, more pressing claims on available
eclective time. However, the trade-off between ﬁagogy and subject
matter that may potentially limit sccondary education majors does not .
mean that these individuals fail to practice satisfactorily in the
classroom. In fact, they are more likely to be better prepared to teach
because of the instructional and classroom strategies they learried
through the professional preparation component of secondary education
programs. One must keep in mind that it is difficult to determine from
a cursorv catalogue review the extent to which secondary education
rajors actually choose to use electives to supplement their knowledge of
a subject area. This would require a detailed camparison of individual
student transcripts. Certainly, the catalogues suggest that secondary
education majors do have the potential to take rigorous subject matter
related electives. But their choices are limited compared to the
options of liberal arts and sciences majors. The, question becomes
whether the requisites for excellence in subject matter as exhibited by
liberal arts and sciences majors should came at the expense of the
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de\(elogrent of skills in pedagogy as exhibited by secondary educatlon
majors.

An analysis was made of education and non-education maiors in

mathematics at five . institutions to assess these institutions'
campliance with the standards for, coursework requirements for swondary
school teachers of mathematics as determined by the Naticnal Council of |,
Teachers of Mathematics to be necessary to ensure excellence in practice
(see Table 2, page 41). Results suggest that at all institutions
examined, the nationally recommended cdurses are either required or
offered for education students with the exception of one course category
("advanced math in the subject area"). Also prospective mathematics
teachers are required to take more of the recammended courses than their
liberal arts counterparts. In general, it appears that by national
standards, mathematics education programs at these five institutions
embody the necessary elements for proficiency and campetence in
professional practice.
I

. Further information about. variation in individual institutional
coursework would require greater in-depth ahalysis of actual program
practice and course content. Thése preliminary examinations have
highlighted the basic organizational structure of secondary education
teacher preparation in sgome of Florida's institutions, in hope of
providing a bhasic understanding of the strengths and weaknesses of
program components as they preghntly exist and of their relatlonshlp to
state certification requirements. i

(2) Eletrentarl Education. Due to the subject area diversity

'j_rxherent in the character of elementary education, methods courses

designed to prepare prospective teachers absorb a great deal of both
professional preparation and academic specialization time and resources.
Both individual programs and state certification requirements see
methods courses in mathematics, science, language arts, social studies,
art and music, and health as necessary for elementary teachers to be
effective in the classroom. Subject matter is often an integral part of
these courses, particularly in mathematics, but it is often less
emphasized than for instruction in pedagogical strategies. It has been
arqued that this situation leaves the student with only a general
subject knowledge. Of the programs examined, only one, Florida A & M
University, requires a sizeable mumber of background courses in those
academic specialization areas which coonstitute . the elementary
specializations (art, music, social studies, etc.) Five institutions
offer additional specialization area courses in mathematics. These
courses are not required by either program or state. There were no
additional course offerings in science among the programs examined (See
Table 3, page 42).

-

Elementary programs in general appear to be structured so as to
allow limited elective credit options. Analysis of the survey suggests
that a majority of these hours are ordinarily used up in meeting the
prerequisite criteria for program requirements. In many cases, it is
difficult to determine how these profecsional preparation courses are
"blocked" or sequenced within the general developmental and orga-
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nizational framework of elementary teacher preparation. Assessment of
such programmatic qualities *as course integration, coherence, and

A R -
articuiation wition the total pregromeof studies must be left for pore

camprehensive individual institutional examination, if so desired.

(3)  Exceptional Student Education. Descriptive camparisons of
these programs among institutions were virtually impossible on the basis
of the catalogue examination due to the large number of exceptional
student education areas. Cursory examination of a random selection of
universities offering these programs suggests that the majority of
programs exceed state certification requirements. Several programs have
been extended to require campletion of the master's degree as an
institutional program requirement and others are moving in this
direction. 1In general, student preparation in these areas appears to be
rigorous, well integrated,. and closely monitored.

It should be noted that the catalogues examined are structured in
such a way as to force the information seeker constantly to flip back
and forth among sections in order to determine program requirements and
course content. Such arrangements are oonfusing and' may mislead
prospective students by not allowing them to make an adequate assessment
of program strengths and weaknesses as they relate to their particular
interests. )
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Aruitoxt provided by Eic:

- These 10 elective credit hours should constitute a2 specialization area.

- transfer with a minimum of 60 hrs, 36 of which are general education

.

- transfer specialization courses. half of which may be at the lower division level, are approprate
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- TABLE 1
SECONDARY EDUCATION
- ° .
Institution ~ UF F.S.U. FAMU. USF. Barry | Flagler UWF Miami | Jackson.
) ~ Univ
- Total Degree/Gen Ed
SH 125 |45 |120} 46 | 120} 51 }120 )] 40 [ 120 |45 [120] 30 | 120] 36® ]| 120 |24-45 120 | 36
Courses Hrs {Cert |Hrs |Cert | Hrs |Cert] Hrs |Cert| Hrs Cert | Hrs |Cert] Hrs | Cert | Hrs | Cert| Hrs [Cert
Ed Psych 3 F 3 F 3 F 3 F 3* F 3* F 4 F 3* F 1 3 F
c |Soc ~.
2 |Foundations 3 F 3 F 3 F 3 F 3* F 3* F 4 F {3 F 3 F
$  [Methods 9 |F |} F |8]|F 1] F |10 |F {13]Fj12|F]|12|Fps518|F
a  JChnical 5 3 6 ¥ 6 6
[«H]
& |Special Ed 3
% |Human l
S |Relations 3 3
. 2 Electives 1-3 ¢
2 |Media Ed 3
g Psychology 3*
Totals 18 25 22 23 21 25 27 18 p7-30
A -
Student TeachingHrs | 11 | F |12} F {12 [F 10 | F 9 F 12| F 101 F 9 Fli12]F
- [Engnish 12 0 3 0 2] Tel Twd] [927 Tol~
c | 2|Math 0 0 8 0 12 6 15 11 0
: o 2[S|Science 22 0 6 0 6 6 15 15 8
£3
2 2|, |Engnsh 21 | A 24| A |33c} A |42 | A| 18 |A 27| A} 18] A |12 30 ]A
o9 lo
» < 3 a.lMath 30314 A 31 A 39 A 32 A 18 A 27 18 A 18 A 24 A
#.[S|Science 27 | Al =1 A |26 45 | A | 30 | A |27 18 171 A |28 } A
¢ Engiish 18. 13 12-18 14 14 3-24 0-9
. 2| [Mah 21 1032|686 (var) 18 14 3-24 0-9
8 Science 2 (var) 21-30 14 16 0-12
* - lower diviSion courses
F - meets Flonda state certification requirements
A- state approved program
var - variable amount of credit hours
® - mimimum 27 hrs of English courses. Total 33 credits includes 6 hrs of lower division speech
@ - total 30-31 hrs. includes 3 credit hours of electives in upper division math "\




I3

40 X
TABLE 1A ‘ SECONDARY EDUCATION - ENGLISH

Ly ]
, g :)' - ’
8§ - o ¢
s [ =
£5 : , » s | & e
1 5§ : 2 5 w b 3
o po} = w > ‘o - 2
Enghsh Education/ 35 uw v < ] 5 & 2 o 9 .
Enghish . b %3 > w w > o nd 5 5 3
1. College of Educahon Major
1.A) total # of credit hours required @ /
in subject area speciahzation 30 33 24 3 |42-44| 30 33 33 24 30 -
B) total # of lower division credit /
hours permitted to fullil (A) 15 1 0 3 0 12 6 0 12 0
C) total # of upper division Credit /
hours permitted to fullill (A) 12 n9 24 33 42-44 18 27 33 12 30
v D) tota! # of related subject matter / -
credit hours to fulfill or . ;
‘ supplement (A) 6 6 10-15 6 var | 20-35 0
2. Arsand Scie‘rée: ajor //
2-A) total # of credit hours required for /
major speciahzatin N/A 27 33 36 40 30 33 33 24 30
. B) total # of iower division credit N/
hours permutted to fulfill (A) /A 8 9 0 0 12 6 0 12 0
n C) total ¥ of upper division credit °/ .
hours permitted to fulfifl (A) N/A 19 24 36 40 18 27 33 12 30
D) electives credit hours permitted to ©
fulfit or supplement (A)® N/A 120 16 12-15 6 var 20-35 0 ¢
var - vanable amount of credit hours
N/A - not applicable
@ - may be either upper or lower dwisio included 1n 27 hours)
@ - notincluding general education requirements C e
<
TABLE 1B /SECONDARY EDUCATION - SCIENCE -
LY
P @ :
c .
&, [ p
$§ - e
=k E 5
%5 po . g S
: oS o) = w > 2 L 2 g
Science Education (biofogy)/ 35 w 17 < ] @ o 3 ° M
Scrence (biology) b= po u uw po} o T po b} =
1. College of Educatio/ Major
1-A) totat # of credlt/hours required -
in subjec! area/speciaiization 20 45-52 50 32 40 36 a3 32 32 52
B) tota! # of lower/division credit
hours permﬂéd to fuilill (A) var 19-21 8 6 8 6 6 0 15 8
C) total # of upper division credit
“  hours pem-mJned to fulfill (A) var | 23-27] 36 26 32 30 27 32 17 28
D) total # of related subject matter
credit holrs to fulfill or
supplement (A) var 4 14 18 16 6 20-35 16 -
2. Arts and Sciences Major
2-A) total/# of credit hours required for
mayor speciahzation® N/A 39 51 26 40 36 33 38 32 52 ~
B) total ¥ of iower division credit
hoburs permitted to fulfill (A) N/A 19 13 13 8 6 6 0 15 28
C) fotal # of upper division credit , .
hours permitted to fullill (A) N/A 20 23 13 32 30 27 38 17 8
) electives credit hours permitted to . . ‘
fulill or supplement (A)® N/A 16 15 21 6 18-21 16 |

O Var - variable amount of credit hours
E l C /) - includes only courses retated to biology: Most schools require one year of organic chemistry, physics and calculus in addition to the
total number of courses required for a major in biology. 4 8 - ,
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TABLE 1C SECONDARY EDUCATION - MATHEMATICS
" T
o . 5 5
25 - °
£3 . £ 1 3
. Bg- St 2l o lsde ] 248
Mathematics Education / £c w b < 7] £ o 2 s 5
So ] ) 3 K d s o
Mathematics R =} w w =] 3 o =] =] =
1. College of Education Major ¢
1-A) total # of credit hours required®
In subject area speciahization 21 30-31 ki 47 32 30 a3 24 29 24
8) total # of lower division credit . .
hours permitted to fulfill (A) var 0 0 8 b 12 6 0 11 0
C) total # of upper division credit
hours permitted to fullill (A) var 30-31 31 39 32 | 18 27 24 18 24 -
D) total # of related subject matter
credit hours to fulfili or
supplement (A) 0 0 12-15 6 9 20-35 0
2. Arts and Sciences Major
2-A) total # of credit hours required for B
major speciahzation N/A | 33-34 42 44-49 38 30 + 33 27 29 24
8) total # of lower division credit
hours permitted to fulfili (A) N/A 0 6 8 0 12 6 0 1 0
C) total # of upper division credit .
hours permitted to fulfill (A} N/A | 33-34 36 36-41 38 18 27 27 18 24
D) electives credit hours permitted to ‘
fultil or supplement (AYD N/A 15.20 | 12-15 6 9 20-35 0
var - vanable amount of credit hours
Q@ - a bachelor's or higher degree with 21 credits 1n math including calculus
TABLE 2 COURSE RECOMMENDATIONS FOR
: ACADEMIC SPECIALIZATION IN MATHEMATICS
UF U.SF UWF BARRY MIAMI
{National Council of
Teachers of Mathematics) teacher| hberal [teacher| liberal [teacher| liberal {teacher| liberal {teacher| liberal
ed arts ed, arts ed arts ed arts ed arts
R R R R R R R R R R
calculus {1 2 3 courses recommended)] 1 2 123})Y23}1.23 1, 1.2 1,2,311,2311,2,31.23.4
computer (high level language) R R o® 0 ® ® 0 0
hnear algebra R R R R R R R R R R
abstract algebra R R R R R R R R
geometry R R R R | "R 0 R 0 0 0
probability/ statistics R R R R R 0 R R R 0
mathematics modelng and apphcatons 0 0 0 0 0 R
mathematics for the subject area
(advanced, related to the school
curnculum) R®
history of mathematics 0 0 R 0
(at least one of the following)
differential equations® R R R R R * R R
number theory® 2, 1 2 2. 2 1, 1,2
combinatonial analysis®
graph theory® 0 0 0 0 0 0 0 0 0 0
logic and foundations® 35 3.5 1 1 1, 1 1, 1, 3,7 3,7
mathematics programming®
applied mathematics®
method for the subject area R R R R R

R - required course
0 - course is offered
@ - use n classroom offered

@ - available in the computer screncé program

@ - in geometry
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TABLE 3
ELEMENTARY EDUCATION

Institution UF. Fsu. | Famu. | usrk | Bary” | Flagler | UwF | Miam |Jacksog:
Univ.

Total Degree/Gen. Ed.
SH 125 1 45 {120 | 46 [120 | 51 {120 | 40 | 120 j 45 120} 30 {120 {36®| 120 {24-25]120 | 36

Courses Hrs [Cert |Hrs [Cert |Hrs [Cert | Hrs [ Cest | Hrs [Cert | Hrs [Cert | Hrs |Cert} Hrs |Cert [Hrs [Cert

Ed. Psych 3 F 3 F . 3 F ® 4 F 3* F 3 F
c Soc . -
5] Foundations 3 F 3 F 3 F |3* | F 4 F |6*®}| F 3 F .
@ Methods 3 27 F' |20 F 36 F |15®}| F 1 F 33 F 36 F
& |cunical 4 3 12 15 21 3
o Special Ed 3 3
o Human .
e Rel./ Develop 3 4 3
2 [Electives v 6®
8 Media 3
S Psychology 3 6
a Prof Studies 35
Totals 38 | A 40 A 35 A 55 A 145 | A |- 46 | A | 45 A |48 A

Student TeachingHrs | 11 | F |10 | F o | Fl1w] e ] o |Fnal Jw0|Flo|F|12]F

Art @
Music 3
Health/PE
Lang Arts
Math
Science
Soc Stud
Art - -
Music
Health/PE
Lang Arts
Math
Science
Soc Stud 3

Etgttive 12 18 -

Lower

Acadenmie Specialization

Upper

N OW
w
E-3 (D(D(D(D(D(D‘(s
w
w
w

9 18 N/A} - -1 26 17-38 20

* - jower division course

F - meets Florida state certification requirements

A - state approved program

var - vanable amount of credit hours

N/A - not applhicable

@, - transfer with a mimimum of 60 hrs., 36 of which are general education

() - Theseare courses offered outside the Coilege of Education (i.e., music education, health education, mathemat;c$ educationand Eng
4161) Students are required to have 79 hrs outside of the COE.

@ - The university offers “how to teach” courses in these areas also.

® - "Teaching anthmetic” - lower division, 3 credits

@ - only exceptional/handicapped chidren

@ - 6 hrs upper division outside education - may include prerequisites to math, science and social science courses

Q - Social Foundations (101)iower division. 419 (elementary education)j appears to be "Social Foundations of Elementary Education

.
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EHAPTER SIX

. | ‘ RATIONALE FOR RECOMMENDATIONS

I. IMPROVING TEACHER EDUCATION PROGRAMS

- —_——— - —

Introduction

i

In the last fifty years, a period in which American society has
undergene tremendous change, little reform in the basic training model
for teacher preparation has taken place. During this period, however,
the schools have been assigned new roles with attendant responsibilities
for teachers, society has become markedly different, and the research on
learning and teaching has &xpanded greatly. Improvements in the
educational achievements of Florida's youth will require competent
beginning teachers who are able to meet these significant ges and
who are also w1111ng to embrace the chhllenges of educatlng youth for
st century. The Task Force recognize$ that this
will require thg¢? recruitment of talented individuals who, after
receiving a riggfous and thorough education, would possess a wide range
and academic skills. More specifically, beginning

teachers should:

1. _have conceptual, analyt1ca1 and thinking skills
2. be well grounded in the liberal arts and be capable
of ‘intellectually engaging young people in general

kncwledge
v 3. be knowledgeable in the subjects thev teach
4. possess substantive understanding of the knowledge base - C

for effective teaching, develop a corresponding repetoire
of instructional strategies, and be able to apply these
skills in the education of individuals
. 5. be professionals able to make instructional decisionsw

based on professional knowledge and research findings
rather than just on personal experience

6. represent as a group the cultural diversity of
American society

s7. care for and be committed to the education of young

. people.

Investigation of the curricular components® of Florida's teacher
education programs and the uneven performance of program graduates
taking the Florida Teacher Certification Examination, suggest that the
state will be hard pressed to develop this large cadre of qualified
professional teachers. This is particularly true considering that the
state must continue to rely on programs which, generally speaking, are

- not meeting contemporary needs and future visions. The Task Force
wishes to point out that it recognizes that many of the state's
universities and colleges are graduating highly qualified and talented
prospective teachers and that some programs graduate proportionately
high nubers of these individuals. The Task Force found, however, that
these programs were more often the exceplion than the rule. Causes for ‘
this variation in program quality could be traced in part to the lack of
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rigor characteristic of the state's program approval process. (See
Section III, Chapter Five) Therefore, the Task Force concludes that if
Florida expects teacher preparation programs to prepare competent

beginning teachers, the state must be willing to provide the impetus and

resources for their reconceptualization and redesign. Clearly, these
programs must become more creative, more professional, and more

rigorous. Lo

To accamplish this, the Task Force focused its recamendations on
the following areas of concern: subject matter campetencies; components
related to Florida's social contexts; clinical and field experiences;
master's degree teacher preparation programs; the Beginning Teacher
Program; staff development; and the universities' commitment to teacher
education. The Task Force believes' that these recammendations, when
implemented, will.serve to help the state greatly improve the quality of
education in Florida's state-approved teacher preparation programs.

\

A. Subject Matter Conpetencies

SUBJECT MATTER COMPETENCE FOR ELEMENTARY AND SPECTAL
EDUCATION TEACHERS, PARTICULARLY BUT NOT EXCLUSIVELY
IN READING, MATHEMATICS AND SCIENCE, NEEDS TO BE
STRENGTHENED AND DEMONSTRATED.

PROSPECTIVE MIDDLE AND SECONDARY TEACHERS SEEKING
CERTIFICATION' IN A CONTENT AREA SHOULD TAKE A
BROADLY BASFD PROGRAM APPROPRIATE TO EXISTING
SECONDARY CURRICULUM AND EQUIVALENT IN HOURS TO A
MAJOR IN THE CONTENT AREA.

\

The Task Force underscores its belief that all teachers must
possess thorough knowledge of the subject matter to be taught in order
tc be effective and that serious academic participation should be
secured throughout a prospective teacher's education. If teachers are
not equipped adequately in the subject matter, they are not only likely
to be less confident in the classroom, but are more likely to make
factual errors in their teaching.

The Task Force wishes to emphasize that coursework for academic
specialization should be required whenever feasible, at the upper
division level. It is in these subject matter courses that students
learn interpretative skills. Without at least a cursory understanding
of subject matter at is level, secondary teachers and elementary
teachers would be hard £1essed to be fully effective in the classroom.

The Task Force further believes that secondary education majors in
Florida should be required to take, when appropriate, an equivalent
number of hours of upper division subject matter as would be required of
a liberal arts and sciences graduate. They recognize, however, that
sane programs will find it difficult to mect this requirement in

-
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specific terms. For example, social studies teachers must take a
variety of courses in the social sciences including history, philosophy,
geography, economics, political science, and anthropology in order to
teach this subject effectively. Scienc achers often are required to
teach a variety of science courses such as biology, physics, and
chemistry, rather than one specific discipli For these majors the

- _Task Force believes that the variety, intensity and rigor of course
content must be related to their special needs in the classroom.
According to a survey of selected secondary programs as described in
undergraduate catalogues in Florida, most are in compliance with the
tenor of this recommendation. Further, telephone interviews with
representatives of secon education and liberal arts and sciences
departments indicate that this high degree of compliance is a result of
communication” and cooperation between colleges. These interviews also
verified that information related to program requirements in catalogues
are often incamplete and therefore subject to misinterpretation.

While secondary education majors are exposed to a reasonably
sufficient number of upper division courses in the liber&l arts, the
same cannot be said of elementary education majors. Because these
individuals are subject *to0 state certification requirements and
graduates are responsible for teaching a variety of subjects, there is
little rocm in their programs for subject matter course werk at the
upper division level. For example, at Florida International University,
the program in elementary education requires a total of 63 semester
hours of education courses, which is the equivalent of four semesters of
full time enrollment. In these 63 hours, there is not one requiremert
. for coursework aimed at the development of academic specialization,
. which suggests that students graduate from these programs without ever
having to take an upper division course in subject matter content unless
it is added to their program as an elective. Education courses required
of elementary education majors do cover some aspects of academic
. specialization, but only as they relate to methods of teaching a
particular discipline. Elementary education students at Florida
International University are required to take one course (3 hours) in
health and physical education for children, 3 courses (9 hours) in .
commnication ¢kills, one methods course (3 hours) each in social
Q studies, mathematics, science, evaluation, and art or music in the

elementary school. .

Furthermore, teacher candidates themselves recognize this as a
problem in their training. Interviews with elementary and exceptional
a education student interns at Florida State University indicated that
they were comfortable with thei pedagogical expertise but not with
teaching subject matter, and more courses in subject matter would have
been desirable.

- The Task Force does not believe this lack of coursework for

academic specialization is acceptable if quality teachers are to appear

in Florida's classrooms. Teachers must be able to demonstrate
competence. The Task Force recognizes, however, that this competence ~ |
may be demonstrated in a fashion other than through coursework. For

example, proficiency examinations such as CLEP would be acceptable.
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‘Finally, the Task Force wishes to emphasize "that academic Y
departments in Colleges of Arts and Sciences should give serious
attention to the question of offering special upper division courses for . ) >
teachers that differ somewhat fram those taken by regular majors. The
standard of performance demanded should be- just as high -- probably
higher -- but the enphasis should be different, with attention given
less to SpeC1a1 zation than to fundamental processes and principles of

the discipline. Careful attention should also be given to thé question

of whether the total pattern laid ocut for the major provides for P
the particular needs of teachers. English teachers, for W

get work in advanced coamposition, in advanced grammar, and in the

history of the landuage. History teachers need some work g

historiography and the basic methods of. the historian, and they

learn to think historically.

B. Course Camonents Related to Florida's Social Contexts

GRADUATES OF TEACHER EDUCATION PROGRAMS SHOULD HAVE

A COMPONENT REIATED TO THE VARYING SOCIAL CONTEXTS

WHICH EXIST IN FLORIDA SUCH AS URBAN OR RURAL '
SOCIOLOGY, SOCIOIOGY OF THE FAMIL CULTURAL

ANTHROPOI.OGY, OR MINORITIES IN AMERICAN IETY.

The  Task Force recognized that educators in Florida face a
diversity of cultural and social norms which are unique to the state.
Increasing urbanization, significant’ numbers of rural commnities,
econamically disadvanitaged populations, a  significant migrant »
population, and the continual influx of immigrant groups into the state
creates a diversity in Florida not generally replicated in other states.
In addition, internmatienal trends make it clear that cross—language and
cross-cultural interaction will become increasingly 'more frequent. If *
Florida youth are to be educated at the level necessary to participate
effectively in Florida's social contexts, those responsible for their
instruction must also be competent to functlon in diverse environments
and to educate their students to do so.

€. Clinical and Field Experiences

BY THE END OF THE FIRST SEMESTER OF THE JUNIOR YFAR
OF A TEACHER EDUCATION PROGRAM, EACH STUDENT SHOULD
HAVE COMPLETED A FIELD EXPERIENCE BASED ON WORKING
WITH YOUTH IN A STRUCTURED AND SUPERVISED SCHOOL
SETTING.

The Task Force examined several studies which cite the importance
and value of early field experiences to prospective teachers (Lortie,
1975; Scannell, 1982; Steinacher, 1981; Andrew, 1981 and Smith, 1980).
These studies indicated . that numerous benefits occur when prospective
teachers are involved in early field experiences, particularly in
supervised school settings. First, by working with children and youth,

o
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students can determine at an early stage if they are interested in
pursuing teaching as a career. Second, teacher educators would be able
to identify and screen ocut those candidates clearly ill-suited for the
profession before they enter teacher education programs. Thirxd,
students would begin to develop and apply practical pedagogical skills
early in their training and enhance these skills during their
preparatory program. Furthermore, all three benefits represent a
substantial .savings in time, energy, and costs to programs and
individuals. '

Early field experiences should be a statewide standard which would
be required of students before admission to a teacher education program.
However, the Task Force recognizes that some students may not decide to
study education until they ccmplete their sophomore year, and these
students should not be penalized. Teacher education programs should
provide exceptions for these students and create mechanisms whereby they
can fulfill this requirement while continuing in the program without
substantial loss of time in the sequence of professional study.

The Task—Force further recognizes that implementation of this
requirement will have an impact on the state's community colleges which
will require veration and planning between representatives from the
local school district, teacher education program, and the cammunity
college. If these experiences are to be beneficial, these groups must
reach agreements on such factors as the assignment by camunity colleges
of qualified teacher educators to properly supervise these experiences,
the design, content, and dbjectives of the field experience, and the
campetencies expected from students. (See Section X-B on Conmmumnity
Colleges for additional data and recamendations.)

CLINICAL AND FIELD EXPEPIENCES SHOULD BE INCORPORAT-
ED INTO VIRTUALLY ALL ASPECTS OF THE PROFESSIGNAL
PROGRAM.

’

A program based on clinical and field experiences will ensure that
prospective teachers master certain basic tasks of teaching to the point
of effective application in an educational setting. The Task Force
believes it is particularly important that elinical and field
experiences be further integrated into methods courses, as~is typical of
those methods courses designed, so that practical application of theory
can be followed immediately by professional feedback. These experiences
in the school should be diverse in character, and should include
experiences in schools in different localities and with types of
students different fram the teacher candidate. Examples of
clinical/field experiences cculd include observation, micro-teaching,
video feedback, tutoring, instruction of small reading groups, Or
working with and assisting a classroom teacher in such tasks as
preparation of curriculum materials, giving assistance to children, and
supervising tests. Students with limited potential can be provided with
assistance or counseled toward alternative careers at a timely point in
their undergraduate programs.

b
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Frequent and early field experiences in a teacher preparation

- program will require considerable plann.mg by faculty and administrators

in colleges of education if these experiences are to be successful. The
Task Force thus wishes to encourage teacher education programs to work
with local school districts to design and develop these plans for
effective field experiences.

CI.INICAL COMPONENTS WITH A STUDENT-TEACHER RATIO OF
12:1 NEED TO BE ADBQUATELY FUMDED.

There is little questior that clinical aspects of programs require
special settings, equipment, and personnel. Small classes, with a 12:1
student to teacher ratio, video and audio equipment, well—cualified and
well-trained cooperating classroom teachers, and a sufficient mumber of
qualified instructors all contribute to additional program costs.
Universities should recognize the costs of teacher education programs
based on clinical and field experiences when allocating funds to
colleges of education.

D. Master's Degree Programs for Teacher Education

INCREASED SOCIETAL DEMANDS, THE NECESSITY FOR A
WELL-ROUNDED GENERAL EDUCATION AMD MASTERY OF
SUBJECT MATTER, A RAPIDLY EXPANDING KNOWLEDGE BASE
FOR EFFECTIVE TEACHING AND THE ECONQMIC ADVANTAGES
ASSOCIATED WITH THE DEVELOPMENT OF OOMPETENT
PROSPECTIVE TEACHERS SUGGEST THAT THE YOUTH OF OUR
STATE SHOULD HAVE THE BENEFIT OF TEACHERS WHO ARE
PRODUCTS OF MORE RIOOROUS, SOPHISTICATED PREPARATION
PROGRAMS,

THE STATE SHOULD PIIOT AT LEAST THREE MASTER'S
DEGREE TEACHER EDUCATION PROGRANS ON THE BASIS OF ~
CQMPETITIVE PPOPOSALS. THE PROPOSALS SHOULD SHOW
EVIDENCE THAT PROGRAMS HAVE BEEN RECONCEPTUALIZED
AND REDESIGNED TO:

~HAVE A STRONG GENERAL EDUCATION COMPONEIT

-HAVE A SIGVIFICANT COMPONENT RELATED TO ACADEMIC
SPECIALIZATION

~HAVE A PROFESSIONAL, COMPONENT BASED ON PEDAGOGICAL
THEORY AND CLINICAL AND FIELD EXPERIENCES

~REQUIRE CANDIDATES TO BE PROFICIENT IN THE USE OF
QCOMPUTERS IN INSTRUCTION

~REQUIRE CANDIDATES FOR EIEMENTARY SCHOOL TEACHING
TO HAVE A STUDENT INTERNSHIP IN AT LEAST TWO GRADE
LEVIIS (ONE EACH IN THE PRIMARY AND INTERMEDIATE
LEVELS)

~REQUIRE CANDIDATES FOR SECQHDARY SCHOOL TEACHING TO
HAVE A STUDEXT INTERNSHIP IN AT TFAST TWO AREAS
WITHIN THE SURJFCT MATTER DISCIPLINE AND AT THE
INTERMEDIATE AND SENIOR HIGH LEVELS

3
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-REQUIRE CANDIDATES IN EXCEPTIONAL STUDENT EDUCATION
TO HAVE A STUDENT INTERNSHIP IN AT IEAST TWO
APPROPRIATE AREAS, ODQOFME(}IWBEINAREHMR
CLASSROOM A -

—CUIMINATE IN A MASTER'S DEGREE. -

IN ADDITION TO COOMPETITIVE PROPOSALS, THE
LEGISIATURE SHOULD DIRECT THE STATE UNIVERSITY
SYSTEM TO MAKE THE RECONCEPTUALIZATION AND REDESIGN
OF TEACHER EDUCATION PROGRAMS A MAJOR PRICRITY FOR
NEW OR SEPARATE QUALITY IMPROVEMENT FUMDS.

During the last several decades the nation's public schools have
been assigned new roles with attendant responsibilities for teachers;
society has becare markedly more camplex and demanding; and the research
and theory on learning and schooling has expanded greatly. Clearly,
when taking these factors into account, elementary and secondary school
teaching are more camplex and demanding professions today than ever
before. A more demanding profession requires prospective teachers to
have greater knowledge in the subject matter as well as strong pedagogic
training which more fully integrates educational research with clinical
and field experiences.

As a profession, teacher education has not kept pace with the
growth and development of preparation programs in other fields. For
example, during the past fifty years, the time required to be a lawver
has increased fram five years to seven, a phammacist from four years to
five, and it typically takes five years for an individual to camplete a
program in engineering. But over the past fifty years there has been no
parallel increase in the requirements to became a teacher (Smith ‘and
Street, 1980).

During the past ten to fifteen years however, great strides have
been made in the generation of knowledge associated with effective
teaching and learning. Many educators claim that there are not enocugh
hours in the traditional four year teacher preparation curriculum to
permit orograms to meet these demands and favor extending the length of
programs to five, six, and seven years. Lawrence Cremin (1978), for
example, has recoamended a six year program cambining the bachelor's
degree and a doctorate in teaching. B.O. Smith (1981) has proposed that
prospective secondary school teachers first cbtain bachelor's degrees
with an academic major, including other academic work in the social and
behavioral sciences related to learming, schooling, and pedagogy, then
camplete a two year master's degree program in education. Many other
distinguished and nationally prominent experts in teacher education,
acting either as individuals or collectively, could casily be added to
this list.

Some institutions of higher education have responded to these
argurents and have increased the length of their teacher education
programs to five years. Austin College in Sherman, Texas, for example,
offers a five year Master of Arts program which emphasizes the liberal
arts as well as classroom teaching experiences. At Austin, students are
required to major in a traditional subject matter discipline and receive

o
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a Pachelor of Arts in that discipline after four years. During the
freshman and sophamore years, they are required to enroll in two
noncredit education seminars which include field experiences and
discussion groups. Candidates also take at least fifty hours of
supervised classroom teaching in the senior year and campléte one full
term as interns during the fifth year. Students must apply for
admission to the graduate year and are required to take the Graduate
Record Examination and have an acceptable grade point average in their
Bachelor of Arts program (Hall et al, 1980; Steinacher, 1981).

In 1974, the University of New Hampshire began to offer an

ated undergraduate-graduate five year teacher education program.
Her s at Austin, the program is n a solid and rigorous general
educdtiomand pedagogical courses which more fully integrate theory with
practical teaching experiences. Making extensive use of classroom
teachers as adjunct instructors and field supervisors, the New Hampshire
program provides students, usually in the sophamore year, with early
experiences in schools where they serve as teaching assistants and are
encouraged to take on teaching responsibilities. As in the Austin
program, there is no education major offered. Students seeking
secondary school certification select a major in a subject related to
their teaching field. No specific major or majors are required of
elementary school candidates, and they select an undergraduate major
from almost any offered at the university. After four years, students
receive a Bachelor of Arts degree and then must apply to both the
Education Department and the University's Graduate 1 for admission
to a fifth year of studv. To determine admission, several criteria are
considered, including the undergraduate grade point average, letters of
recommendation, scores on the aptitude section of the Graduate Record
Examination, and related work experience. The fifth year of study
usually includes a full school year internship plus one or two summers
of graduate coursework (Andrew, 1982).

A third example of a five year program 1is provided at the
University of Xansas. In his testimony to\— the Task Force, School of
Education Dean, Dale Scannell stated that students at his institution
are required to take sixty hours of general education courses, forty
hours of course work in the subject matter related to teaching
fields—equivalent to the number of hours required of a liberal arts
major—and sixty-two hours of professional education courses. Heavy
emphasis is placed on practical teaching experience beginning in the
freshman vear, and all but one of the professional education courses has
a field camponent. By the time students intern in the fifth year, they
have received 250 clock hours of experience in the schools. Student
teaching takes place in the fifth year on a split schedule, so that all
program graduates have two student teaching experiences in different
schools in different grades and/or subject matter areas. If they
desire, students may receive a bachelor's degree at the end of the flrst
four years, although they are not recommended for certification witil
ocarpletion of the fifth year. Plans are in progress within the
university to provide a master's degree at the end of the fifth year.

I

According to program administrators, these three five year programs
were established due to a belief that during the last fifty years

on
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improvements to teacher education have taken place in a piecemeal
fashion and have resulted in an erosion of both the liberal arts and
professional components of programs. Clearly they resulted fram a
desire to place more emphasis on clinical and field experiences,
rigorous training in academic discipline, and pédagogical cCoursework
more fully integrated with educational research.

In presentations to the Task Force, both Dr. Robert Bryan,
Vice-President of Academic Affairs at the University of Florida, and Dr.
Stephen Altman, Vice-President of Academic Affairs at the Florida
International University, recognized the need to extend the academic
preparation of teachers to five years. The Task Force also considered
testimony presented by nationally recognized scholars in the field of
teacher cducation, who articulated the case for extended teacher
education programs.

e {

The Task Force thus concludes that it is necessary for the state's
teacher preparation programs to be redesigned and reconceptualized and
that in doing so, some institutions in Florida should be encouraged to
extend the length of their programs. We are persuaded in large part
because some of the state's programs lack sufficient depth and rigor.
This is especially true in the light not only of the current
expectations for teachers, but of the anticipated demands of the
twenty-first century.

The Task Force further concludes that it is not desirable for the
state o mandate that all approved programs become five-year extended
programs. The Task Force does not believe there is only one approach to
delivering creative and effective teacher education programs in this
develommental pericd. Some of Florida's public and private
state-approved programs, currently in four to four and one-half vears
and because of their unique characteristics -- small or large,
clinically-based or experimental, do and can continue to graduate
quality teacher candidates each year. The Task Force commends the
effort of those institutions and encourages them to consider the
appropriate recamendations contained in this report related to
improving the academic and pedagogical education of teachers, and to
redesign where necessary.

Minority Statement

The Task Force wishes to point out that twc members, Sam Ryle and
Elizabeth Kentosh, were of the opinion that the bachelor's degree within
extended programs in elementary and secondary education should be in the
College. of Arts and Sciences. The following minority statement
expresses this viewpoint.

Students who participate in a five-year program in
Colleges of Education leading to secondary and
elementary certification shall cowplete, as part of
the program, the requirements for a Bachelor of Arts
or a Bachelor of Science degree in a College of Arts
and Sciences. Those students in a five-year program

L
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vho 'are working toward certification in special
education may be exempted from the requirement of
obtaining a bachelor's degree in the College of Arts

’

E. Relationship between Teacher Education Programs and the
Beginning Teacher Program

TEACHER EDUCATION FACULTY SHOULD HAVE AN INTEGRAL
ROLE IN THE BEGINNING TEACHER PROGRAM.

The Task Force supports the position that teacher education faculty
should be involved in appropriate aspects of the Beginning Teacher
Program. Faculty from various institutions working with school district
and Department of Education personnel have been imvolved in the
development and implementation of the Florida Performance Measurement
System. This has included organizing the knowledge derived from the
research into domains of teaching behavior, developing the training
materials and evaluation instruments, and participating in the training
program on the use of the performance measurement system.

To date, however, there has not been a substantial involvement of
teacher education faculty in the components of the Beginning Teacher
Program. The Task Force's faculty survey results suggest that only one
out of ten faculty responding were on a Beginning Teacher Program
Support Team. One limitation to faculty involvement is lack of funds.
Although funds are provided to train district personnel on the
performance measurement system, staff development funds are not
available for teacher education faculty. (See related recormendation
under staff development).

A number of benefits for faculty involvement in the Beginning
Teacher Program can be identified. First, if faculty are to make
significant changes in preservice programs, then they must be involved
in gathering observational data on their graduates. Second, if the
model for performance measurement is to be used for preservice teachers
as well, then faculty must increase knowledge and skills in utilizing
the model in the public school setting. Third, an expected outcome of
the Beginning Teacher Program is to increase the involvement of
preservice teacher educators in the ocontinuing professional development
of teachers. 1If these benefits are to be realized, faculty must be
involved substantially in the program. As such, their expertise and
involvement is fundamental to the success of this emerging model.

TO HELP IN TEACHER EDUCATION PROGRAM IMPROVEMENT,
LOCAL SCHOOL DISTRICTS SHOULD PROVIDE COLLEGES OF
EDUCATION WITH APPROPRIATE DATA ON GRADUATES
ENROLLED IN THE BEGIMNMING TEACHER PROGRAM SUCH AS

6U
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PEDAGOGICAL SKILL PERFORMANCE AND SUBJECT MATTER
CCMPETENCY .

) ~

The major goal of Florida's Beginning Teacher Program is to improve
the performance of all beginning teachers through a comprehensive
program of support, training, and documentation of specified teaching
competencies during the first year of teaching. Teachers now entering
the field are expected to incorporate expanded professional knowledge
into teaching and also employ professional skills in practice.
Likewise, educators of preservice teachers have been expected to modify
their preparatory programs in an effort to ensure that the knowledge
base on teacher effectiveness is being combined with the Florida generic
teaching competencies and integrated into the preservice teacher
education experience., Although the Beginning Teacher Program and
performance measurement sSystem are experiencing the pains of their first
year of implementation, comprehensive and significant results are
expected in the years to come. Of primary importance to teacher
educators should be the program outcome identified by the Florida
Coalition for the Development of a Performance Evaluation System:

Utilization of feedback about the performance of

e teachers can be provided for program revision and

evaluation at the preservice level of training to
provide a commn knowledge basg for professional
development (Coalition, 1982).

The Task Force supports the development of a systematic plan for
gathering evaluative data on the graduates of Florida's teacher
education programs so that feedhack can be provided and improvements
made in preservice teacher education programs.

ALl, SUPERVISING TEACHERS AND UNIVERSITY FACULTY
INVOLVED WITH STUDENT TEACHERS SHOULD BE ABLE TO
MFET CRITERIA ESTABLISHFD FOR PARTICIPATION IN THE
BEGINNING TEACHER PROGRAM.

FACULTY WHO ARFE INVOLVED IN THE PRESERVICE EDUCATION
OF TEACHERS SHOULD BE REQUIRED TO SERVE PERIODICALLY
ON A SCHOOL~-BASED BEGINNIMNG TEACHER SUPPORT TEAM.
WHEN APPROPRIATE, THIS SERVICE SHOULD BE RECOGNIZED
AS A CRITERION FOR PROMOTION AND TENURE.

One of the purposes of the Beginning Teacher Program is to verify
that teachers in their first year can perform in a satisfactory manner,
as well as possess competencies such as planning, management of student
conduct, instructional organization, presentation_ of subject matter,
commnication, and evaluation. Graduates of Florida's preservice
teacher education programs are required to enter the Beginning Teacher
Program and to exhibit these competencies. State Board Rule 6A-5.75
requires that a consistent formative and summative evaluation .process be
developed to ensure consistency from teacher to
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teacher, school to school, and district to district within the state.
The Task Force believes that an appropriate approach for supervising
faculty to became familiar with the measurement system used in the
Beginning Teacher Program would be for them to participate in the
Beginning Teacher Program. ’

F. Staff Development for Teacher Education

TEACHER FDUCATION FACULTY, WHERE APPROPRIATE, SHOULD
BE ENCOURAGED TO RETURN TO THE PUBLIC SCHOOLS FOR AT
LEAST ONE SEMESTER ON A PERIODIC BASIS. SERVICE
COULD BE PROVIDED AS A CIASSROOM TEACHER, AS A
DISTRICT OR SCHOOL ADMINISTRATOR, AS AN INSERVICE
FDUCATOR OR IN A VARIETY OF OTHER WAYS. AN
AGREEMENT SHOULD BE ARTICULATED BEIWEEN THE SCHOOL
DISTRICT AND THE COLLEGE OF EDUCATION AND SHOULD
INCLUDE SHARED COSTS FOR THE SABBATICAL, FUNDS FOR
TRAVEL, COLLABORATION WITH OTHER DISTRICTS, FACULTY
EXCHANGE, AND OTHER NECESSARY COMPONENTS.

FUNDS SHOULD BE ALIOCATED TO COLLEGES OF EDUCATION
FOR FACULTY STAFF DEVELOPMEMT ACTIVITIES. FUNDS
COULD BE USED FOR SCHOOL~RFIATED PROJECTS, RESEARCH,
OR FOR TRAINING RELATED TO MANDATED CHANGES 1IN
PUBLIC SCHOOL PROGRAMS.

Staff dévelopment for teacher education faculty is primarily
limited to sabbaticals, conferences and meetings and can vary form
institution to institution. However, in most cases it is unstructured
and informal. The Task Force's faculty survey found that 50 percent of
the respondents reported no participation in staff development
activities last year. Activities for those who did participate ranged
from departrment/college level seminars and workshops (2.3 percent),

rking with the Beginning Teacher Program (9 percent), to funded
esearch and development activities (1 percent). The scope and
character of such activities by individuals and by faculty as a group
oes not necessarily seem to be a function of university size nor its
public or private status. Preliminary findings would suggest that,
where staff development activities are supported by administration and
colleagues as being an important and integral part of professional and
programmatic growth and development, greater numbers of faculty engaged
in such activities and with greater frequency. In a broad context,
staff development for teacher education faculty is needed for
development or improvement of skills in teaching or advising, growth in
research proficiency, and aoquisition of new skills or redirection of
training. Collaboration and cooperation between public schools and
professors in the colleges of education should be essential ingredients
for effective staff development.

Rescarch has suggested that major changes in staff development are

necessary if colleges of education are to train highly effective
teachers. A particularly important change concerns the roles played by
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teacher education professors, since higher standards for teacher
preparation and certification, longer and more intensive training
programs, and greater accountability for quality are being demanded.
Same studies have indicated that a professional development plan should
be required of all teacher education faculty and clearly integrated with
the institution's mission and need. A state law in Oklahoma, in fact,
requires this.

While Section 22 of the 1981/84 Agreement between the Florida Board
of Regents, the State University System and the United Faculty of
Florida provides for professional development programs, its primary area
of focus concerns leave time and sabbaticals. No other mention is made
of staff development of university professors within Board of Regents

policy. .

The legislature has been relatively unresponsive to needs for
updating teacher education faculty. New legislation has been developed
for public school teachers, one element of which includes staff
development. However, funds have not been provided for college of
education faculty development. Sabbatical funds are limited, travel
funds to attend conferences are scarce, and funds for any organized
staff development nonexistent.

The Task Force believes that teacher educators must maintain their
credibility as effective teachers if their preservice and inservice
students are to accept their instructional efforts. The public school
continues to remain the laboratory for the teacher education professor.
A closer working relationship must be established between school
districts and colleges of education.

G. University Commitment to Teacher Education

UNIVERSITIES SHOUID GIVE A HIGHER PRIORITY TO
TEACHER EDUCATION PROGRAMS AND SUBMIT A PLAN TO THE
BOARD OF REGENTS DESCRIBING IN DETAIL HOW TEACHER '
EDUCATION WILL BE MADE MORE PROMINENT. THE PLAN
SHOULD AT LFAST:

-EVALUATE CURRENT PROGRAMS FOR EFFECTIVENESS
-OUTLINE VAYS TO STRENGTHEN COOPERATIVE EFFORTS
BETWEEN COLLEGE OF EDUCATION AND OTHER FACULTY

-BE RELEVANT AND RESPONSIVE TO THE UNIQUE NEEDS AND
RESOURCES ASSOCIATED  WITH EACH INDIVIDUAL
INSTITUTION

-PROVIDE DETAILED IMPLEMENTATION STRATEGIES.

IN AN EFFORT TO MAKE TEACHER EDUCATION !MORE
PROMINENT, FUNDS SHOUID BE ALIOCATED TO SUPPORT THE
DEVELOPMENT AND EVALUATION OF THESE TEACHER
EDUCATION PROGRAMS.

It is evident that America's universities, traditionally have given
low priority to teacher education programs. This tradition has its
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historical base in hormal schools and state teacher colleges which have

always lived in the shadow of the more prestigious private and state
universities. When universities began to house and develop schools of
education, different "academic pecking orders" were established (for
example, the long dominance of the humanities in the Ivy League schools
and the strong place of the sciences in many of the land grant
institutions). In all cases, schools of education found themselves at
the lower end of that order. Even in those cases where schools of
education gained prominence (Harvard, Stanford and Ohio State), they
have been unable to eliminate low standing on their own campuses,
certainly in relation to academic departments in the Arts and Sciences
and to most other professional schools (Smelzer et al, 1981).

The Task Force recognizes that Florida's institutions are not
immune to this conflict, for the state's teacher education programs also
have marginal status. Evidence to support this include low funding
allocations by universities for their teacher education programs, a lack
in frequency of Quality Improvement Funds for teacher preparation, and
procedures for promotion and tenure which fail to recognize service to
public schools.

Clearly this is not in the best interest of the state. The
development of a quality educational system in Florida is a declared
state policy goal. Little improvement will take place until the state's
schools employ higher quality teachers. This mandates that the quality
of the state's teacher preparation programs be improved, and to
accamplish this, universities must give higher prominence to teacher
education programs.

—— (
II. STRENGTHENING TEACHER EDUCATION STANDARDS

There is no single "best method" for the education of teachers.
Identification and establishment of standards for teacher education
which will assure that the youth of our state will have high quality
instruction was a primary objective of the Task Force. Because no
single "best method" for teacher education exists, a statewide
prescription of how teachers should be educated is not appropriate.
Standards must be established, which assure that only high quality
teachers will be certified, and the quality of teacher education
programs must be evaluated according to the extent to which graduates
meet those standards.

Because the substantial majority of teachers who will be hired in
Florida over the next several years will have received their training
outside the state, the standards identified must apply to all candidates
for certification regardless of the source of their training or number
of years of experience ("Teéchers for Florida", 1982).

The Task Force believes that excellence in teaching requires that
the teacher possess thorough knowledge of the subject to be taught, the
professional skills required to teach effectively,  and the personal
characteristics and attitudes which support the development of
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excellence in themselves and in their students. The standards which are
recammended below are supportive of these objectives.

A. Strengthening Florida's Teacher Certification Examination

THE PROFESSIONAL QUALIFYING EXAMINATION WHICH IS
USED TO CERTIFY FIORIDA TEACHERS MUST BE UPGRADED
AND MADE MORE RIGOROUS. THE TASK FORCE RECOMMENDS
THAT THE EDUCATION STANDARDS COMMISSION INITIATE THE
FOLLOWING: :

EITHER THE BASIC SKILLS COMPONENT (THE READING,
WRITING, AND MATHEMATICS SECTIONS) OF THE CURRENT
FLORIDA TEACHER EXAMINATION SHOULD BE DESIGNFD TO BE
MORE RIGOROUS OR OTHER VALIDATED EXAMINATIONS SHOULD
BE CONSIDERED AS TO THEIR SUITABILITY FOR USE IN
MEASURING THE BASIC SKILLS.

THE PROFESSIONAL EDUCATION COMPONENT OF THE TEACHER
CERTIFICATION EXAMINATION SHOULD BE REWRITTEN AND
BASED ON VALIDATED RESEARCH. THE REDEVELOPED TEST
SHOUID INVOLVE A HALF OR FULL DAY EXAMINATION
COVERING THE STUDENT'S KNOWLEFDGE OF SUCH SUBJECTS AS
THE RESEARCH ON EFFECTIVE TEACHING, EDUCATIONAL
MEASUREMENT, SCHOOL 1AW, MAINSTREAMING PRINCIPLES,
CLASSROOM  DISCIPLINE, EDUCATIONAL  PSYCHOLOGY,
HISTORICAI, AND SOCIAL. TRENDS, VARYING SOCIAL
CONTEXTS IN FLORIDA, COMPUTER PROFICIENCY, AND SUCH
OTHER ARFAS AS HAVE BEEN VALIDATED.

THE EXAMINATION SHOUID INCIUDE A SUBJECT AREA
COMPONENT. ALL TEACHERS SHOULD BE REQUIRED TO
PRESENT EVIDENCE OF SCORES EARNED AT A SUITABLE
STANDARD ON A VALIDATED SUBJECT TEST(S) APPROPRIATE
TO THE CANDIDATE'S PROPOSED TEACHING FIEID (FOR
EXAMPLE, BIOLOGY, FRENCH, FARLY  CHILDHOOD
EDUCATION) .

1
The teacher qualifying examination for all candidates with
bachelor's degrees or higher, regardless of the origin of their
professional preparation, must be upgraded and made more rigorous. The
current process of teacher certification involves substantially more
rigorous standards for teachers in state—approved teacher training
programs than it does either for students in non-approved Florida
teacher training programs or for students who have been trained outside
the state of Florida. Students in state-approved teacher training
programs are required to earn a score at the fortieth percentile or
higher on either the SAT or ACT, whereas persons seeking certification
from outside the state or Florida students not enrolled in an approved
program need not meet the fortieth percentile criterion.

Y P
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This is a problem, since Florida hires approximately 5,000 new
teachers per year. At least 60 percent of these teachers came from out
of state and even larger numbers of "immigrant" teachers are expected in
the next few years. Thus, the quality control efforts now in place in
Florida are not effective for the majority of Florida's new teaching
force, which cames from out of state.

All candidates who wish to obtain a Florida teaching certificate
must pass the Florida Teacher Certification Examination. At issue,
however, is whether this examination represents the same level of
assurance of quality as does a fortieth percentile entry score on the
ACT or SAT and the completion of a state-approved program. Available
data clearly show that the standards are not equivalent. At the
University of South Florida, data are available on the Teacher
Certification Examination performances of more than 200 students who
earned entrance scores below the fortieth percentile on SAT or ACT
(Katzenmeyer, 1982). Of those students, more than 72 percent passed all
parts of the examination on the first attempt. This information
confirms the widely held belief that the level of difficulty of the
examination is lower than the level of difficulty represented by the
fortieth percentile entrance score criterion. The professional
education section of the examination is particularly suspect, because
this section was passed by more than 90 percent of the students with
scores below the fortieth percentile.

In addition to the lack of rigor, there are several other concerns
about the current teacher examination. First, professional educators
believe that there is a strong emerging knowledge and performance base
which undergirds the teaching and learning process. Florida has made
great advances in the recognition of the bases of effective teaching
within the Beginning Teacher Program. This knowledge and ce
base, however, is not currently measured by the professional component
of the teacher examination. Also, inspection of the items on the
examination reveals that the test is limited both in that it does not
cover many areas identified as critical to student success and in that
the level of knowledge required for correct campletion of items is
minimal.

Second, only the generic competencies of teaching and not the
competencies of the specific curriculum specializations are addressed on
the teacher examination. The Task Force noted that several states are
currently implementing subject matter examinations for certification.
Special subject matter examinations would ensure that teachers of
mathematics, science, and.other disciplines have the competencies deemed
necessary to teach adequately the subject for which they are to be
certified.

An additional variable in the process of measuring basic
competencies in Florida is the College Level Academic Skills Test
(CLAST) which was administered for the first time in October 1982 to all
sophomores in Florida institutions of higher education. At this point,
it is too early to make an accurate comparison of the Teacher
Certification Examination with CLAST. While CIAST scores are required
for an Associate of Arts degree to be awarded and for admission to upper
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division status, Florida statutes prohibit any other use of CLAST scores
prior to August 1, 1984. Also, not all reading, writing, and
mathematics competencies were incorporated into the October 1982 version
of CIAST. Though it may be premature to campare the competencies
measured by the CIAST with those of the Teacher Certification
Examination, preliminary judgements suggest that the bagic skills
canpetencies measured by CIAST are at a higher level than those measured -
by the Teacher Certification Examination. Therefore, after August, 1984
it may make little sense for in-state prospective teachers to be tested
on campetencies by the Teacher Certification Examination two years after
the student has mastered competencies measured by CLAST.

The Task Force believes that a quality test is required to add
prestige to the process of becoming a certified teacher. Currently, the
Florida Teacher Certification Examination lacks this prestige. About 83
percent of teacher candidates pass all four subtests on their first try.
Several states interested in implementing a teacher certification
examination are analyzing the, National Teacher Examination (NTE).
Florida originally examined the NIE before developing{ its own Teacher
Certification FExamination. Howelrer, since only \three ,of the
twenty-three generic competencies developed in Florida weremeasured on
the NTE, it, was rejected. The NTE has since been revised and is
currently undergoing validity studies in a few states. The Task Force
believes that the Education Standards Commission should examine this
test and other validated tests to determine whether they will provide
the necessary standards of level of difficulty and job relatedness for -
certification of Florida teachers.

Clearly there is need for a rigorous professional qualifying
examination which represents a standard that assures a level of
knqwledge and teaching skills appropriate to effective teaching, and
créates a uniform standard for all candidates seeking certification,

regardless of the origin of their professional preparation.
WHEN THE FLORIDA TEACHFR CERTIFTCATION EXAMINATION
YAS BECOME MORE RIGOROUS, THE STATE SHOULD DROP THE
REQUIREMENT THAT 80 PERCENT OF THE GRADUATES OF ALL
STATE-APPROVED TEACHER EDUCATICN PROGRAMS MUST PASS

THIS EXAMINATION IN ORDER FOR THE PROGRAM TO RETAIN
STATE APPROVAL. -

L]

If the more rigorous criteria for certification recommended by the
Force are adopted, it would be punitive to some state-approved
teacher education programs to continue to implement the 80 percent rule
to program approval. Currently, Section 240.529, Florida
Statutes, requires that 80 percent of the graduates of an approved
teacher training program must successfully pass all parts of the Florida
Teacher Certification Examination 4if the program is to maintain
state-approved status. Efforts to create a more rigorous certification
examination are hampered by this 80 percent rule because many colleges,
schools, and departments of education with high minority enrollments and
lower scores on the Florida Teacher Certification Examination would be
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in clear danger of losing state-approved status =-- an unacceptable
social and political situation. The Task Force believes that there
would be a significant vocal, and justifiable rise in discontent if this
were’ to take place, which would result in a softening of -efforts to
upgrade the rigor of the examination. However, the Task Force cautions
that dropping the 80 percent rule in the absence of implementation of
more rigorous examination requirements would represent a significant
step backwards in quality assurance.

B. Certification of Distinguished Teachers

A DISTINGUISHED TEACHER CERTIFICATIGN LEVEL SHOULD
BE ESTABLISHED AND BASED ON THE FOLLOWING CRITERIA:

THE CANDIDATE MUST HAVE AND DEMONSTRATE SUPERIOR
KNOWLEDGE. THIS SHOULD INCLUDE BOTH KNOWLEDGE IN

4 THE SUBJECT ARFA(S) APPROPRIATE TO HIS OR HER

CERTIFICATE AND KNOWLEDGE OF THE TEACHING/LEARNING
PROCESS. ..

TIIE CANDIDATE MUST PERFORM IN A SUPERIOR FASHION IN
THE CLASSROOM. '

THE CANDIDATE SiOULD HAVE MADE PélTIVE CONTRIBU-
TIONS TO SCHOOL® AND THE TEASHING PROFESSION AND BE
RECOMMENDED BY THE FACULTY. POSSIBLE PROCEDURES
COULD INCIUDE EVALUATION BY A NEUTRAL, BOARD OF A ==’
DOSSIER DOCUMENTING SUCH CONTRIBUTIONS PREPARED BY
THE CANDIDATE AND COMMENTS ON THE APPROPRIATENESS OF
S THE CANDIDATE FOR DISTINGUISHED TEACHER STATUS
SOLICITED BY THIS BOARD FROM CONCERNED PERSONS.

THE CERTIFICATE SHOULD HAVE A FIVE YEAR LIFE CYCLE.
REMBEWAL WOULD BE BASED ON DEMONSTRATION OF CRITERIA
RELATED TO PERFORMANCE AND CONTRIBUTIONS TO SCHOOLS
AND THE PROFESSION.

THE LEGISLATURE SHOULD AUTHORIZE THE .EDUCATION i
STANDARDS COMMISSION, WITH K-12 TEACHERS AND
TEACHER EDUCATION FACULTY, TO RECOMMEND SPECIFIC
CRITERIA TO THE STATE BOARD OF EDUCATION FOR
APPROVAI, OF THE ABOVE MENTIONED -CATEGORIES.
CRITERIA SHOUID BE DEVELOPED FOR BOTH INITIAL AND
RENEWAL CERTIFICATES.

)

Among the variables which enter into an individual's decision to
enter or remain in a profession are salary, work load and working
conditions, opportunity to serve, and perceived potential for gaining
self-esteem and the esteem of others. .

¢

Ernest Boyer of the Carnegie Foundation for the Advancement of
Teaching has observed that Americans have a tendency to exalt education

.
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as the foundation of democracy and the architect of our future, while at
the same time demeaning teachers.. A recent report of the Southern
. Regional Education Board (SREB) has pointed out that, "Improvements in
the teaching profession depend not only on tighter selection and better
preparation of teachers, but also on public respect and financial
rewards for teachers” (Task Force on Higher Education, 1981). Few would
) doubt that inadequate salaries play an important part in the decline in
, the average quality of young people entering teacher education, but
legislatures and school boards are reluctant to raise the salaries of
all teachers now in service in the hope of retainimg the best of
teachers in the profession and attracting higher quality persons into
e profession in the future. The SREB report coorcborates this notion
stating that "there is little indicatidn that the public will provide
significantly more (financial) support in the face of declining quality.
Thus, while salaries are part O the solution, substantially higher pay
will have to be linked to a number of quallty improvement efforts before
the public responds favorably” (Task Force on Higher Education, 1981).

The dilemma for educators is apparent: schools and teachers must
irprove before salaries and support resources will be increased, but
salaries and resources must be increased if the profession is to avoid
losing many of its most able members and at the same tg attract
talented new members.

Most individuals have 51gn1f1éant needs for  self-esteem. The
teaching profession, and individual prformance within that profession,
rust be acceptable if persons are to be productive and take satisfaction
in what is done., Exceptionally talented~persons in education must have

. a basis for earmiing self-esteem and the esteem of others within the
\ context of teachiffy or they will, tend to move to a more satisfying ]
activity. Unfortunately, the operational context of teaching does not
adequately provide recognition to superior members of the profession.
l
1

A higher level of certification is reeded, the standards for which
are sufficiently high so that the certification will, in a very short
pericd of time, come to be recognized as a hallmark of excellence among
teachers. It is elemental to state that /)f Florida wants more
excellence, the state must rowardsgxcellence. establishment of a
distinguished teacher status will " allow the state to redognize
excellence arong teachers and will provide a rational basis for
differential financial reward of superior teachers if such a dlfferen-
tial reward is judged to be appropriate.

C. Course Requirements for Specialization Certification

ALI. COURSE RDQUIREMENTS FOR SPECIALIZATION AREA
. CERTIFICATION, PARTICULARLY THOSE RELATED TO SUBJECT
MATTER OOMPETENCE, SHOULD BE REVIEWED  AND
o . STRENGTHENED. TO ACCOMPLISH THIS, THE TASK FORCE
= RECOMMENDS THE FOLIOWING:
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THE EDUCATION STANDARDS COMMISSION SHOULD CREATE AN
ACCELERATED TIMETABLE WHICH REQUIRES SYSTEMATIC
REVIEW OF REQUIREMENTS IN EACH SPECIALIZATION AREA,

THE EDUCATION STANDARDS OOMMISSION SHOULD DEVELOP
STANDARDS FOR THE REVISED RH)UIREMENI‘SWEHCH INCLIDE
THE FOLLOWING:
-FORSMARYH)(EATICN,AG)ALSIDUIDBESETFOR
BOUATING THE SUBJECT AREA COOURSE RBQUIREMENTS TO
THOSE SPECIFIED FOR LIBERAL ARTS MAJORS. FOR
EXAMPLE, A SEOCONDARY MATHEMATICS EDUCATION TEACHER
SHOULD HAVE AN EQUIVALENT NWBER OF HOURS IN
MATHEMATICS AS AN INDIVIDUAL WITH A LIBERAL ARTS
MATHEMATICS DEGREE

~SUBJECT MATTER AND PEDAGOGICAL RBEQUIREMENTS FOR
ELFMENTARY, FARLY CHILDHOOD, AND EXCEPTIONAL STUDENT
EDUCATION CERTIFICATION SHOULD BE STRENGTHENED. FOR
EXAMPLE, A OOURSE IN COLLEGE ALGEBRA OR HIGHER
MATHEMATICS SHOULD BE REQUIRED.

THE LEGISIATURE SHOULD ALIOCATE FUNDS TO THE
DEPARTMENT OF EDUCATION TO INVOLVE COONSULTANTS AND
TEACHERS TO HELP FORMUIATE THE REVISED REQUIREMENTS
FOR SURMISSION TO THE  EDUCATION  STANDARDS
QQMISSICN.

REVIEW OF THE FIRST SET OF REVISED SPECIALIZATION
AREA REQUIRRMENTS BY THE EDUCATION STANDARDS
OOMMISSION SHOULD COMENCE NO IATER THAN JANUARY
1985.

THE NEW  STANDARDS, TIMETABLE, AND  REVISED
REQUIREMENTS SHOULD BE SUBMITTED TO THE STATE BOARD
OF EDUCATION FOR APPROVAL.

THE IEGISIATURE SHOULD DIRECT THE EDUCATION
STANDARDS COMMISSION TO COMPIETE THE EXAMINATION OF
ALL, CURRENT COURSE REQUIREMENTS FOR SPECTALIZATION
CERTIFICATION NO TATER THAN JULY 1, 1990. ANY
SPECIALIZATION NOT REVISED AND READOPTED BY THIS
DATE WILL BE DISCONTINUED.

THEREAFTER, EACH CERTIFICATION SPECIALIZATICON MUST
BE REAPPROVFD EVERY 10 YEARS.

In examining the current process for modifying course requirements
for specialization certification, the Task Force was concerned that the
process lacks structure—detailed guidelines, timelines, and standards
for revising the requirements. A perusal of the dates of the rost
recent changes in core course requirements indicates that several
’ specialization area requirements had not been examined since the early

1960s. For examwple, course requirements for elementary education
certification have not been ;eviewed since 1964, and secondary social

- ERIC T
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studies, mathematics, and physics have not been revised since 1960. In
addition, funds have not been available to the Department of Education
to make a concerted effort to involve state professional associations in
the examination of Florida certification requirements in respective
subject areas on a periodic basis. The current process has been
primarily informal; a professional association, such as the Florida
Council of Teachers of Mathematics, can recamend changes in specific
certification requirements in mathematics when the association finds it
appropriate,

Further, current certification requirements in subject matter for
secondary education majors are inadequate and fail to ensure that
Florida's secondary teachers are prepared to meet the challenges
involved in aging youth in intellectual dialogues. For example, to
meet the ject specialization requirement in English an individual
must either have a baccalaureate degree in English or coamplete as little
as 30 semester hours of coursework. Ad@itional inadequacy is suggested
when one considers that to meet this 30-hour requirement, credit can be
given for six hours of freshman English, three hours of speech, and six
hours of a foreign lanquage. Thus, it is possible for individuals
seeking certification in English to gain approval by taking only 15
hours of English courses beyond the freshman level. The Task Force
believes this lack of a statewide quality standard is intolerable and
that more rigorous requirements must be developed. (See Chapter Four of
this report for greater depth and &nalysis of the problem.)

The Task Force believes that the Education Standards Commission
should examine this apparent weakness in the operation of the Florida
teacher certification process and, in so doing, establish a timetable
which requires systematic review of requirements in each specialization
area.

N

D. Certification of Non-Degree Vocational Education Teachers

TO ENSURE THAT NON-DEGREE VOCATIONAI, TEACHERS ARE
APPROPRIATELY CERTIFIED, AND THAT SUCH A CERTIFICA-
TION PROCESS IS SENSITIVE TO THE RECRUITMENT AND
RETENTION DEMANDS OF PUBLIC SCHOOLS FOR SUCH SKILLED .
: TEACHERS, THE TASK FORCE RECOMMENDS THAT THE
CREDENTIALING PROCESS REQUIRE THE CANDIDATE TO:
-HAVE COMPLETED A HIGH SCHOOL DEGREE:
-HAVE SIX VYEARS OF SUCCESSFUL, VERIFIED WORK
EXPERIENCE IN THE SPECIFIC OCCUPATIONAL ARFA FOR
WHICH CERTIFICATION IS REQUESTED (SIX WEEXS OF THAT
EXPERIENCE MUST BE WITHIN THE IAST FIVE YEARS AND
VO YFEARS OF THAT EXPERIENCE MUST BE. AT THE
J OR SKILLED LEVEL);
- PASS A  NATIONALLY  VALIDATED
ATIONAL PROFICIENCY EXAMINATION OOVERING THE
ARFAS OF OCCUPATIONAL PROFICIENCY, READING,
WRITING, AND TECINMICAI, MATHEMATICS SKILIS; AND
-SUCCESSFULLY OOMPLETE THE BEGINNING TEACHER
PROGRAM.

—




64

Vocational teachers of agriculture, business and office education,
industrial arts, and home economics become certified in Florida by
fulfilling the certification requirements as does the teacher of
mathematics, science, and other subject matter disciplines. These
vocational teachers must have at least a bachelor's degree with
specified course work in education, pass the Teacher Certification
Examination, and successfully camplete the Beginning Teacher Program.
The more rigorous certification standards proposed by the Task Force
will also apply to this group of vocational teachers. However, as
stipulated in state board rules, vocational teachers who instruct in the
trades and industrial areas such as cosmetology, auto body and
mechanics, and building construction are not required to have a college
degree. But even without a degree, these vocational teachers are still
required to pass the Florida Teacher Certification Examination. Data
indicate that only 60 percent of these teachers pass in the first
attempt. Certainly the more rigorous certification examination which is
being proposed by the Task Force would increase this problem.

The Florida Vocational Association has indicated, therefore, that
the Florida Teacher Certificatiorn Examination may not be appropriate for
all non-degree vocational instructors, since the campetencies being
measured in the examination are curriculum requirements for teacher
education programs in Florida's colleges and universities. For those
persons a more realistic indicator would be a successful demonstration
of proficiency by examination in the vocational area for which
certification is requested. Appropriate pedagogical skills would be
evidenced in tfe Beginning Teacher Program.

E. Teacher Education Program Admissions Requirement

FOLLOWING THE IMPLEMENTATION OF THE COOLLEGE LEVEL
ACADEMIC SKILLIS TEST AND COMPARABLE STANDARDS FOR
ADMISSION TO THE JUNIOR YEAR, THE LEGISLATURE SHOULD
ELIMINATE THE CURRENNT TEACHER EDUCATION PROGRAM
ADMISSIONS REQUIREMENT SET FORTH IN SBECTION 240.529,
FLORIDA STATUTES, RELATED TO THE FORTIETH PERCENTILE
SCORE ON THE SAT/ACT.

FOR THE SAKE OF OCONSISTENCY, ALL APPLICANTS TO
STATE-APPROVED TEACHER EDUCATION PROGRAMS AT PRIVATE
INSTITUTIONS SHOULD BE REQUIRED TO PASS THE CLAST
TEST BEFORE ADMISSION. IN THESE CASES THE
DEPARTMENT OF EDUCATION AND THE  ELIGIBLE
INSTITUTIONS SHOULD NEGOTIATE AN AGREEMENT THAT
WOULD ASSURE THAT THE TEST IS AVAILABLE EITHER
DIRECTLY THROUGH THE INSTITUTIONS OR ON A
CONTRACTUAL RASIS ¥ 2 STATE COMMUNITY OOLLEGE OR
UNIVERSITY.
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Section 240.529, Florida Statutes, states that all state-approved
teacher education program shall require as a prerequisite for admission
into the program that a student receive a passing score at the fortieth
percentile or above on a nationally standardized college entrance
examination. This admission requirement was created to help establish
higher academic standards for individuals to qualify as teachers in
Florida's public schools as a result of the public's growing concern
over poorly prepared teachers in Florida.

The Task Force applaudes this important effort in the development
of policies aimed at improving the quality of teachers in the state.
The Task Force concludes, however, that if the recamendations of this
report concerning strengthened certification course requirement
standards and increased rigor of the Florida Teacher Certification
Examination are implemented, then the Legislature should eliminate this
"fortieth percentile" requirement. The Task Force believes it is more
appropriate for the state to concentrate on the application of rigorous
qualifying standards for those persons entering the profession than to
create equally rigorous barriers for persons attempting to gain entry
into programs. This more appropriate emphasis would permit those
institutions in Florida whose role and resources may be oriented toward
admitting significant nurbers of students who have SAT/ACT scores below
the fortieth percentile and then wcrking diligently toward bringing them
up to higher standards, to carry out these aims and missions. At the
same time it would permit those J_nstltutlons which mav want to maintain
or raise current standards to do so.

Furthermore, preliminary data related to the College Level Academic
Skills Test (CLAST) suggest that this instrument will serve as an
admission standard at least equal in rigor to a fortieth percentile
score on thetSAT/ACT. To have teacher education candidates required to
meet two standards of equal value seemed punitive to students and made
little sense to the Task Force.

IJI. PROGRAM APPROVAL AND PROGRAM REVIEW

THE DEPARIMENT OF EDUCATION PROGRAM APPROVAL

S AND THE BOARD OF REGENTS PROGRAM REVIEW
PROCESS SHOULD BE CQMBINED AND BASED ON A COMMON SET
OF VALIDATED PROGRAM EVAIUATION CRITERIA WHICH
REFLECT THE MOST INFORMED INDICATORS OF TEACHER
EDUCATICN PROGRAM QUALITY. 1IN ORDER TO ACOOMPLISH
THIS, THE TASK FORCE OFFERS THE FOLLOWING
RECOMMENDATIONS ¢

THE EDUCATION STANDARDS COMMISSION, WORKING WITH THE
BOARD OF REGENTS, THE STATE BOARD OF INDEPENDENT
COLLEGES AND UNIVERSITIES, THE DEPARIMENT OF
EDUCATION, AND OTHER APPROPRIATE GROUPS SHOULD
PREPARE A SET OF QUALITY INDICATORS WHICH ARE TO BE
ADDRESSED TN PROGRAM APPROVAL AND PROGRAM REVIEW
EVALUATIONS OF TEACHER EDUCATION PROGRAMS.
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STAFF OF THE DEPARTMENT OF EDUCATION, THE BOARD OF
REGENTS, AND THE STATE BOARD OF INDEPENDENT OOLLEGES
AND UNIVERSITIES, SHOULD PREPARE NEW STATE BOARD
RULES, BASED ON THE INDICATOR AREAS IDENTIFIED BY
THE EDUCATION STANDARDS COMMISSION. THESE DRAFT
RULES SHOULD SPECIFY THE INDICATORS, PROCEDURES FOR
EVALUATION BASED ON THE INDICATORS, AND THE CRITERTA
WHICH MUST BE MET ON EACH INDICATOR FOR APPROVAL TO
BE AWARDED. THE DRAFT RULES SHOULD BE REVIBWED BY
ALlL, OF THE STATE'S TEACHER EDUCATION INSTITUTIONS
AND APPROVED BY THE COMMISSIONER OF EDUCATION.

THE -DRAFT RULES SHOULD BE SUBMITTED TO THE EDUCATION
STANDARDS CCMMISSION FOR APPROVAL AND SUBMISSION TO.
THE STATE BOARD. ,

NEW STATE BOARD RULES GOVERNING THE CCMBINED PROGRAM
APPROVAL AND REVIBA PROCESS SHOULD BE IMPLEMENTED BY
MARCH 1, 1984 AND SUBSEQUENTLY AT FIVE YEAR
INTERVALS.

THE COMBINED PROGRAM APPROVAL AND PROGRAM REVIEW
PROCESS FOR STATE-APPROVED TEACHER EDUCATION
PROGRAMS SHOULD RECUR IN FIVE YEAR CYCLES, BEX;INNING
NO LATER THAN JANUARY, 1985.

State Board of Education Rules provide two different processes by
which institutions can camply with state requirements for certification
of their graduates. In the first process, institutions submit courses
to the Department of Education for acceptance to meet the individual
course requirements prescribed in State Board of Education Rule 6A-4 for
various certification specializations. The second process is one in
which a teacher training institution may acquire state program approval
status as prescribed in SBER 6A-5. This process requires that
institutions design and document a camplete teacher training program
with admission, screening and graduation requirements specified. A
curriculum designed to include Florida's generic teaching cawpetencies
mist be verified and a responsiveness to the educational needs of
Florida's school districts must be an integral part of the program. In
addition, there must be evaluation procedures specified in the program
for determining that graduates have satisfactorily demonstrated all
required competencies. According to SBER 6A-5, the purposes of program
approval are to make teacher preparation programs responsive to the
educational needs of Florida, to recognize institutions with a serious
camitment to quality in teacher education, to encourage flexibility in
teacher education program design, to make more effective use of
resources and to encourage teacher education as a career-long process.

Institutions seeking state program approval for their teacher educ-
ation program must camplete a self-study report according to criteria
specified by the Department of Education. An evaluation team is
selected composed of representatives from universities, school districts
and the state agency. This team then conducts the on-site visit through

7
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which program approval or non-approval 'is determined. Programs are
approved for one to five years.

Program approval status, which is awarded only to programs for
which certification coverage 1is available, provides graduates of
approved programs with the assurance that they have met training
requirements for certification. Successful completion of an approved
teacher education program entitles an individual to be granted .the
camparable certification in a state that has signed the Interstate
Certification Contract with Florida. Through the Interstate Agreement,
Florida has entered a cooperative system whereby the determination of
qualifications by another participating state need not be re-examined
each time an applicant presents credentials for a job as a teacher. The
Interstate Certification Contract assures enough similarity in teacher
preparatory programs, qualificatidns, and any other elements of
eligibility for certification that a state is justified in accepting
either a candidate for certification or a certified teacher from another
participating state without an elaborate reinspection process.

An Academic Program Review is conducted by the Board of Regents as
part of the Board's responsibility to plan and evaluate all programs of
the State University System. During this review, all programs within a
given discipline category, such as teacher education, are evaluated
simultaneously in eggh of the nine state institutions. Criteria used in
the process include: faculty qualifications; student recruitment and
development; quality of curriculum and instruction provided; adequacy of
resources; evidence of program priority at the institution, at the state
university system levels and for higher education in Florida; career
implications of the program; program administration and management; and
articulation of the program with other programs within the institution,
with community colleges, and with other public and private institutions
in the state. Also included in the program review process is the effect
of programmatic decisions on educational and employment opportunities
for minorities and women. Outside consultants such as nationally
recognized deans and university presidents conduct the program review .
evaluation. The Board of Regents coordinated the first evaluation of
teacher education programs in 1976. Due to other priorities of the
Board and & lack of funds for this purpose, a subsequent teacher
education program review has not been undertaken.

There are problems specific to the Board of Regents program review
process and to the Department of Education's program approval process.
The primary problems with program review are that,.because of funding
problems, the reviews are not being conducted on the planned five year
schedule and therefore, those reviews have no direct relationship to
funding decisions. Program approval, however, is being conducted on a
five-year schedule. 1Its problems relate to:

-The wide discrepancy in the skills of students graduating from
approved programs as indicated by institutional perfpnnance on the
Florida Teacher Certification Examination

-Expressed dissatisfaction with standards governing program
approval and with the process for changing those standards ;

-A lack of specificity in the evaluation process which results in

[ o
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-

less rigor than is desirable

-Evaluation results that are not tied to resource allocation at

either the institutional or the state level.

Regardless of the cause, present program evaluation criteria are
not yielding the consistant quality and coordination of resources «
desired. The Task Force believes that a new program evaluation
procedure is warranted. This procedure should be based on a camon set
of validated criteria and should cambine the expertise of the Board of
Regents and the Department of Education, as well as others. It will
also reduce the number of evaluation visits the state must support, and
help assure a consistent message from state leadership regarding the
expectations of institutions housing teacher education programs.

The Task Force has identified an initial set of indicators which
they believe to be basic to the quality of teacher education programs.
Some of these indicators should also be evaluated as a part of the
Florida Teacher Certification Examination. These are: .

Outcome Indicators o

Evidence that program graduates possess or understand:

~a validated knowledge base of teacher effectiveness, current state
mandates affecting school curriculum and organization, and national
trends and issues in education;

~the knowledge and skills in the humanities and the sciences necessary
for them to act as models of educated individuals;

-the use of computers in instruction;

-the knowledge and skills necessary to function in the diverse social
and cultural environments found in Florida;

~the performance skills identified in the Beginning Teacher Program;
-appropriate skills in educational diagnosis, remediation of students, .
and modifying curriculum for exceptlonal students who are mainstreamed

into regular programs; ¢

-the developmental stages and learning qtrategles of students and are

able to apply these successfully;

-content knowledge and ski}l in the appropriate teaching field.

Program Indicators _—

Evidence that programs:

~develop collaborative relationships between K-12 teachers, exceptlonal
student educators, an teacher education faculty which result in
identifiable irmprovement in all programs;

-evaluate graduates on the criteria for effectlve teaching developed by
the Beginning Teacher Program;

-have planned staff development activities whlch ensure that faculty are
constantly aware of and skilled in current trends in teaching, 1earm.ng,
and human development, and in the realities of publlc schools;

-use appropriate criteria for selection of supervising teachers;

~-have conducted a recent and reqularly scheduled review of the teacher -
education program and curriculum;

~develop appropriate coordination between liberal arts and college of
education faculty; '
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-utilize specified promotion and tenure criteria which encourage and
reward excellence in teaching, service to K-12 education, and applied
research in teacher effectiveness and public school curriculum;

-conduct appropriate follow-up evaluation of program graduates;

-are committed to improving K-12 education;

-incorporate early and effective field experiences for program
participants;

-have appropriate fiscal support for teacher education, including an
adequately funded clinical teaching component.

IV. Assuring Adequate Funding for Teacher Education

A NEW FUNDING SYSTEM FOR TEACHER EDUCATION BINDING
LEGISLATIVE CONSEQUENCE WITH UNIVERSITY ACTION
SHOULD BE ESTABLISHED. THE TASK FORCE THEREFORE
RECOMMENDS CHANGES IN THE SYSTEM FOR FUNDIMG TEACHER
EDUCATION PROGRAMS.

IN ADDITION, EFFORTS TO IMPROVE TEACHER EDUCATION
PROGRAMS SHOULD BE A MAJOR PRIORITY FOR NEW OR
SEPARATE QUALITY IMPROVEMENT FUNDS FOR THE NEXT
SEVERAL YFARS. THESE FUNDS SHOULD BE DISTRIBUTED TO
STATE UNIVERSITIES ON THE BASIS OF PLANNED TEACHER
EDUCATION IMPROVEMENT AGENDAS WHICH:

~BUIID ON PROGRAM EVALUATIONS COMPLETED BY THE
DEPARTMENT OF EDUCATION AND OTHERS

-ARE DEVELOPED BY THE UNIVERSITIES WITH THE
PARTICIPATION OF THE, BOARD OF REGENTS, DEPARTMENT OF
EDUCATION, PUBLIC SCHOOLS, COLLEGES OF EDUCATION, AS
WELL, AS THE LEGISLATURE

~ADDRESS NEWLY ESTABLISHED INDICATORS OF QUALITY FOR
STATE APPROVAL OF TEACHER EDUCATION PROGRAMS
-REPRESENT A REDESIGN AND RECONCEPTUALIZATION OF
TEACHER EDUCATION PROGRAMS.

THE SYSTEM FOR FUNDING TEACHER EDUCATION PROGRAMS IN
FIORIDA SHOULD BE CHANGED. THE TASK FORCE SUPPORTS
CURRENT EFFORTS TO MOVE TO A PROGRAM-BASED HIGHER
EDUCATION FUNDING FORMULA WHICH IS IESS RELIANT ON
ENROLIMENT IEVELS AND MORE RELIANT ON UNIVERSITY
ACCOUNTABILITY. THE TASK FORCE RECOMMENDS THAT
TEACHER EDUCATION PROGRAMS BE AMONG THE FIRST
PROGRAMS REVIEWED AND FUNDED UNDER THE NEW FORMULA.
A REVISED SYSTEM SHOULD RESULT IN:

~-ADEQUATE FUNDING OF THE CLINICAL COMPONENTS OF
TEACHER EDUCATION PROGRAMS INCLUDING A SPECIFIFD
MAXTIMUM STUDENT-TEACHER RATIO OF 12:1

~-A MORE COMPLETE INFORMATION BASE ON BOTH THE
QUALITATIVE AND QUANTITATIVE INDICATORS FOR TEACHER
EDUCATION IN FLORIDA

-A MORE ADEQUATE AND BEQUITABLE DISTRIBUTION OF FUNDS
FOR, TEACHER EDUCATION PROGRAMS.

(VY]
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Adequate funding is a necessary, though not sufficient, condition
for teacher education program quality. Adequate funding means adequate
staff, reasonable faculty workloads, appropriate supervision,
responsible knowledge production, and other conditions necessary to meet
public expectations in the preparation of school personnel. The Task
Force, after an analysis of teacher education funding in Florida,
believes that such funding is not presently provided in Florida's public
universities. i

The Task Force contracted with Dr. Bruce Peseau of the University
of Alabama for an assessment of productivity and funding factors related
to Florida teacher education programs. In his study, Dr. Peseau
campared the funding of teacher education programs in Florida to
national norms on teacher education program expenditures, to state
expenditures on public school student education, to student credit hour
expenditures in other program areas, and in terms of a camplex series of
resource and productivity variables. Results showed that teacher
education in Florida is essentially underfunded. Summary charts of
these results are found in Appendix E. His analysis also revealed wide
discrepancies among universities in expenditures on teacher education.
In one case, the difference in student credit hour expenditures between
two universities amounted to a 300 percent difference.

The Task Force believes that three primary factors contribute to
inadequacy and inequity in teacher education funding in Florida: First,
there a history of teacher education programs being accorded minimum
status and importance within universities. Second, teacher education
programs are classified in Florida as "classroom" oriented, rather than
based on "performance” or "laboratory" experiences. Third, university
administrators are allowed considerable discretion in funding academic
programs. These factors cambine to assure that teachers are
consistently denied the financial and administrative support necessary

for a quality preparation program.

The present system for funding the instructional cost of higher
education in Florida makes it extremely difficult to identify, much less
influence, teacher education program funding. Funds are appropriated by
the legislature to support higher education on the basis of Full Time
Equivalent (FTE) student enrollments. These funds are then transferred
through the Board of Regents .to the universities. A university's
accountability to the State University System and the lLegislature is
only in terms of global, not -categorical, authorizations and
expenditures. Individual academic program funding is not considered to
be under any authorization constraints (other than line-items) nor is it
required that individual program funding be reported. Even though
state~level planning attempts to discriminate among the various program
camplexities and related minirmum cost requirements, and this planning
aids the legislature in their considerations of adequacy and equity in
using the state's limited resources, those differences are not
constraints within the universities.

The higher education funding system is further complicated by the
informal productivity formula often used by the Board of Regents and
universities. This formula, developed in 1976 by the State University
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System, establishes three categories and four levels of program funding
and productivity factors. The formula places teacher education in the
lowest funding category (classroom as opposed to laboratory or
performance) and among the highest productivity expectation categories
(class size and nunber of student credit hours generated per faculty
member). This practice clearly works against quality. The system
serves as an informal policy for the Board of Regents and for the
Academic Vice-Presidents responsible for academic program funding
allocations. The Task Force strongly believes that this formula acts to
discourage a university from investing in high quality teacher education
programs, and should be revised immediately.

There appears to be a significant accountability gap between state
level budgeting decisions and the universities' allocation of funds for
teacher education. It is the belief of the Task Force that this gap
serves to perpetuate inequities that have developed in teacher
education over time, forcing it to become more conservative, show little
creativity, and to attempt to do more than is reasonably possible with
insufficient resources. It is not surprising that the public, the
schools, the universities and the ILegislature have low regard for
teacher education.

The Task Force believes improvements in the quality of teacher
education in Florida are dependent on the implementation of a new system
of budgeting and financial accountability for higher education. That
new system should require a two-part process involving the universities,
the Board of Regents, and the Department of Education in a coordinated
effort, and be able to assure that the legislature and other state-level
decision makers are aware of what is being spent and of the results of
those expenditures. The first part of the process involves the
allocation of Quality Improvement Funds for teacher education program
improvement efforts. The second involves the funding of teacher
education programs using a program budgeting approach.

Quality Improvement Funds

Quality Improvement Funds have not been used to improve teacher
education programs despite continued expressions of concern about the
quality of teacher training. Although individual programs at specific
institutions have received funding, none has been dJirected toward
overall program improvement efforts. For example, the University of
West Florida received funds for vocational education, the University of
North Florida, funds for deaf education and Florida International
University, funds for gifted education. The use of Quality Improvement
Funds is necessary prior to the restructuring of the formula itseif to
support the total redesign process necessary to assure the improvement
that the Task Force believes is critical to producing the level and
consistency of quality desired in Florida-trained teachers. The Task
Force does not wish to divert funds away from current quality
improvement efforts and therefore proposes that the state establish a
new or separate category to accomplish this task._
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Program Budgeting

Under the higher education funding system suggested by the
Postsecondary Education Planning Commission, &cademic programs could
transfer one at a time to a program budgeting model immediately
following a statewide review of the program. 1In this way, funding
decisions could gradually be transferred to a programmatic data base .
which would identify the resources needed to provide the quality of
program desired for a specified number of students. Expenditures could
then be traced to specific academic programs. Since Florida
institutions, public and private, presently are producing less than half
of the teachers needed to staff Florida classrooms, such planning is
especially critical for teacher education. The Task Force further
believes that the review itself should be the joint responsibility of
the Department of Education and the Board of Regents. (See
recommendations on program approval and program review in Section III of
this chapter.)

V. INCENTIVES FOR PROSRECTIVE TEACHERS

‘A. Scholarships/Loans

THE TASK FORCE RECOMMENDS THAT THE STATE ESTABLISH :
TWO SCHOLARSHIP PROGRAMS TO BE IMPLEMENTED IN 1983, .
WHICH WOULD ATTRACT BOTH TALENTED YOUTH TO THE
TEACHING PROFESSION AND ATTRACT STUDENTS™ - INTO
TEACHING CAREERS IN APFAS OF CRITICAL SHORTAGE. THE
FIRST TYPE WOUID OFFER TWO HUNDRED HIGHLY
COMPETITIVE SCHOLARSHIPS AT $4,000 PER YEAR TO PAY
THE UPPER DIVISION COLLEGE COSTS OF PROSPECTIVE
FIORIDA TEACHERS IN ANY STATE-APPROVED  TEACHER
EDUCATION PROGRAM. THE SECOND CATEGORY WOULD MAKE
AVAILABLE FIVE HUNDRED SCHOLARSHIPS TO PAY FOR THE
COSTS OF TUITION AND BOOKS FOR PROSPECTIVE TEACHERS,
COMMENCING WITH THE FRESHMAN YFAR. IN THE SECOND
PROGRAM, HOWEVER, THE TOTAL AWARD FOR TUITION AND
BOOKS COUID NOT EXCEED THE COST OF ATTENDING A
PUBLIC : COMMUNITY COLLEGE OR STATE UNIVERSITY.
SCHOBXHSHIP RECIPIENTS WOULD BE ABLE TO REPAY THE
AWARD AMOUNT EITHER BY TEACHING FULL TIME «IN A
FLORIDA PUBLIC SCHOOL FOR ONE YEAR FOR EACH YEAR THE
SCHOLARSHIP IS GRANTFD OR IN CASH IN SCHEDUTED
MONTHLY PAYMENTS AT THE CURRENT INTEREST RATE.

As stdted earlier, the number of academically talented students
entering the teaching profession has declined over the past decade.
This problem has been attributed to several factors such as low teaching
salaries, the expansion of career opportunities for females and
minorities, and unrewarding work conditions. Florida is also
evperienéing critical teaching shortages which are characteristic of
shortages nationwide. For example, a 1981 survey conducted by the
Association for School, College and University Staffing indicated that
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43 states are experiencing shortages of high school mathematics teachers
and 42 states reported shortages of physics teachers. Shortagézs were
also reported to a lesser extent in chemistry, biology, and earth
science (Atkin, 1982). 3

As stipulated in Section 240.407, Florida Statutes, when Florida
was experiencing similar teacher shortages in the fifties and sixties, a
scholarship/loan program was available for the purpose of attracting the
state's youth into the teaching profession. In 1971, the year in which
the program was terminated, 1550 general “sehplarship loans were
available for the preparation of teachers. Each scholarship loan had a
value of $600 per year for four years. This amount was commensurate
with the tuition costs at that time. Scholarship loans were allocated
to each school district in proportion to the K-12 student enrollment,
and candidates were recamended by the district superintendent according
to criteria specified by the Department of Education.

Presently, with the increasing teacher shortages throughout the
nation, some states (Kentucky, Texas, Alabama) are planning to implement
or have implemented similar scholarship and loan forgiveness programs.
At the national level, federal legislation has been introduced to
provide low-interest loans to college students who pursue degrees in
mathematics or science and enter the teaching profession.

The Florida Department of Education plans to reintroduce a
scholarship/loan program for prospective teachers in the 1983 session.
The proposal initiates 50 scholarships in the first year and reaching a
maximm of 200 after four years, reaching a total expenditure of
$800,000. The Speaker's.Task Force in Mathematics, Science and Computer
Education in the Florida House of Representatives is also recommending a
full-time scholarship/loan program for juniors and seniors preparing to
teach science or mathematics.

The Task Force supports two types of scholarship programs which
would encourage scholastically superior students to become teachers and
also encourage students to pursue teaching careers in academic
disciplines that are current or.potential areas of critical shortage.
In order to get more immediate rewards for the dollars invested in areas
where there are critical shortages and also to provide double the number
of scholarships for the same total allocation, the Task Force believes
that 200 of these highly campetitive scholarships of $4,000 each
should not commence until the junior year. A second category of
scholarships would provide 500 scholarships for tuition and books only,
and would camence at the freshman level. The initial total cost for
both scholarship programs is approximately $1,400,000.

B. Magnet Program for Talented Teachers

THE STATE SHOULD ESTABLISH AN INNOVATIVE PROGRAM
AIMED AT RECRUITING BRIGHT, TALENTED, COMMITTED
BACCALAUREATE ‘GRADUATES TO TEACH IN FLORIDA MIDDLE
AND SPECONDARY SCHOOLS, PARTICULARLY IN AREAS OF T
CRITICAL SHORTAGE. ELIGIBILITY CRITERIA. MUST Coa
CAREFULLY BE DELINEATED, INCLUDING: - y A ,:-_5
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~A§CORECNTHEGRADUATERECORDEXAWNATIQ\I]NAT
LEAST THE SEVENTIETH PERCENTILE

- -EVIDENCE THAT /CANDIDATES MEET THE SUBJEcr ARFA
SPECIALIZATION = REQUIREMENTS FOR  CERTIFICATION .
-EVIDENCE ,OF A STRONG DESIRE AND CAPABILITY FOR .
WORKING WITH STUDENTS
~SATISFACTORY COMPLETION OF ONE COURSE IN SOCIAL .
‘ASPECTS OF EDUCATION AND ONE COURSE IN METHODS AND

LEARNING THEORY . .

—~SATISFACTORY COMPLETION  OF, AN INTENSIVE .
CLINICAL~BASED INTERN PROGRAM DEVELOPED
COOPERATIVELY  BEIWEEN - SCHOOL  DISTRICTS AND
UNIVERSITIES FOR WHICH THE CANDIDATE MAY RECEIVE-
COMPENSATION FROM A SCHOOL BOARD.

UPON OOMPLETION OF THE ELIGIBILITY CRITERIA, THESE,
*  TEACHERS WILL RECEIVE A TEMPORARY CERTIFICATE
ENABLING - THEM TO SERVE AS CLASSROOM TEACHERS FOR
{ THREE YEARS IN FLORIDA PUBLIC SCHOOLS. THESE
TEACHERS WOULD BE EXPECTED TO COMPLETE THE BEGINNING
TEACHER PROGRAM. AFTER COMPLETING THE THREE YEAR .
REQUIREMENT, THESE INDIVIDUALS WOULD BE ENTITLED TO
ONE YEAR OF TUITION-PAID COURSEWORK TOWARDS A
MASTER'S. DEGREE OF THEIR CHOICE.

'Recognizing that large numbers of highly qualified and academically
talented teachers are not being attracted to teacher-education programs
and are not staying in the profession, the Task Force saw a need to
establish an experimental program to attract bright college and
university graduates to teach in Florida's schools for a three year
period. Great publicity has been given to data concerning the "shallow
talent pool" of prospective teachers and reports that the most highly
quallfled teachers are the most likely to leave the profession early and
in the greatest numbers. (See Chapter Four of this report). The Task
Force concluded that given the -proper incentlves, many talented and
bright college graduates, are interested in and capable of worklng with
youth and could be recruited into Florida's classroom. The Task Force
further concludes that if thls «program, is to be successful, a number of
factors must be recognized.

First, certification rules related to required coursework  in
education must be adapted to accommodate the ability of some highly
' quallfled and interested persons who demonstrate a talent for teaching
but are not graduates of a college of education.

Second, some amount of pedagogical training would be mnecessary
before individuals not from a college of education could enter the
classroom. This would include some coursework in pedagogical theory and
an intensive, brief, clinically-based internship. Many educators are
concerned  that college graduates without a sufficient amount of

profess1onal training would find dlfflculty in try:mg to cope with a .

class full of disryuptive students.
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Third, this program should be limited to talented and academically
bright graduates, and candidates should be required to demonstrate,
supenorimavledgeofﬂweoontmtareabymexamnatzondeszgnatedfor
that purpose.

Fourth, research indicates that a number of individuals look upon
teaching as a transitional career and have little intention of staying
in the profession. These individuals frequently view schools as places
to serve society and as avenues to further explore knowledge of a
subject area.

Fifth, the program mast include incentives such as tuition-free
graduate studies to offset low salaries and a possible delay in the
individual's career development.

Slxth the program must be of sufficient quality to insure that
school administrators became interested in hiring these candidates.

Seventh, talented college of education graduates are also eligible
to enter this program and would be exempt from the pedagogical
requirements described above. «

VI. ADDITIONAL INCENTIVES FOR TEACHERS IN AREAS OF CRITICAL SHORTAGES

THE TASK FORCE COMMENDS THE -SPEAKER'S TASK FORCE ON

- MATH, SCIENCE, AND QOMPUTER ON FOR DEVELOPING

: STRATEGIES TO ENSURE THAT RIDA WILL HAVE AN
ADEQUATE SUPPLY OF TEACHERS IN THESE CRITICAL
SHORTAGE AREAS. ARFAS OF CRITICAL TEACHING
SHORTAGES IN FIORIDA'S PUBLIC SCHOOLS SHOULD
C('NTINUETOBEDETERMREDANNUAILYBYTHEHDUCATIQ\I
STPN)ARDS(IIMSSI(N

The emerging areas of critical shortage in Florida are of concern
to all teacher educators in Florida. As identified by the Education
Standards Commission's study of manpower needs, this shortagefis not
limited to .mathematics and science teachers alone. Vocational
education, foreign lanquage education,. and elementary education are or

will be experiencing shortages. Furthermore, fewer students are
entermg teacher education programs. When camparing enrollment data at
the nine state universities, teacher edugation programs reported
one-third fewer students in 1981 than they had in 1976. The problem is
more acute with minority students entering the teaching profession.

Specific measures need to be taken to alleviate the teaching
shortage in Florida. However, in so doing, the Task Force believes that
teaching quality must be insured. The Task Force commends the Speaker's
Task Force on Mathematics, Science and Camputer Education for developing

‘strategies to ensure that Florida will have an adequate "supply of

teaching in these cr1t1ca1 shortage areas.
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Business Tax Credits

THE STATE SHOULD AUTHORIZE PARTIAL BUSINESS TAX
CREDITS TO PROMOTE THE INVOLVEMENT OF BUSINESS AND
INDUSTRY IN THE PUBLIC SCHOOLS FOR SUCH ACTIVITIES
AS OONDUCTING TEACHER TRAINING WORKSHOPS AND
TEACHING ADVANCED COURSES. HOWEVER, IN UTILIZING
THESE CONTENT AREA SPECIALISTS AS ADJUNCT TEACHERS,
PROVISIGNS MUST BE MADE TO ENSURE THAT THESE
INDIVIDUALS POSSESS ADBQUATE PEDAGOGICAL SKIIIS.

Those seeking solutions to the problem of critical shortages in
mathematics and science frequently cite the need for greater cooperation

between the private sector and the public schools. Ideally, such a
linkage would be advantagecus to both sectors. Public schools would be
offered the services of industrial employees skilled in technical,
scientific, and mathematical skills, and the private sector would
benefit in the future, since lack of skilled science teachers will
result in a shortage of scientifically literate students for industry to
hire. However, at both the national and state levels, efforts have been
initiated to provide additional incentives to businesses to promote
their involvement in public schools. This incentive takes the form of a
business tax credit. At the state level, state corporate incame tax
credits would necessitate an amendment in Chapter 220. Partial industry
and business tax credits could be provided to business for a wide
variety of contributions to K-12 public education. The Speaker's Task
Force on Mathematics, Science, and Camputer Education developed . a
camrehensive list of contributions, including teaching in public
schools, donating or loaning equipment, training science or mathematics
teachers, developing curriculum materials, and sponsoring, awards for
outstanding teachers.

T It is urwise to assume that a physicist, engineer, or another
individual fram the private sector has the appropriate skills to |
facilitate a positive learning envirorment. The Task Force therefore,
wishes to emphasize that faculty recruited fram business and industry
need to be provided with same type of appropriate training and
orientation to mstructlonal strategies. Indeed, this would help ensure
both the program s success and provide the adjunct teacher with a

reward.mg experience.

Summer Employment B

THE STATE LEGISIATURE SHOULD PROVIDE ADDITIONAL
FUNDS TO SCHOOL DISTRICTS FOR SUMMER EMPLOYMENT IN
THE FORM OF EXTENDED CONTRACTS FOR TEACHERS 1IN
MATHEMATICS AND SCIENCE AND ALSO IN OTHER CRITICAL
SHORTAGE AREAS. ’I’HESEOPPORIUNITIESSHOUID INCLUDE
UPGRADING NECESSARY KNOWLEDGE AND SKILLS, DEVELOPING
CURRICULIM MATERTALS, CONDUCTING TEACHER TRAINING
INSTITUTES, TEACHING SWMER SCHOOL STUDENTS 1IN
ENRICHMENT OR REMEDIAL PROGRAMS, WORKING 1IN

51
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BUSINESS/INDUSTRY, OR TAKING NECESSARY OQOURSE¥ORK TO
ACQUIRE CERTIFICATION IN AREAS OF CRITICAL SHORTAGE.

Teachers' salaries are most often calculated on the basis of a ten
month contract. In many cases, this ten month salary is not sufficient
. to support individual and family financial needs and many teachers are
forced each year to seek summer employment. Unfortunately, challenging
and well-paid summer employment is often not readily obtainable. The
Task Force believes that guaranteed sumer emplovment would be an
attractive mechanism to retain the services of teachers in areas of
critical shortage who either choose to or must supplemént their regular
income. Such an incentive could also be offered to retain currently
employed teachers who may have had an undergraduate minor in a critical
shortages area and who are now teaching in "surplus" fields. The Task
Force wishes to note, however, that extenmién of ten month "contracts
will increase only the total mumber of dollars available to teachers and
does nothing to increase the overall raté of pay — a situation that
must also be addressed and improved.

Summer Institutes

THE STATE LEGISIATURE SHOULD PROVIDE FOR SUMMER
INSTITUTES TO UPGRADE THE KNOWLEDGE AND SKILLS OF
CERTIFIED SCIENCE, MATHEMATICS, AND OTHER TEACHERS
IN CRITICAL SHORTAGE AREAS, AND ALSO TO RETRAIN
CURRENT TEACHERS WHO ARE NOT CERTIFIED IN THESE
ARFAS. TEACHERS SELECTED TO PARTICIPATE SHOULD BE - -
3 RECOMMENDED BY EACH SCHOOL DISTRICT BASED UPON NEED
. (INCLUDING SUCH FACTORS AS TEACHING OUT OF FIELD).
¢ FINANCIAL SUPPORT SHOULD COVER TUITION AND FEES,
. . BOOKS, TRAVEL ALLOWANCES, FOOD, LODGING WHEN
NECESSARY, AND A STIPEND. |THE INSTITUTES SHOULD BE
CAREE‘ULLYWI'IORH)ANDEVAUJATED.

Quality inservice programs for mathematics and science teachers are
essential. The explosion of new knowledge in these areas and the
current critical ~shortages in the availability of mathematics and
science teachers augment the need for rigorous teacher training and
retraining programs. Ironically, the quality and quantity of inservice
programs for mathematics and rggience teachers have decreased over the
past several years. A major son for this decline is that support of
the National Science Foundation (NSF) for science and mathematics
education has dropped significantly. Education's share of the total NSF
budget has dropped from a high of 47 percent in 1959 to 2 percent in
1982. Gone are the days when the skills~of science and to mathematics
teachers were upgraded in summer institutes or academic year programs
using these federal funds. A recent report of the National Science
Teachers Association (Klein et al, 1982) stipulates that the "present
‘ . cluster of national problems in secondary school science and mathematics

education can in large part be attributed to NSF's negligence of the
education component of their congressionally mandated mission (p. 7).

N
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In Florida, state funds are earmarked for districts to use for .

inservice education. However, inservice dollars apply to all <
disciplines and frequently are absorbed to train teachers in a variety

of legislatively-mandated programs. When quality training programs are

offered to upgrade the knowledge and skills of science or mathematics

teachers, they are usually limited to a few hours after school or on .
;fewim days. Comprehensive, sequential training programs that

tinue over several days are virtually nonexistent.

In an attempt to alleviate this problem, the 1982 legislature
appropriated $300,000 for summer workshops to upgrade the skills of
existing certified mathematics and science teachers and also to provide
training for teachers of mathematics and science who are not certified
in these areas. Unfortunately, these workshops were not planned in time
for implementation during the summer of 1982 and the training is now
being offered to approximately 550 teachers by state universities during
the 1982-83 year. The Task Force believes a better coordinated program
between school districts and universities is needed, and that summer
institutes should be initiated.

VII. SUPPORT FOR PROSPECTIVE MINORITY TEACHERS

AS PART OF AN EFFORT TO ASSURE THAT OQUALITY
IMPROVEMENTS DO NOT DIMINISH THE INESTIMABLE VALUE
OF DIVERSE FACULTIES, THE TASK FORCE RECOMMENDS THAT
THE ILEGISIATURE:

~APPROPRIATE FUNDS SUFFICIENT TO IMPLEMENT A PROGRAM
FOR IMPROVING THE TEST TAKING. SKILLS AND TEST
AWARENESS OF MINORITIES AND THE BCONOMICALLY

DISADVANTAGED .
-APPROPRTATE FUNDS FOR SCHOLARSIHIPS ATTRACT ~
ACADEMICALLY TALENTED AND HIGHLY MOTIVATED RITY
- AND ECONOMICALLY DISADVANTAGED STUDENTS TO FULL-TIME
TEACHING

-AUTHORIZE THE IMPLEMENTATION OF A PROGRAM FOR
, ENOOURAGING  MINORITIES WHO ARE MEMBERS OF
' PROFESSIONS OTHER THAN TEACHING TO SERVE IN THE
SCHOOLS ON AN INTERMITTANT BASIS AS ADJUNCT FACULTY
-SUPPORT AND EXPAND THE EFFORTS OF FLORIDA A & M
. UNIVERSITY TO PREPARE STUDENTS FOR THE CLAST
EXAMINATION, TEACHER CERTIFICATION EXAMINATION, AND
OTHER STANDARDIZED TESTS IMPLEMENTED AS PART OF THE
STATE'S OQUALITY DMPROVEMENT PROGRAM  (SIMITAR
 PROGRAMS SHOULD BE SUPPORTED AT OTHER INSTTTUTIONS

\ BY CONTRACTUAL AGREEMENT) 7
~SUPPORT ESTABLISHMENT OF SUMMER OUTREACH PROGRAMS
AND RESEARCH EFFORTS WHICH ARE DESIGNED TO UPGRADE
SKILLS AND THE.ACADEMIC PERFORMANCE OF. HIGH SCHOOL
STUDENTS 1IN COMMUNICATION SKIILS, COMPUTATION

- A i
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The Task Force recognizes that Florida's efforts to improve the
overall quality of teacher education must be accampanied by a rigorous,
sustained effort to assure the racial and ethnic diversity of the
state's teacher work force. This action is necessary because current
data show that Florida's universities and teacher education programs are
experiencing a decline in their black and other minority student
populations, and this situation jeopardizes the availability of racial
and ethnic minority te€achers. Furthermore, it reduces opportunities for
minority pupils to improve their academic achievements and skills. Data
and presentations to the Task Force by Dr. Leedell Neyland and
Chancellor Barbara Newell assert that the positive role model created by
a minority teacher has a direct effect on academic achievement gains of
minority students. Policies which result in a reduction in the
availability of minority teachers will only serve to deprive minority
students of these necessary role models. The Task Force believes that a
more rigorous teacher certification examination, the CLAST program, and
related "quality improvement" efforts must not adversely affect students
who are economically disadvantaged or members of racial or ethnic
minorities by depriving them of the benefit of school faculties in which
blacks, Hispanics, and other minorities are adequately represented.

Finally, the Task Force wishes to endorse the popular belief that
most black and other special population groups have special needs and
agrees with the following statements by Florida's Postsecondary
Education Planning Commission (PEPC) and the Southern Regional Education
Board (SREB) that recognize these special needs. PEPC in The Master
Plan for Florida Postsecondary Education (1982) stated,

Certain groups of people in Florida have
unique, identifiable needs related to postsecondary
education. As a result of social and econcmic
disadvantages, same of Florida's population groups
have special needs for remedial education, financial
assistance, and flexible admissions policies and
other specialized services (p. 6).

SREB in The Need for Quality (1981) stated:

<

The cammitment to quality for the 1980's must
address the special needs of black students, many of
whom have major deficiencies in academic skills.
For example, at the college level, a response does
not lie simply in denying admission to underprepared
blacks, although higher admission standards may be
in, order over the long term. A permanent solution
must involve curriculum reform at the secondary and
college levels, with mandatory intensification of
comunication and quantitative oocursework. To a
considerable degree, the success: of such reform
depends on an adequate supply of highly qualified
black teachers. Incentives are needed to attract
high achievers among the black college studentsiinto
teacher education programs (p. 3).

{
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VIII. SALARY INCENTIVES

TEACHER SAIARTES MUST BE INCREASED SIGNIFICANTLY TO
MAKE TEACHING MORE COOMPETITIVE WITH CAREERS IN
PRIVATE INDUSTRY.

THE TASK FORCE SUPPORTS THE COMMITMENT IN THE
STATE'S, GOAL TO ACHIEVE THE UPPER QUARTIIE N
FACHEX SALARTES BY 1985. -

DEPARTMENT OF EDUCATION AND THE STATE BOARD COF

The improv of teacher education programs is a necessary but
insufficient st&F toward insuring quality teaching  in Florida
classrooms. Financial incentives to attract and retain high quality
teachers are also imperative. The Task Force's survey of teacher
education faculty lists the recruitment of higher quality candidates as
the number one recammendation for improving the quality of teacher
education programs in Florida. This can only be accamplished if
promising candidates view teaching as an attractive occupation with
camensurate financial rewards.

It is no surprise that money is at the root of the prcblems both of
attracting and retaining an adequate supply of skilled teachers. The
returns on a student's investment in training to became a. teacher are |
low in comparison with the financial rewards of a career in the private ‘
sector in which a similar amount of education is required. According to - 1
NEA, the average minimum starting salary of a teacher in the United » ‘
States in the 1980-81 .schgol year was $11,758, whereas the starting |
salary in the electronics industry could reach as high as $20,000
("Status of the American," 1981). !

Florida school districts vary in theirx starting salaries for new
teachers with a bachelor's degree by as much as $3,600. In 1982-83,
starting salaries for teachers with a bachelor's degree ranged fram
$14,229 in Dade County and $14,750 in Monroe County to lows of $11,128
in Franklin County and $11,500 in Flagler County. (A complete listing
of the 1982-83 teacher salary ranges in Florida appears in Appendix F.)
Furthermore, the range between the minimm and maxirum salary is small.,
After a few years in the classroom, teachers are, in most cases at the
top of their salary schedule, whereas employees in business and industry
are generally at the mid-level of a much broader salary scale.

In addition, teachers have been losing ground to inflation over the -
past several years. Teacher salary schedules have fallen behind due to
enrollment declines, reduction in federal funds, and state budget
constraints. According to NEA estimates, teacher's salaries declined 12 .
percent in real purchasing power between 1971-72 and 1979-80 and the
projections are believed to have accelerated since then (Guthrie and

Zusman, 1982). ‘ |
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The Task Force strongly believes that for Florida to attract and
retain individuals with high academic skills, there must be substantial
improvements in teacher salaries. As a first step in recognition of
this, the Task Force wishes to cammend the State Board of Education for
. recognition of increased teacher salaries as a major prerequisite in
making Florida "a state of educational distinction."”

IX. PROMOTION AND SAIARY CRITERIA FOR TEACHER EDUCATION FACULTY

COLLEGES OF EDUCATION AND UNIVERSITIES SHOULD BE
STRONGLY ENCOURAGED BY THE STATE BOARD OF EDUCATION
TO RBECOGNIZE AND REWARD FACULTY WHO PROVIDE
PROFESSIONAL PUBLIC SERVICE TO MEMBERS OF THE
EDUCATIONAL COMMUNITY OF THE STATE. THE TASK FORCE
BELIEVES IT IS EXTREMELY NBCESSARY FOR THE HIGHER
EDUCATION OCOMMUNITY TO UNDERSTAND THE VALUE OF THE
SERVICES RENDERED BY COLLEGE OF EDUCATION FACULTY IN
THE SCHOOL DISTRICTS OF THE STATE. TEACHING,
RESEARCH AND SERVICE, ESPECIALLY SERVICE PROVIDED
DIRECTLY TO THE SCHOOLS, SHOULD BE EQUALLY VALUED IN
THE PROMOTION AND TENURE PROCESS. -

The Task Force believes that regular and extensive experience in
the classroom and with public schools is characteristic of competent
teacher education faculty. Those faculty members must constantly refine
their own instructional skills with K-12 students and must be aware of
the realities of schools if they are to educate teachers effectively.
To ensure this, the university must sanction, through salary, promotion,
. and other university reward policies, faculty time and energy spent in

schools. Unfortunately the norms of universities both nationally and in
Florida do not, as a rule, provide such official support. Preliminary
results from the Task Force faculty survey suggest that of those faculty
making recamendations for|improving the process of promotion and tenure
at their universities, 40 [percent felt that the "service" ¢omponent was
undervaluéd presently in such decisions, and that it should be elevated
to equal status with both the teaching and research camponents.

The problems related to equitable promotion and salary rewards for
university faculty service to public schools are not new. Section
231.609(2), Florida Statutes, specifically states that "all appropriate
faculty professional activities and services (to public schools) shall
be recognized on the same basis as all other rewards, including salary
and promotions, and for allocating faculty ‘time for research,
counseling, and all other' non-teachers services”. The Board of Regents,
in a policy statement entitled "Strategies for Policy Improvement for
the State University System of Florida" (1981), stated that
"universities are requested to devise explicit criteria to be used for
‘ . purposes of advancement and merit, which would be applied to university

faculty assigned to outreach and service activities." 1In spite of these
efforts, teacher faculty often perceive a disparity between rewards for
public school service and more traditional research and teaching
activities.

U. ‘ ’ 83
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'X. STRENGTHENING THE BACKGROUND FOR PROFESSIONAL TRATNING

A. Secondary School Curriculum for Teacher Candidates

THE TASK FORCE ENDORSES THE REOCOMMENDATIONS
CONCERNING GRADUATION REQUIREMENTS FOR COLLEGE~BOUND
STUDENTS AS SPECIFIED BY THE GOVERNOR'S COMMISSION
ON SEOONDARY SCHOOLS AND SUGGESTS THE FOLLOWING FOR
THOSE INTERESTED IN PURSUING CAREERS IN TEACHING:

~FOUR YEARS OF ENGLISH

-FOUR YEARS OF MATHEMATICS INCLUDING MICROCOMPUTER
LITERACY IN THE MINTH GRADE

-FOUR YEARS OF SCIENCE

~THREE YFARS OF SOCIAL SCIENCE INCLUDING ONE YEAR
FACH OF AMERICAN HISTORY AND WORID HISTORY, AS WELL
AS ONE SEMESTER EACK IN ECONOMICS AND AMERICAN
GOVERNMENT

-ONE SEMESTER OF PRACTICAL ARTS

-ONE SEMESTER OF FINE ARTS

-ONE SEMESTER OF PERSONAL HFALTH

-ONE SEMESTER OF PHYSICAL EDUCATION

-'rwofymas OF FOREIGN LANGUAGE

What stud:r;g know and the skills they possess at graduation must
be increased at every level of education. The demands facing the
citizens of tomorrow are so complex that we cannot expect to identify
the specific knowledge and skills necessary for our children's success.
vhat we do know, however, is that thev must have faith in their ability
to learn and in their individual and collective ability to contrqQl their
own destiny. We also know that the teachers educating those $tudents
must possess skills and abilities which exceed those characteristic of
teachers in the past.

A first step in upgrading the educational experience is to identify
those areas of study which we believe to possess the greatest potential
for facilitating continuous learning. The Governor's Commission on
Secondary Schools has recently conducted an intensive study of this area
and has recommended a curriculum for Florida high school students. In
their report, the Commission suggested specific additional requirements
for college-bound students in the areas of mathematics, science and
foreign language. The Task Force strongly supports the requirements for
college bound youth as necessary for those who wish to pursue careers in
teaching. If we upgrade the education of students entering the
professional study of teaching, we help assure that they, in turn, will
upgrade the education they provide for their students.

I

B. Role and Scope of Community Colleges

- COMMUNITY COLLEGES SHOULD CONTINUE AND BE FURTHER
ENOOURAGED TO PROVIDE A STRONG AND COHERENT TWO YEAR

L e gy
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ILOWER DIVISION UNDERGRADUATE LIEERAL ARTS AND/OR
GENERAL, FEDUCATION FOR STUDENTS INTERESTED IN
TRANSFERRING TO TEACHER EDUCATION PROGRAMS.

COILEGES OF EDUCATION SHOULD PROVIDE COMMUNITY
OOLLEGE OOUNSELORS WITH ATTRACTIVE, ACCURATE, AND
TIMELY INFORMATION SO THAT STUDENTS CAN MAKE SOUND
FDUCATIONAL AND CAREER DECISIONS. SUCH MATERIALS
SHOULD INCIUDE INFORMATION ON JOB OPPORTUNITIES OR
TRENDS, CHANGES IN CURRICULUM, AND A CLEAR STATEMENT
OF THE KNOWLEDGE, SKILLS, AND COMPETENCIES STUDENTS
MNEED TO BE WELI-PREPARED FOR TEACHER EDUCATION
PROGRAMS. -

THE EDUCATION OF EFFECTIVE SCIENCE AND MATHEMATICS
TEACHERS IS PARTLY THE RESPONSIBILITY OF THE
COMMUNITY COLLBEGES WHICH OFFER THE LOWER DIVISION
COURSES IN THESE AREAS. MATHEMATICS AND SCIENCE
FACULTY SHOULD BE INCLUDED IN APPROPRIATE IN-SERVICE
EFFORTS.

THE ARTICULATION COORDRMATING COMMITTEE SHOULD
ESTABLISH A TASK -FORCE OF REPRESENTATIVES FROM
COMMUNITY OOLLEGES, PUBLIC SCHOOLS, AND COLLEGES OF
EDUCATION TO MAKE RECOMMENDATIONS WHICH INCLUDE:

-A REVIEW OF CERTIFICATION ISSUES AND PROBLEMS

-A DEFINITION OF THE ROLE AND SCOPE OF COMMUNITY ’ —

OOLLEGES INVOLVEMENT IN THE PRESERVICE . AND
INSERVICE TRAINING OF TEACHERS

-A REVIBY OF GENERAL EDUCATION AND SUBJECT MATTER
OFFERINGS APPROPRIATE FOR PROSPECTIVE TEACHERS

-AN EXAMINATION OF THE FEASIBILITY AND TIMELINES OF
SUPERVISED FIETD EXPERIENCES

-AN EXPIORATION OF FACULTY EXCHANGE OPPORTUNITIES
BETWEEN - COMMUNITY COOLLEGES AND OOLLEGES OF
EDUCATICN.

The p,Lcimary responsibility of commnity colleges in Florida is to
provide prospective college-bound youth with a quality lower division
baccalaureate education and act as a springboard for the "2 + 2"
transfer system to university study. The Task Force underscores the
importance of strong undergraduate training in the professional
development of prospective teachers. General education and a thorough
cammand of basic skills provide the necessary foundation for subsequent
professional training in pedagogy and in the substantive specialty and
content areas of teaching.

The Task Force supports the findings and recommendations of the
Speaker's Task Force on the Community College System, (Bell et al,
1983), particularly the recamendation calling for the establishment of
appropriate academic standards both for placement in ard exit from
college parallel programs. Their report outlined several criteria which
standards should meet. It stated: :

j 91
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'These standards should ensure that students
have the ability to benefit from additional higher -
education before proceeding. Statewide standards
for commnications and camputational skills should
be established for students who seek placement in

the college-parallel coursework at community F.

colleges. These standards should reflect the
appropriate levels of basic skills which are
necessary for successful college work. Students
should have to meet these standards before formally
being accepted in college transfer courses (p. 9).

The relationship between community colleges and the state's teacher
education programs is unclear and varies widely among institutions. For
exanmple, institutions such as the University of West Florida, Florida
International University, the University of North Florida, and Florida
Atlantic University, as expected, rely heaVily on cammnity college
transfers. As a result, institutions located near these universities
have substantial course offerings in teacher education. On the other
hand, camunity colleges located near institutions which have had four
year status for a long period have less developed teacher education

programs.

According to data received from the Department of Education, 25
institutions out of 28 offer teacher education courses. The most cammon
types of courses offered relates to the*foundations of education, both
social and psychological. All 25 institutions offer these courses.
Additional offerings at cammnity colleges include coursework in such
disciplines as Exceptional Student Education, Early Childhood and
Elementary Education, Mathematics Education, Science Education, Social
Studies Education, English as a Second Language, Vocational Education,
and, Educational Technology. (For a complete list of courses and
institutions, see Appendix G.)

The Task Force was unable to make a defined judgement on the

qualifications of faculty assigned to teach these courses or on the
quality of course content. It appears, however, that both are uneven
and vary widely from institution to institution. The primary factor in
this imbalance seems to be the amount of resources individual
institutions commit to this area and 'the priority they assign it.
Another factor seems to be the lack of substantive and sustained
direction offered to cammunity colleges by teacher education programs.

Students take teacher education courses in community colleges for
two basic reasons. The'most cbvious is that they want to make careers
as teachers and plan to study .in teacher preparation programs when they
transfer to a- university. Second, and less obvious, is that many
students holding baccalaureate degrees in non-education areas want to
became certified to teach, and take those commnity college courses
which will serve to meet the state's certification requirements-
-generally "Introduction to Education" and "Humen Growth and
Development.” The Task Force was unable to determine what percentage of

-
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students took education courses for "program" reasons and what
percentage for "certification" reasons.

Task Force recommendations concerning requirements for an early
field experience prior to admission to a teacher education program imply .
that community colleges will have to be further involved in teacher
preparation. Since the extent of involvement and the level of quality
seem to vary throughout the state, the Task Force recognizes that-
substantial planning and cooperation between public schools,
universities, and commnity colleges must take place. The Task Force
therefore suggests that the following questions at least be addressed by
these groups in any effort to clarify and improve the role of community
colleges in teacher education:

-To what extent and in what fashion should commnity
colleges be involved in teacher education, if at
all?

-Should cammunity colleges be compelled to allocate
scarce monetary and human resources to areas such as
preparatory teacher education? Should additional
fwjgs be allccated to insure quality?

-How many students enroll in commnity college
teacher education courses for certification purposes
only? Is this factor in the best interest of
preparing quality teachers for Florida's schools?
-Do community colleges assign qualified faculty to
staff these courses?

-Are commnity collegey equipped to direct clinical
and field experiences? :

Finally, the Task Force believes that comwnity colleges can help
attract competent candidates for teacher preparation programs by
providing students with informgtion regarding career opportunities in
teaching. Colleges of educagln should take leadership in providing

this data to community college guidance counselors.

XI. IMPACT OF ADMINISTRATIVE LEFADERSHIP

THE TASK FORCE ENDORSES CURRENT EFFORTS OF THE
FLORIDA COUNCIL ON EDUCATIONAL MANAGEMENT TO UPGRADE
AND TMPROVE THE IMPACT OF ADMINISTRATIVE LEADERS IN
FLORIDA'S PUBLIC SCHOOLS. IN PARTICULAR IT SUPPORTS
THE FOLLOWING: | - |

-THE FLORTDA | COUNCYL, ON EDUCATIONAL MANAGEMENT
SHOULD CONTINUE TO PROVIDE MANAGEMENT TRAINING AND
TECHNICAL ASSISTANCE FOR PRINCIPALS.

~THE FIORIDA COUNCIL ON EDUCATIONAL MANAGEMENT
SHOULD ASSESS THE QUALITY OF ALL LEVELS OF TRAINING
(STATE, DISTRICT, UNIVERSITY) THROUGH WHICH
PRINCIPALS WILL ACQUIRE THE VALIDATED COMPETENCIES.
~THE FIORIDA COUNCIL ON EDUCATIONAL MANAGEMENT
SHOULD ENCOURAGE EFFECTIVE SCHOOL ADMINISTRATORS AND
UNIVERSITY ~FACULTY IN EDUCATIONAL LEADERSHIP

943
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PROGRAMS TO EVALUATE AND STRENGHTEN THEIR
ADMINISTRATIVE TRAINING PROGRAMS IN LIGHT OF THE
VALIDATED COMPETENCIES FOR PRINCIPALS AND THE
DEVELOPING PROCESS OF COMPETENCY-BASED CERTIFICATION
FOR ADMINISTRATORS.

Clearly quality educational leadership is a primary catalyst for
the development ' of effective school relations, positive and productive
teacher-student interaction, and superior educational performance on a
school-wide basis. Research addressing the impact of educational
leadership on quality teaching in public schools points consistently to
several conclusions. Successful teaching environments and practices are
shaped in planning, implementing, and evaluating educational programs.
Effective administrators commnicate their professional commitment to
academic goals and instructional improvement, to staff, students, and
the commnity, and clearly define a well-balanced set of objectives,
evaluative criteria, and assessment procedures. The literature suggests
that administrative professionals who embody these characteristics and
campetencies have greatest success in attracting and retaining quality
teachers. In short, the impact of strong, effective school leaders
extends far beyond their direct contact with students and teachers.
It affects school operations, directions, and practices at a much deeper
level, providing the support and direction for an environment of
positive educational growth.

" Since 1980, Florida has developed substantial legislative policy
which recognizes and furthers the relatXonship between quality school
administrators, quality teachers, and studapt success in .Florida's
schools. Motivated by the assertion that "quality education in the
public schools of the state requires excellence in its principals and
other managers" (Section 231.87, F.S.), the Florida Council on
Educational Management was established. Mandated to provide leadership
and funds to support a comprehensive program for developing, implement-
ing, and maintaining competent management practices and performance in
schools, the Council -has produced a taxonomy of successful
administrative competencies and a methodology for cross-validating and
assessing the reliability of such competencies across school settings.

A comprehensive management development and training program for
educational managers was created by the Management Training Act of 1981
and placed under the aegis of the Council. More recently, as part of
the ongoing, sustained commitment to .enhance the professional skills of
administrators, the legislature further strengthened the requirements of
Section 231.29, Florida Statutues, by requesting school boards to
provide training, when necessary, for management personnel in the proper
usc of proven evaluative and assessment techniques. Thus both local and
staté~level resources have been marshalled in support of administrative
excellence. ’

The Task Force strongly supports these legislative efforts designed
to enhance the level of school leadership. The Florida Council for
Educational Management's ‘past work and present direction suggests an
enduring: conmitment to provide support for quality teaching by insuring

I
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high-performance school management, purposeful educatiohal guidance, and
- instructional leadership. Effective educational leadership relates to
all aspects of preservice and inservice teacher education programs,
Thus, improvements in the quality of teaching and teacher .education
programs require the support and involvement of quality school

* administrators. . 3

XII. ANALYZING THE WORKPLACE

SINCE IMPROVEMENTS IN THE WORKPLACE ARE CRITICAL TO
THE RETENTION OF HIGHLY QUALIFIED TEACHERS, IT IS
RECOMMENDED THAT A STUDY BE COMMISSIONED IMMEDIATELY
~ TO EXAMINE THE WORKPL.ACE AND ITS RELATIONSHIP TO WHY
TEACHERS LFAVE THE CLASSROOM AFTER A FEW SHORT

. RS TO BE CONSIDERED SHOULD INCLUDE PEER

PUBLIC RECOGNITION, CLASSROOM  CLIMATE,
ISTRATIVE SUPPORT, COMPENSATION, INVOLVEMENT IN

THE DECISION-MAKING PROCESS, THE ROLE OF INSERVICE
EDUCATION, AND 'TACK OF CAREER LADDER. .

The Task Force believes that significant efforts to recruit quality
teachers will only prove fruitful when schools provide an attractive
work environment for teachers and the profession is able to retain them
for a long-term career. Sgveral studies have shown that many talented
tcachers leave teaching after only a few years of service because of -

> dissatisfaction with their workplace. Vance and Schlechty, in their -
paper entitled Research on Teaching: Implications for Practice (1982),
clearly defined this problem when they stated, \

B It is probable that the reason past efforts to
inmprove the academic quality of the teaching corps .
have failed is Dbecause these efforts have -
concentrated primarily on fecruiting more able
people to teacher education and on changing the
quality of teacher education programs themselves
rather than attending to the structuring of schools
. - in ways that would be attractive to these
increasingly able candidates. The ability to
recruit academically able teachers depends in large
measure on the ability of schools to provide .
environments and career opportunities that are Y,
attractive to the academically able in the first
place (p. 36).

. : ’ The research cites several factors about the workplace which
negatively affect the retention of talented teachers in the classroom.
First, the teaching profession has no career ladder and is, for the most
part, undifferentiated. Therefore there is little opportunity for
advancement if a teacher chooses to remain ipn the classroom. A
teacher's salary generally peaks after 10 or 15 years. Second, there is
little reward for continued professional development and the attempt to
excel in .teaching. Quality teachers: seldom receive recognition or .
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féwards from their peers, adnministrators, or “the public 'in general.
Third, - the management structure of a school 1is often very

. bureaucratic--administrators tend' not to be effective instructional
‘ leaders. and teachers are mnot offered approprlate opportunities for

shared-decision making. %

An investigation of" factors inherent in the workplace is essential
if policy. makers are, ppl‘.‘OVlded with the data necessary to take’
corrective action and her “the state's commitment to educational

.quality. The Task Force believes that a study should be undertaken

immediately to examine’ the wor.l;place, analyze why it is not conducive to
retaining talented career~driented men and women, and to develop
recammendations for improvements which can be made in the school
environment and the teacher's profession. '

Ao

XIIT. PUBLIC INFORMATION CAMPAIGN

GIVEN THE NEED FOR QUALITY TEACHERS AND THE NEED TO
COUNTER MISPERCEPTIONS ABOUT TEACHER SURPLUS, IT IS
RECOMMENDED THAT THE STATE BOARD OF EDUCATION

"¥DEVELOP A PUBLIC INFORMATION CAMPAIGN TO HIGHLIGHT
THE IMPORTANCE OF TEACHERS AND TEACHING TO FLORIDA'S
EDUCATIONAL FUTURE, INFORM THE PUBLIC OF ~THE
CHALLENGES AND REWARDS OF TEACHING, PROMOTE THE
RECRUITMENT” OF HIGHLY QUALIFIED TEACHER EDUCATION
CANDIDATES INTO THE AREAS OF CRITICAL TEACHER
SHORTAGE, AND PUBLICIZE THE AVAILABILITY OF TEACHER
SCHOLARSHIP/LOANS.

THIS PUBLIC INFORMATION €AMPAIGN SHOULD CALL
ATTENTION TO THE SUPERIOR PERFORMANCES OF TEACHERS
PRESENTLY IN THE FIELD AND PROVIDE A STATEWIDE
EXCELLENCE IN TEACHING AWARD TO THE OUTSTANDING
INDIVIDUAL IN FLORIDA. THIS AWARD SHOULD BE GIVEN
TO THAT TEACHER, SELECTED BY FACULTY, ADMINIS-
_ TRATION, AND THE PUBLIC, WHO MOST REFLECTS THE
DEDICATION AND EXCELLENCE REPRESENTATIVE OF QUALITY

AL 1
Y

TEACHING PERFORMANCE. FIVE THOUSAND DOLLARS SHOULD'
BE AWARDED TO THE STATE'S OUTSTANDING TEACHER, -
$2,000 TO EACH. OF THE RUNNER-UPS, AND $l 000 TO EACH -

v 3

FUTURE TEACHERS OF * AMERICA . CLUBS SHOULD \BE
ENCOURAGED AND REDEVELOPED ‘IN LOCAL SCHOOL DISTRICTS

TO PROVIDE -SECONDARY -AND MIDDLE SCHOOL S’I‘UDENI‘S WITH
INFORMATION REGARDING THE CAREER OF TEACHING AND THE | -
OPPOK[‘UNITY TO PRACI’ICE WORKING WITH S’I’UDI‘NI‘S :

. R .
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‘ There is little doubt tha’t publlG faith in. the :quahty of classroom

' téachers has been called intc question over the last, few years. The

perceptlom has spread that thls falthful publlc servant ~— once -honored

O
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and respected in the commnity — is presently 1less qualified and
cametent, and not capable of educating the youth of today. More than
slightly tarnished, the public image of teachers has bequn to corrode.

Traditional American folk wisdam has been uniquely ambivalent in
its characterization of the school teacher. On one extreme, the teacher
has been viewed as hardworking, educated, usually underpaid, but
diligently dedicated to imparting those fundamental and incalculable
skills students have needed to cope in an ever-changing world.
Alternatively, the American school teacher has been cast as a misfit.
Fram the early Ichabod Crane to the image of the prissy spinster school
teacher, the familiar stock figures of teachers have endured their share
of ridicule. The massive feminization of the occupation at the turn of
the century forced the status of the occupation into an increasingly
unique, yet uncertain, position. In general, teachers have never been
accorded the status of the established professions (law, medicine, etc.)
but have been held in the public esteem occupationally samewhere between
the clergy and skilled artisans.

vWhile most parents encourage their children to respect teachers,
historically this respect has been long on rhetoric and short in
practice and has had the effect of polarizing feelings abcut educators
and education. As a NEA official has echoed, "Americans value
education, but they have never valued teachers" (Benderson, 1982).

Improving the public image of teaching lies at the heart of any
effort to ‘improve the educational climate in the public schools.
Targeting the most effective and expeditious point at which to intervene
to affect the public image of teachers will require an honest estimate
both of the fundamental dynamics of the teaching profession and the
feasibility of strategies directed toward enhancing the attractiveness
of the occupation. Serious attempts to alter this image must consider
several important factors.

First, reform attempts must grow out of an understanding of both
the day-to-day and career-long concerns and realities of those who work
within the profession. We must take a long hard look at the structure
of the occupation of teaching in Florida and the way teaching fits into
the larger occupational landscape. Large nuibers of quality recruits to
teaching will not be attracted to programs, regardless of their -
excellence, if the reward structure of this tvpe of career investment is
persistently undervalued in society.

Second, serious effort must be made to fund a system of training
and practice at a level of excellence comensurate with university
visions and expectations.

Third, it must be remembered that the entire structure of the
educational system in the state exists, in effect, as a support system
for teachers in the field, providing them with the technical, physical,
and professional resources that will allow them to do the best job
possible. To do this, we must make conspicuous demonstrations of the
value we place on teachers' efforts. Teaching today is more demanding
than ever; we must be committed to showing our support for those who
N {
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meet this challenge with creativity, dedication, 'and the desire to

rotivate students personally and academically. We nust make Statewide

efforts to highlight the scope of quality teaching throughout Florida's
public schools as a camwplement to reform strategies directed toward
improving the quality of teacher education programs.

G
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' CHAPTER SEVEN

CONCLUSION

The process of improving the quality of teacher education in
Florida is not one which has its beginning or ending in a single report.
Instead, it nust be a oontinuing endeavor in need of constant
reassessment. The Task Force urges that this report not be set aside on
the shelf and referenced as an interesting document. Instead, it hopes
that the report will provide the basis for legislative and policy change
in teacher education.

The Task Force believes that in the past few months it has
addressed the charge of the Legislature camprehensively and systematicly
and offered a variety€of strategies for fundamental improvement.
Whereas the Task Force membership represented diverse interests from
throughout Florida, the group was held together by the common, clearly
stated dbjective of improving the quality of teacher education in the
' state. Accordingly, the group developed recamendatlons under the
constraints of time and mambership diversity.

The Task Force report deals with the future of Florida. No single
profession has more direct bearing on the ability to cope with the
camplex, dynamically changing society than does the teaching profession.
The report contains many specific recammendations for improving teaching
and teacher education in Florida. It calls on several policy-making
bodies—the State Board of Education, the legislature, the Board of
Regents, the Department of Education, the Education Standards
Camnission, and others to act cooperatively to strengthen teacher
education programs and standards. -

while the Task—Force does not wish to devalue teachers educated out
of state, it does retognize that it is only within state programs that
high preservice standards and the development of new teachers
specifically educated to meet the needs of Florida studehts can be
ensured. With this in mind, the Task Force calls on the State Board of
Education to establish as a policy goal that by 1986, Florida
institutions will produce at least, 50 percent of the teachers needed
each year to staff Florida schools. s

Finally, the Task Force urges that significant measures be taken to
upgrade teaching and teacher education. It hopes that Florida will use
these recamendations as the basis on which to establish a position of
leadership among the states in quality teacher education programs.
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AGENDA ‘ T

JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE
. . FOR TEACHER EDUCATION QUALITY IMPROVEMENT

Monday, August 30, 1982 -- 9:00 a.m. - 4:00 p.m.
Morris Hall, House Office Building (Room 21)
' ’ Tallahassee, Florida

1. Call to Order and Determination of Quorum 9:00 a.m.

1I. Welcome
- Governor Bob Graham .

I11. Opening Remarks

- Dr. David Spence - Executive Director,
Postsecondary Education Planning Commission

IV. Related Studies and Activities 10:00 a.m.

A. Southern Regional-Education Board Task Force
on Higher Education and the Schools - Final
Recommendations
- Kenneth H/! MacK%y, Jr. - Task Force Chairman

B. K-12/Postsecondary Education Cooperation -
Postsecondary Education Planning Commissien
Final Report
. - Dr. Michael Armstrong

C. Institute of Education - Status Report
- Dr. Andrew Robinson

D. Teacher Education Centers - Joint Legislative
Oversight Study
- Neal Berger, Michael 0'Farrell

--- LUMNCH BREAK ---

o E. Teacher Education Center Study (Education 1:00 p.m.
Standards Commission) - Status Report
- Dr. Richard Holihan J

F. Office of Teacher Education, Certification,
and Staff Development - Status Report
- Dr. Garfield Wilson S
V. Task Force Organizational Business . 2:30 pem. ¢
- A. Elect Chairman . . ook
g. Establish Meeting Dates and Locations '
C. Devise Study Outline

%

:’aw;mw .

'VI. Announcements and Miscellaneous

Vil. Adjournment . . 4:00 p.n. '
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I.

IT.

III.

Agenda
JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE

FOR TEACHER EDUCATION QUALITY IMPROVEMENT - . -

Monday, September 27, 1982.-- 9:00 a.m.
Salon E, Tampa Marriott Hotel
Tampa, Florida

Call to Order, Review of Minutes, Review of Agenda

Opening Remarks - Dr. Armando Henriquez, Chairman, Task Force

Membership discussion regarding the Task Force's charge from

their perspective

\ ---  BREAK ---

IV. OQOrganizational Activities

T~
o

VI.

VIII.

IX.

A. Areas of Interest Survey-Staff report
B. Taxonomy
C. Selection of Vice-Chairmen
D. Study Panel identification and assignment
E. Assignment of future megting dates
.-~ LUNGI BREAK®  ---
Presentation: Florida Management Council - Associate Deputy

Commissioner, Cecil Golden

Presentation: Florida Association of Teacher Educators, Report on
discussion of Task Force - Lynn Gold and Jeffrey Hoffman

Presentation: Summary of activities of Maryland Commission on

the Improvements of Teacher Quality and Commission on Education,
University of California at Berkeley - Staff

/ ---  BREAK ---

~

Study Panels méet to organize

Summary and Adjournment

1023

1ug |

10:30 a.m.

10:45 a.m.

11:50 a.h.

2:50 p.m.

3:00 p.m.
4:15 p.m.




II.

III.

IV,

VII.

VIII.

IX.

Agenda

JOINT EXECUTIVE AND LEGISLATIVE TASK FORGE
FOR TEACHER EDUCATION qug&mmvmw

Monday, October 18, 1982 —— 8:30 a.m. - 343 p.u,

Duval Room, Host International Rotel
Tanpa, Flarida

Call to Order, Review of Minutes, Review of Agenda

Review of the October 6th Meeting with Legislative Staff
- Rick Alterman

Teacher Education Program Approval Pracess

A. Dr. Fred Milton, Florida Department of Education
B. Dr. Sue Preedman, Task Force Staff

BREAK  ---

Teachers for Florida Schoals Rersppnel Prpjectigns apd
Recommendations regarding Selection Standaydg -
Education Standards Commission

Funding Universities and Colleges of Educatiop -
Dr. Carl Blackwell, Director of Budgets, State 4
University System

Teacher Education Programs:
- Professor B.0. Smith

An Analysis apd Prescriptigm

LUNCH BREAK

Study Panel Reports

A. Dean David Smith
B. Father James McCartney
C. Dean Bill Katzenmeyer

Study Panel Meetings

. Discuss conceptual issues needed to beg examined;
Organize frameworks to carry out exapipation;
Assign tasks to staff and membership;

Decide on future committee meetings;

Plan future agendas; '

Identify future meeting sites.

:ﬂmuow:x»

Full Task Force meets to discuss future aggpda

v

Adjournment
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§:30

d.M.

8:40 a.m,

9:00 a.n.

10:00

10:30

11:13

12:15

1:13

1:30 1

3:15

3:45

a.W.




Agenda .

JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE

FOR TEACHER EDUCATION QUALITY IMPROVEMENT ) U S
Boca Ciega Bay Room, Admiral Benbow Hotel

|
Wednesday, November 10, 1982 -- 8:30 a.m. - 3:45 p.m. ’hl
Tampa, Florida * |

l

|

|

i

1. Call to Order, Review Minutes, Review Agenda, Staff Update 8:30 a.m.

I1I. Developments in Teacher Education: The Case for Extended 8:45 a.m.
Programs - Dean Dale Scannell, School of Education, |
University of Kansas . |

I1II. Education as a Developing Profession - Professor Robert 9:30 a.m.

B. Howsam, University of Houston '

-—- BREAK ---
IV. Major Governance, Funding, and Staff Development Policy 10:30 a.m.
Issues in Teacher Preparation Programs - Professpr .

Jack Gant, President, American Association of Colleges
for Teacher Education (AACTE) and Dean, College of
Education, Florida State University

V. Teacher Preparation in a Private Institution of Higher 11:15 a.m.
Education - Dean Lou Kleinman,.School of Education,
University of Miami - . N
-—-LUNCH ---
VI. Comments and Observations on Improving Florida's Teacher 1:15 p.m. :

Education Programs - Senator Jack Gordon

VII. Committee Meetings 2:00 p.m.
VIII. Committee Reports ’ 3:15 p.m.
Program - David Smith
Personnel - Father James McCartney .

Governance - Bill Katzenmeyer
IX. General Wrap-up and Future Meetings - 3:30 p.m.

|
X. Adjournment 3:45 p.m.
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Agenda

JOINT EXECUTIVE AND LEGISLATIVE TASK !ORCE
FOR TEACHER EDUCATION-QUALITY IMPROVEMENT -

Sunday, December 5, 1982 —- 5 :00 p.m. ~ 7:00 p.m.
Monday, December 6, 1982 —- 8:30 a:m, - 3:45 p.m.
Duval Room, Host Interrational Hotel
Tampa, Florida

December 5, 1982

I. Task Force discussion of preliminary recommendations

December 6, 1982

1. Call to order, review of minutes, staff update
11. Teacher Education Programs: The Arts and Science Perspective
Dean James Strange, College of Arts and Letters, University
of South Florida

III. Governance, Funding and Teacher Preparation
Programs: A University-wide Perspective

A. Dr. Steve Altman, Vice-President of -Academic Affairs,
Florida International University

B. Dr. Robert Bryan, Vice-President of Academic Affairs,
University of Florida

--- BREAK -~-

IV. Teacher Education Programs: Perspectives from Florida's
Teachers Unions

A. Mr. Cy Wingrove, President, FTP-NEA
B. Mr. James Geiger, First Vice-President, FEA-UNITED
~=~ LUNCH ---

V. Update on Issue #5: "Differential Funding for Colleges of
Education"”, Dr. Bruce Peseau

VI. Committee meetings

Vii. Committee reports

ViII. General Discussion - Full Task Force

IX. Adjournment .

5:00 p.m.

8:30 a.m.

8:45 a.m.

[}

9:25 a.m.

10:50 a.m.

11:00 a.m.

7
12:15 p.m.

1:15 p.m.

1:30 p.m.
2:15 p.m.
2:30 p.m. |

3:45 p.m.
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Agenda

JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE’
FOR TEACHER EDUCATION QUALITY IMPROVEMENT

Thursday, January 6, 1983 -- 1:
Friday, January 7, 1983 -- 8:350 a.m.

415 House Office Building

Tallahassee, Florida

January 6
I, Call to Order, Review of Minutes, Staff Update
II. General Membership Discussion
A. Outline of Report
B. List of Concermns
C. Issue Matrix
D. Expanded Drafts of 13 Approved Concepts
E. New Concepts Developed by Writing Committee
F. Introduction of concepts from Individual Members
III. Adjournment
IV. 0Optional Committee Meeﬂﬁ?gs
January 7
I. Call to Order !
II. General Membership Discussion Continued
I11. Discussion of Future Task Fggse Meetings
=~~~ LUNCH =~~~
IV. Dr. Barbara W. Newell, Chancellor, State University
System of Florida
V. Dr. Leedell Neyland, Vice President of Academic Affairs
and Dean, College of Humanities and Social Science
V1. Dr. William L. Proctor, President, Flagler College,
Representing The Independent Colleges and Universities
of Florida
VII. Open Discussion
VIII. Adjournment
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Agenda

JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE
FOR TEACHER EDUCATION QUALITY IMPROVEMENT, .

Wednesday, January 26, 1983 -= 1:00 p.m. - 7:00- p.m. -
Thursday, January 27, 1983 -- 8:30 a.m. - 3:15 p.m.
16 House Office Building
. Tallahassee,-Florida

January 26th

I. Call to Order, Review of Minutes 1:00 p.m.
II. Report and Discussion of "Differential Funding for
¢ Colleges of Education", Dr. Bruce Peseau 1:10 p.m.
III. Staff Updategs, 1:55 p.m.
IV. General Membership Discussion 2:25 p.m.

A. Revised Recommendations

1. Improving Teacher Education Programs

2. Strengthening Florida's Teacher Certification
Exam

3. University Commitment to Teacher Education

4, Scholarships

B. New Recommendations

1. Recognition and Certification 6f Teachers
of Excellence

2. The Impact of Administrative Leadership

3. Teacher Education Program Admission's
Requirement

4, Program Review and Program Approval o

5. Funding

6. Dr. Zimpher's Report/ Certification
Standards

7. Critical Shortages

8. TFlorida Teacher Corp

9. Promotion and Salary

10. Community Colleges

11, Vocational Certification

12. Analyzing the Workplace

13. Reduction in Tuition Costs for Teacher's

Dependents K3
V. djournment 7:00 p.m.
Januacy 27th
I. call to order, l@iew of Day's Activities 8:30 a.m.
) II, Continuation of January 26th general membership
discussion 8:40 a.m.
- ‘ —--LUNCH-~--

(12:00 - 1:00)
III. Discussion of Final Report

- Outline .
- Recommendations 1.1 i - 1:00 p.m.

o IV. Adjournment . 3:15 p.m.
j
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JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE
FOR TEACHER EDUCATION QUALITY IMPROVEMENT

Thursday, February 10, 1983 -- 9:30 a.m. - 4;00 p.m.
Friday, February 11, 1983 -- 9:00 a.m. - 2:00 p.m.
Senate Room A
Senate Office Building .
Tallahassee, Florida l -
February 10 . ‘

I. Task Force Orientation to Public'Hearing ,9:30 a.m.

II. Public Hearing ) 10:00 agm.
III. Lunch Break » 12:00 a.m. ., ~
S |
, % |
IV. Public Hearing 1:30 p.m. & o
VN Adjournment ' 4:00 p.m, |
February 11 ' -

I. Call to Order, Review of Minutes, Staff Update 9:00 a.m.
|
II. Public Hearing: General Discussion (‘ 9:15 a.m. |

'
III. Lunch Break 11:45 a.m,
IV. Public Hearing: General Discussion . 1:00 p.é. ‘
V. Adjournment t : 2:00 p.m. &

’4 5
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Agenda

JOINT EXECUTIVE AND LEGISLATIVE TASK FORCE
: FOR TEACHER EDUCATION QUALITY IMPROVEMENT

Friday March 4, 1983
9:00 AM-2:00 PM o
Room 215, House Office Building
Tallahassee, FL

—
.

Cai} to Order, Review of Minutes, Staff
Update

X
,5:‘{‘"

N II. Staff Report on Visits to Various Post
Secondary Institutions

I1I. Review of Final Report Draft and Discussion
of Minority Report

- LUNCH -

IV. 1Identification of Implementation Tasks

\:~_~__”/////// and Strategies
y. Adjournment

|
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9:00 AM

9:15 AM

9:30 AM __

1:00 PM

2:00 PM
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INDIVIDUALS WHO MADE PRESENTATIONS
TO TASK FORCE

Steve Altman Fred Milton S
Vice President for Academic Affairs, Department of Education, Program Approval
Florida International University
v o ' Barbara Newell
yi\gael Armstrong Chancellor, State University System
Postsecondary Education Planning Commlssion &
- . Leedell Neyland
Neal Berger Acting Vice-President for ‘Academic
Staff, House Committee om. Education, K-12 Affairs, Florida A&M University
Carl*Blackwell Michael O'Farrell .
Budget Director, State University System Staff Director, Senate Education
Commit tee
Robert Bryan
Vice President for Academic Affairs Paul Parker
Unlver51ty of Florida Department of Educati&ﬁa}/ﬁiunity
Colleges Division
Jack Gant
President , American Association of Colleges Bruce Peseau
for Teacher Education and Dean of College University of Alabama

of Education, Florida State University
William Proctor

James Geiger President, Flagler College, Inde-
1st Vice President, Florida Education ’ pendent Colleges of Florida
Association/United

) Andrew Robinson
Cecil Golden Institute of Education
Florida Council on Educational Management
Dale Scannell

> Jack Gordon Dean, School of Education, University
Chairperson, Senate Education Committee of Kansas
Bob Graham B. 0. Smith
Governor of Florida Professor Emeritus, University of

South Florida
Richard Holihan

Education Standards Commission James Strange
Dean, College of Arts and Letters,
Robert Howsam N University of South Florida

University of Houston
’ Garfield Wilson

Lou Kleinman Department of Education, Director of
Dean, School of Education, University Teacher Education, Certification and
of Miami staff Development
Kenneth Buddy McKay ) Cy Wingrove
Southern Regional Education Boqrd President, FTP-NEA
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REPORTS
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DIFFERENTIAL FUNDING FOR TEACHER EDUCATION @

IN FLORIDA UNIVERSITIES

EXECUTIVE SUMMARY

(A

This 1s a summary of the principal issues and findings of a study of the
status, productivity, and funding of Teacher Education in nine public universities
in Florida. The study was submitted in January, 1983 to the governance committee
of the Joint Executive and Legidlative Task Force for Teacher Education Quality
Improvement. This summary includes five areas: (1) the principles of adequacy
and equity in funding public education, (2) the judgments of leaders in Florida
concerning Teacher Education, (3) an analysis of qualitative and quantitative |
data on Teacher Education in Florida, (4) comparisons with Teacher Education
data nationally, and (5) problems and recommendations derived from 1-4, above. i

b 1

Adequacy and Equity

THZ principles of adequacy and equity apply to the funding of all public |
services, including elementary-secondary and, higher education, mental health,
and other state functions. The adequacy of funding is a derivative of both how
much money is available and cost standards based on past experience and national
or regional comparisons. In fuhding public education in Florida, formula weights
are usqd differentiate the costs and complexity of programs in elementary-
second schools. Forty-four weights are used to differentiate costs among
regulary special, vocational, and other program types; these weights range from
1.000 to 16.000. Higher education also recognizes differentials according to
discipline (Teacher Education, Engineering, Nursing, etc.) and level (lower
division, upper division, graduate). The use of the weighting system has resulted
in quite consistent costs per FTE student in basic K-12 programs throughout the
public’school systems. Such consistent patterns of expenditures are not evident
throughout public higher education, however.
|
|
|
\

Throughout the U.S., the adequacy principle is applied by sharing the costs
of public education. For elementary-secondary schools, the legislature
authorizes funds from state revenues and the community is required to generate
a minimally specified amount. In higher education, the legislature also
authorizes state revenues and the universities are required to generate specified

amounts through tuition charges to students. RN \

Y
The equity principle concerns how each school district, university, or
individual student is assured its fair share of the resources available. These ="
minimum foundations are intended to guarantee that every student, regardless of
where he lives or to which program he is assigned or chooses, will. have a
minimally equitable amount to provide his educational services. Legislators
make decisions based on the principles of adequacy and equity when they authorize
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state funds to guarantee that the wealth of the state will support each student,
some at a minimal level and others at higher levels because of their special
handicaps or more complex and costly programs. This substantially reduces
political favoritism. Moreover, the legislature exercises its oversight
responsibility to ensure compliance with the intent of the legislators. This
oversight is highly structured in the case of Florida elementary-secondary *
education, but very weak in relation to higher education.

g

Judgments of Leaders in Florida

Nineteen léaders from Florida public universities, the DOE, BOR, PEPC,
and the legislative staff were interviewed. The focus was on qualitative and
quantitative aspects of Teacher Education. The consensus of those judgments
were that

1. There is a strong relationship between the resources and quality of
university programs.

2. There is virtually no accountability required of universities on how
funds are spent by programs.

3. Teacher Education probably generates far more resources than it
receives as budgets.

4, Teacher Education is funded poorly because it is considered to be
primarily classroom-didactic or nature.

5. The quality and extent of Teacher Education clinical experiences
is deficient. :

6. Teacher Education suffers from a very poor image within universities -
and the state, possibly because it has lacked adequate resources to do
a better job. \

7. Teacher Education is a legitimate and necessary function of universities,
along with other professional programs. _ ..

8. Program quality reviews by the DOE and BOR reveal abundant and severe
weaknesses of Teacher Education programs, but there has been no
planned program to correct them.

9, Severe shortages exist in some K-12 teaching specializations, and this
will probably become much worse soon.

10. Most university reward systems (promotion, tenure, salary) penalize

Teacher Education for being more oriented to service to school systems \ .
than to publication productivity. |

i,
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Teacher Education in Florida

Two Teacher Education program review reports considered to be typical were
analyzed. These were completed by the DOE for all programs in April 1983. One
program had 117 needed improvements cited and the other 99, These were
identified as deficiencies, in equipment, materials, staffing to teach and
supervise clinical experiences, support staff, and curriculum modernization.
Correcting those deficiencies requires a planned program of improvement, adequate
funding, and monitoring and evaluation of results.

Productivity and costs of academic programs are closely associated. Higher
education data provided by the State University System shows that credit hour
productivity standards per FTE faculty for Teacher Education are among the
highest of all disciplines. The continued practice of incremental budgeting
for previously underfunded Teacher Education programs only exacerbates problems
of poor quality. Teacher Education is classified as the least costly and
easiest to deIiver, primarily through a classroom lecture mode. Florida Teacher
Education programs produce seven times more upper division than lower division
credit hours, yet it is compared to other programs which have lesser ratios.

The cost per credit hour in Teacher Education among Florida's ﬁine universities
yields a ratio of as much as /':1 from highest to lowest--more than for other
disciplines. This is clear evidence that university administrators are
permitted great discretion in deciding at what level their programs will be
funded. 1If Florida Teacher Education students completed an academic year of
coursework in their major college in 1980-81, the direct costs of instruction
would have been only $787 at the lower division level, $1029 for upper division,
and $1302 for graduate level. This compared with average annual direct costs
of $1482 for K-12 regular students and $2122 for K-12 vocational programs.

Even a year of graduate studies in Teacher Education was 12% less than for a
regular K-12 student; the upper division cost was 31% less, and the lower
division cost was 47% less.

T

Florida Teacher Education and National Data

Three Florida Teacher Education programs, at UF, FSU, and FAU provided data,
along with 66 other universities in 37 states, for my annual studies of
productivity and funding. Several primary indicators have been identified which
relate resources to productivity. When these three Florida Teacher Education
programs were compared to the other untiversities nationally, it revealed that
the Florida programs had significantly higher levels of productivity and
substantially less resources than the average. On 8 of the 15 productivity
observations, two of the Florida programs ranked in the first and second stanines,
or higher than 90% of all other universities. Florida programs achieved this
with less funds for salaries, fewer support personnel, and less operating funds
per FTE faculty. These Florida programs are seriously underfunded for what they
produce, and it ean be inferred that other Teacher Education programs in Florida
are probably in the same or worse condition. Students in these Florida programs
pay a much higher proportion of the direct costs of their education from their
pockets in the form of tuition than the national average.

119
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Problems a R L ]
vp,.'

Teacher Education must be more ¢14¥.6 conceptualized and deseribed as
clinical, rather than classroom in mode. Onde the nature of the program and
its learning experiences is explained, it can be tramslated into staffing and
other funding-related requirements. As a result, the program complexity and

. cost weights for Teacher Education should be significantly increased. Criteria

for accomplishment of program objectives and evaluation of the quality of that
achievement must be integral to program design, to ensure faculty and university
accountability for the effective use of state funds.

ot

Incremental budgeting of Teacher Education must be abandoned in favor of
program budgeting. Minimm standards must be set for program costs, either ‘on
a per-SCH or per-FTE student basis, differentiated by level. The universities
must be subjected to more specific legislative oversight to ensure that Teacher
Education—and .every academic program--receives an adequate and equitable share
of the state funds. The priorities of university administrators should not
supercede the intent of the Legislature. Every student, regardless of which
academic major they choose or which university they attend, should be guaranteed
a minimally adequate funding base to provide a quality program. Florida higher
education can design criteria and processes for assessing the relationship
between funding and productivity. Improved quality of Teacher Education and
better teachers for Florida schools can result from that effort.

Bruce A. Peseau

University, Alabama
February 7, 1983,
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TEACHER CERTIFICATION

EXECUTIVE SUMMARY OF REPORT.

PREPARED FOR THE TASK 'FORCE BY - — - . T
DR. NANCY LUSK ZIMPHER - -
OHIO STATE UNIVERSITY :
JANUARY 1983 /

!

The report presents a national perspective f ‘current issues related to
teacher certification and teacher competence. It focuses on the nature of Cy

the public and the profession. Further the proppsed measures for reform are
cast in relation to the state's mandate to assure teacher compefence and.
specific gginges that are and can be made in certification procedures which
could gua tee quality controls. Finally, reform measures which relate
specifically to Florida certification are recommended by the consultant.

Current Ferment in Teachenyéeriification

In the mid-seventies there was a wave of teaéher certificdation reform in
Oregon, California, Kentucky, Minmesota and Ohio, particularly jin regard
to teacher certification control issues and the éevelopment of \new standards
for teacher preparation. In the late seventies and into the present, state
reform is even more specific: South Carolina adopted the Natiomal Teachers
Examination, the efficacy of which was appealed aﬁd approved*b the Supreme

_Court. This activity was capped off by that state's adoption last year of

the Educator Improvement Act -- an act which strengthened teacher training,
certification, employment and evaluation procedures. In Oklahoma, Bill 1706

was used to raise standards, implement competency tests, and prdvidémag‘}nternshlp
and inservice. New York State formulated its own competency based teacher

education program and wrote into law a multi-layer approach to teacher
certification, including ultimately competency assessment. The combination

of teacher shortages and lack of teacher quality have moved three states to

make significant attempts at teacher competence rewards through merit pay,

in California, Arizona and over the last year, in Texas. This lorg list of a
states where improvements have occurred would not be complete without j
recognition of Florida's accomplishments in this area, including the

implementation of teacher competency tests, and an entry-year beginning

teacher program. ¢
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State Control of Teacher Certification

The nature and weight of standards for certification as established in
the fifty states vary, as do processes for procuring the certificate.
Accordingly, certification processes in the states are administered'by state
edueation agencies, delegated such authority by state legislatures and state
lay boards of education. The credentialing process typically includes an '
assessment of the university transcript of a teacher candidate against a
particular set of course and experience requirements. A second, more typical
vehicle for certification is referred to as the “approved program approach."
In this case, the teacher candidate must be graduated from a teacher
preparation institution which is "approved" by the state to prepare teachers.
This being the case, the candidate is automatically certificated upon
graduation. In the U.S., state systems for certification vary, as do the
nature of various sets of standards and the preparation of teachers. To
improve the mobility of a teacher from one state to another, there is
reciprocity among 35 states. Such reciprocity allows certificate holders
from one state to more easily procure a certificate to practice in another
state.

In short, the state must assure the public that its teachers are
personally fit and professionally competent; that is, that certification
procedures produce teachers who meet minimal standards of professional
competence. The major patterns of teacher certification practice include:

1. completion of specified courses -

«

2. program approval procedures, relied upon
at least partially in 46 states

3. written examinations (i.e., competency tests)

4, evaluation of competencies through competency-
based teacher education programs. . -

Changes in Certification Procedures

This section of the report addresses the range of recommended changes
which help states address their full responsibility to assure teacher personal
fitness and professional competence.

a. Competency Testing

Testing for certification is a very popular improvement device which®
18 states require or will require of applicants for teacher certification.
Several states are using the National Teacher .[Examination which was created .

[}
L3
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in 1976; others have developed qheig own. Teéts are used for mastery of
subject matter and more frequently as a measure of competency of basic
communication, computation, and pedagogical skills.

b. Raise Standard for Admission to Teachér Education

Efforts at high admission.requirements are misguided if these
requirements are not marked with\incentives that will enhance recruitment
procedures. Short of'tQis combined effort, we do little more than create a.
teacher shortage. ) ) i

In a recent propogal of the Council of Chief State School Officers
(Scanlon, et al, 1982),\a creation of teac:ét shortage is exactly the
prescription for what ails the teachinglprofe§sion. In short this proposal
posits that state educatioh departments deliberé?e;y create teacher shortages
by raising the standards on skills tests...to force school districts to
compete for the available teagchers with higher wages, which in turn would
attract higher caliber student$—into the profession.

c. Strengthening Program Approval

Specifically, state prpgram approval places resp:;;;bigity for assuring
competence on the. institution and presents assessment of a particular insti-

tution against a set of state views. The process needs standards which address
empirically based criteria. In defense, of working toward more improved pro-
gram approval mechanisms, the latithde offered by descript@ve standards, as .
opposed to rules and prescriptions, given our still emerging knowledge base,
allows the traditional pluralism of institutional preparation to flourish
within a set of common standards. (Freeman, 1980) i

3

~

N by
Without creating unnecessarily arbitrary standards, th;hgg§i§hm14n%/
Freeman and others is that the state credentialing process cah and ought
to inctude a comprehensive and mandatory system for reviewingiz;e process
(i.e., the program) by which teachers become credentialed, by \seeking insti-
tutional evidence of the reliability and validity of the trainjng program

toward the production of competent .teachers.

4
o

d. The Entry Year Tﬁternship and Extended Programs
=

It is not hard to justify the expansion of teacher education programs if
one only looks at recent legislation on the preparation of all teachers in
working with mainstreamed students, or &t the current social issues such as
familiarity with cultural diversity, bilingual populations, or the increased
emphasis at all levels on the basit skills. These extensions fdCus on the
need for more real and simulated experiences for teachers, a movement fostered

2 B
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by teachers who feel that a more theoretically based curriculum does not
adequately prephre them for the reality of the classroom.

Other areas addressed in the report where changes can be made to
strengthen teacher education and certification include inservice programs,
teacher education curriculum, teacher incentives and rewards, and the
standard reaction of specialization requigements. '

-

‘\\\H Recommendations

In the final(éection of the report a recommendation was posed on
behalf of the Joing\ﬁxecntive and Legislative Task Force for Teacher Educa-
tion Quality Improvement that would involve policy decisions in the Florida
legislature ?egarding teacher certification and teacher competence. Rather
than proposing muléiple recommendations that speak to separate issues raised
in this report dnd by critical actors interviewed in the state, one omnibus
recommendation is presented, with”implications for each of the issues raised
in the previous section. i

- Because broad-based reform in the structure and
operation of teacher education is the only effective

. vehicte: for long-term improvement of the teaching force,
the Task Force recommends a major redesign of the state's
program approval process. ’

-

Accordingly, public and private institutidns within
the state of Florida which offer teacher preparation pro-
grads shall stand for State Department of Education program
approval at éﬁVe—year intervals. Graduation from approved
programs shall constitute the primary vehicle for acquiring
an initial teaching certificate. Failure of a teacher can-

’ “didate to be recommended for certification by the degree-
granting institution will disallow the candidate from
receiving a Florida initial teaching certificate.

Standards for program approval shall be promulgated
in the following areas:

a. organization
b: program ’ *
c. faculty service '

' ' d. student admission/retention and service
e. resources and facilities

f. evaluaton

‘124
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Standards will reflect the emerging knowledge base in
teacher education, and will provide for evaluation of
potential and performance at 1) admission to.the univer-
sity, 2) admission to the teacher education program,

3) ; prior to student teaching, and 4) after demonstrated
competence in a teaching position. All.evaluative results
will be a reflection on institutional and’ individual
competence. '

Administration of the program apﬁ}oval process will
be the responsibility of the State Department of Educa-
tion. Institutional visitation teams, representative of the
profession shall provide for the standards validation function.

'S

Because the development of new program approval

.standards will require significant redesign of teacher

education programs in Florida institutions, the legis-
lature shall provide enabling resources to assist
universities in standards compliance. The redesign process,
including the development of an agreed upon set of standards,
shall be implemented with the next fivé years.

.

C &
, 125 128

[~




! ’
Appendix D )
INDIVIDUALS TESTIFYING AT PUBLIC -
HEARING
N
r=%
. 127 {
- ]
LN

Q s . 1 29 - o




Dr.

Mr.

Dr.

Dr.

Dr.

Dr.

Dr.

Dr.

Dr.

Dr.

Dr.

Mr.

-

Individuals Testifying at
Public Hearing
February 10, 1983

Carl Backman
Acting Dean of the College of Educatiog? Univergity of West Florida

Gordon Bensen
Educational Testing Service

Peter Cistone :
Dean of the College of Education, Florida International University

James Coffee
Director of Teacher Education, Stetson University

Tom Denmark )
Professor,Florida State University

Harrison Edinger
Teacher, Orange Copnty Public chools

Paul Eggen
Professor, University of North Florida

Tom Fisher . ,
Administrator for Student Assessment Services, Department of Education

Jack Gant
Dean of the College of Education, Florida State University

Joseph Martin
Dean of the College of Education, Florida A&M University

Barbara Spector
Science Education Faculty, Florida International University

stafford Thompson -

Administrator for Program Development and Evaluation, °
Division of Community Colleges, Department of Education
Garfield Wilson ‘ -

Director of the Office of Teacher Education, Certifiqation
and Staff Development, Department of Education

Cy Wingrove
President, FTP-NEA
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‘ Appendix E

SUMMARY CHARTS RELATED TO TEACHER EDUCATION
PROGRAM FUNDING
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. Summary Chart
Dr. Brure Peseau's Analvsis of

® Teacherr Education Expendit}zres

- Tigee of Florida's public universities (University of Floriday ’
. Florida State University and Florida Atlantic University) supplied

55 data for a national study of teacher education funding. The following

chart compares results on selected variables from the three Florida |
institutions with national norms fram sixty nine participating®land grant
institutions.

Cost per unweighted semester credit hour:

Mean Rank
Florida Institution A 53.27 18th
Florida Institution B 29.47 - 56th - - ——
Florida Institution C | 23.84 63rd
National Mean 45.073

Cost per undergraduate full time equivalent student:

Mean . Rank
Florida Institution A 1662 18th
Florida Institution B 919 56th
Florida Institution C 744 63rd
National Mean 1406.27

Unweighted semester credit hour per-full tim¢ equivalent faculty:

- Mean Rank,

Florida Institution A 376.79 42nd

Florida Institution B 341.22 56th

. Florida Institution C 333.72 58th
National Mean 430.537

Weighted semester credit hours per full time equivalent faculty:

Mean - Rank
‘Florida Institution A 702.31 53rd
Florida Institution B ( 1229.96 18th
Florida Institution C 1567.53 -=n- 9th -
National Mean ¢ 970.97

Institutional Complexity Index (Productivity formila)

Mean Rank
Florida Institution A 1.76 49th
'*  Florida Institution B 3.62 5th
- Florida Institution C 4.70 1st
National Mean 2.33
133 *
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Tuition as percent of undergraduate academic year cost:

Mean Rank
lorida Institution A .61 35th
*- Florida Institution B 1.34 5th
Florida Institution C 1.07 . 7th
National Me=an ’ .684

Average undergraduate class size:

) Mean ) Rank
Florida Institution A . - 18.00 39th
Florida Institution B 16.34 43rd
Florida Institution C 33.09 1st
Mational Mean ] 18.476

Average graduate class size:

Mean Rank
Florida Institution A 12.24 24th
Florida Institution B 5.61 56th
Florida Institution C 15.40 9th
National Me=an 10.90

-
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UF/LD -

uD

FSU/LD

UD
FAMU/LD
UD
USF/LD
~UD
FAU/LD
uD
UWF/LD
UD
UCF/LD
UD
FIU/LD
UD
UNF/LD
UD

SUS/LD
SUs/uD

+

Comparison of Teacher Educatien

Suﬁmary Chart -

and K-12 Student Cost

TCHR., ED.  ~ PUB. SCH.

$ 784

1050
2162
1264
311
1538
1066
968
1139
1045
1045
520
580

$1482

$1482
$1482
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-47
-29
+46
-15
-89
+04
-28
-35
-23
-29
-29
-65
-61
-33
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1982-83 TEACHER SALARY
RANGES
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1982-83, TEACHER SALARY RANGES

[ 4 ‘ '

-

The teacher salary ranges shown on the reverse side
of this brief have been obtained from the salary sche-
dules submitted annually by the Florida public school
wone e @i gttt s- to the-Bivisionof-Public SchoolsvThese - | e e
data have been analyzed to determine minimum and
maximum salaries paid to instructional personnel;
however, individual districts allow varying salary
_supplements hich are not reflected in these figures.

‘ oy

NOTE: This Statistical Brief will supply the user

with the most recent data available pertaining to

teacher salaries. For further information, please

contact Virginia Barnes, Educational Data Analyst,

Education Information Services/Management Informa=-

tion Systems, Program Supgort Services, 275 Knott

= Building, Tallahassee,/ﬁfg(z)'ida 32301, Ph. (904)

487-2280. . .

DIVISION OF PUBLIC SCHOOLS
Education Information Services

r FLORIDA: ASTATE OF EDUCATIONAL DISTINCTION. “On a statewide average, educational achievement in the State
of Florida will equal that of the upper quastile of states within five years, as indicated by commonly accepted criteria of

: E MC attainment,” Adepted State Bosrd of Educasien, Jan.20, 1001, _ |
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FLORIDA

1982-83 TEACHER SALARY RANGES

’
BACHELOR's HASTER's SPECIALIST DOCTORATE
MAX MIF HAX MIN MAX~  © C MIN I

ALACHUA 22,419 13,833 24,768 14,906 26,689 16,099 28,824
BAKER 17,755 14,100 18,955 14,700 19,555 15,300 20,155
BAY S, 4 21,330 14,701 . 22,501 15,522 23,323 16,443 24,144
BRADFORD R e 18,110 13,450 \ 19,260 14,100 19,910 14,900 20,710
BREVARD» - 20,600% - 15,400 -22,000 16,000 22,600 16,600 23,200
BROVARD * T 31,558 22,800 13,018 24,260 13,400 20,953 15,478 26,720
CALHOUN R 19,000 14,200 20,000 14,900 20,700 15,600 21,400
CHARLOTTE © ARS8 19,802 14,839 21,783 15,787 22,731 16,882 23,826
CITRUS - e 18,449 14,433 20,331 15,515 21,856 16,679 23,495
CLAY 2% 1 20,000 14,100 21,000 14,800 21,400 — -
COLLIER 21,935 16,445 24,610 15,445 25,610 16,245 26,410
COLUMBIA 19,600 14,730 21,330 15,530 22,130 16,330 22,930
DADE * 23,395 17,229 26,395 18,829 27,995 20,429 29,595
DE SOTO 19,500 13,947 20,500 14,947 21,500 15,947 22,500
DIXIE 16,500 13,400 17,650 14,088 18,975 14,700 19,800
DUVAL 21,764 13,900 zs._is 14,500 24,151 15,800 25,203
ESCAMBIA 20,814 12,936 22,096 13,402 22,562 14,218 23,378
FLAGLER 17,200 12,500 18,200 13,000 19,700 - -
FRANKLIN 16,163 12,686 17,721 13,799 20,042 14,912 21,659
GADSDEN * 17,500 12,700 18,500 13,200 19,000 13,800 19,600
GILCHRIST 17,800 13,500 19,300 14,000 19,800 14,500 20,300
GLADES 20,521 14,338 , 22,091 15,836 22,661 - =
GULF 18,000 13,800 19,400 14,510 20,110 15,400 21,000
HAMILTON 18,000 13,000 19,000 13,300 19,300 13,500 19,500
HARDEE 19,500 14,380 20,810 - - - -
HENDRY 20,200 14,090 21,290 14,650 71,850 = =
HERNANDO 19,158 14,307 20,465 14,634 20,792 14,961 21,119
HIGHLANDS 19,620 13,800 20,420 14,600 21,220 16,200 22,820
HILLSBOROUGA 21,100 14,087 22,187 14,631 22,731 15,173 23,273
HOLMES * 16,308 12,002 17,308 12,502 17,808 13,002 18,308
INDIAY RIVER 20,000 13,736 21,100 14,286 21,650 14,836 22,200
JACKSON 18,600 14,100 20,400 15,700 21,900 16,800 23,000
JEFTERSON * 15,628 11,101 16,508 11,981 17,388 12,861 18,628
LAFAYETTE 16,638 13,098 17,936 - - - -
LAKE 20,530 14,190 22,020 15,000 22,830 - -
LEE 13,000 20,730 14,400 22,130 15,500 23,230 16,300 26,030
LEON 12,050 20,063 13,376 21,389 14,460 22,473 15,063 23,076 -
LEVY 12,450 20,667 13,820 22,037 14,131 22,348 14,567 22,784
LIBERTY * 11,050 15,885 12,050 16,885 12,550 17,385 13,050 17,885
MADISON 12,000 16,875 13,125 18,000 13,600 18,475 - -
MANATEE 13,160 20,571 14,888 22,730 = — = =
MARION 12,000 19,750 12,600 21,250 13,400 22,700 - -
MARTIN 13,405 20,452 14,515 21,562 15,241 22,640 15,967 23,718
MONROE 14,750 20,000 15,750 22,000 16,425 22,575 16,810 23,210
NASSAU 12,432 18,903 13,732 20,203 - - - —
OKALOOSA 7,265 20,832 13,265 21,832 15,265 22,832 15,265 23,832
OKEECHOBEE 12,296 19,411 13,196 20,311 13,896 21,011 - -
ORANGE 12,500 20,985 13,900 22,385 © 14,600 23,085 15,300 23,785
0SCEOLA 12,407 22,651 14,049 24,293 14,990 25,234 - -
PALM BEACH 12,600 21,605 145100 23,105 15,400 24,405 16,800 25,805
PASCO 13,000 20,806 14,210 21,981 14,963 22,382 15,766 23,185
PINELLAS 13,000 22,200 14,100 22,950 14,750 23,600 15,400 24,250
POLK 13,000 21,550 14,000 22,750 14,800 23,450 15,400 23,950
PUTNAM 13,000 18,600 14,000 20,300 14,600 20,900 15,200 21,500
ST. JORNS 13.000 14,500 14,000 15,500 - - - -
ST. LUCIE 13,750 20,873 15,125 22,550 16,115 22,990 16,555 23,430
SANTA ROSA * 11,768 20,172 13,064 21,713 13,820 22,469 14,576 23,225
SARASOTA 12,510 20,391 13,886 23,519 _~ - 16,638 24,269
SEMINOLE 12,700 21,971 14,732 24,003 16,129 25,400 - -
SUMTER 13,050 20,050 14,150 21,350 14,650 21,950 - -
SUWANNEE 12,650 18,608 14,095 20,053 14,650 20,608 15,250 21,208
TAYLGR: . 11,700 19,364 13,221 20,885 14,391 22,055 15,561 23,225
UNION™= 12,200 19,350 13,300 20,450 - - - -
VOLUSIA 12,197 22,381 13,905 24,089 14,636 24,821 15,246 25,430
WAKULLA 11,880 16,740 12,900 17,840 13,880 18,740 14,380 19,240
WALTON 13,000 19,200 13,800 20,000 14,600 20,800 = -
WASHINGTON 12,067 18,659 13,427 20,021 14,105 20,700 14,786 21,380

*%1981~82 Salary Ranges - Contract For 1982-83 Under Negotiation
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Appendix G

COMMUNITY COLLEGE
EDUCATION-RELATED
COURSE OFFERINGS

141

AR}
v




COMMUNITY COLLEGE
EDUCATION-RELATED .

COURSE OFFERINGS

/AREA/COURSE TITLE

A. EDUCATION FOR EXCEPTIONAL STUDENTS

1)

2)

3)

4)

6)
7)

. 8)

9)

10)

11)
12)
13)
14)

15)

Orientation

Basic Background in Basic Education

Introduction to Special Education

Techniques for Facility Development
of Exceptional Children

Instructional Materials in Special
Education

Basic Behavioral Management
Classroom Management Techniques

Interdisciplinary Aspects of Ex-
ceptional Child Education

Workshop Disadvantaged

Seminar on Exceptional Child Develop-
ment

Basic Practicum on Special Education
Directed Individual Study

Group Study

Hearing Orientation

Introduction to Interpretation

143

at Jacksonville

139

COMMUNITY COLLEGES + YEAR
Central Florida
Edison
Florida Jr. College 1
at Jacksonville
Miami-Dade 2
Santa Fe 1
Indian Riwer 1
Okaloosa-Walton 2
Pensacola 2
Santa Fe 1
Santa Fe 2
Santa Fe 1
Santa Fe 1
Santa Fe 2
Miami-Dade 2
Miami-Dade 2
Santa Fe 2
/\/"»\
Santa Fe \\\‘ 2
Santa Fe 1
Florida Jr. College 1
at Jacksonville
Florida Jr. College 1




AREA/COURSE TITLE COMMUNITY COLLEGES YEAR

> 16) Specific Learning Disabilities Manatee ’ 2 T ‘

Polk 2 &
-

17) Visually Impaired Orientation Edison 2

B. FOUNDATIONS

1) 1Introduction to Foundations Brevard 1

Broward
Chipola
Dayfbna Beaéh
Edison .

H N - N

Florida Junior College
at Jacksonville

~ Florida Keys 1 ‘

- Gulf Coast
Hillsborough
Indian River
Lake City
Lake Sumter
Manatee
‘Dade
Okaloosa-Walton
Palm Beach

Pasco-Hernando
Pensacola

Polk

Santa Fe (2) *

South Florida

I R e e e Y R T YR R )

3 St. Pete - 1

' Valeicia 1 -

| *Numbers in parenthesis reflect number of courses offered
|
¥
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- AREA/COURSE TITLE COMMUNITY COLLEGES YEAR
2) Educational Survey Lake Sumter 2
. 3) Introduction to Early Childhood: Indian River 1
' Social Issues
~
4) Values * Gulf Coast . .2
5) Human Development . Indian River 2
6) Educational Psychology Broward 2
7) Introduction to Classroom Manage-: Daytona Beach 2
ment
Hillsborough 1
Manatee 1
8) Measurement Broward 1
9) History of Education ¢4 Daytona Beach 2
Manatee 2
¢ South Florida 1
. 10) Education in Israel.I * Broward 2
Brevard 2
11) Education in Israel II Broward 2
- Brevard 2
12) Current Issues Santa Fe 2
’ C. GUIDANCE » :
1) Personality Development and ' Daytona Beach . 2
Adjustment
D. SCIENCE ,
1) Chemistry Institute " Polk 1 (2)*
Polk 2 (2).
2) Science for Elementary Edu- Florida Junior College 2
. cation at Jacksonville
3) Teaching Cdncepts Santa Fe | 1
E. ELEMENTARY
i 1) Introdudtion to Elementary Edu-  Polk 2 (2)
‘i cation
2) Bilingual Elementary Pasco-Hernando 1 .(2)

145
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AREA/COURSE TITLE COMMUNITY COLLEGES ~-YEAR

Pasco-Hernando ‘ 1 (2)* .c
3) Elementary Curriculum Central Florida 1 ‘n
- F. GENERAL EDUCATION - s e e e
] 1) Teaching as a Career North Florida 1 . 1
2) Teacher's Aide ‘ Daytona Beach ., L- '¥_:
{ Edison 2 .
bl 3) Survey . . North Florida 2
4) gaucation Instruction I Polk " 2
Education Instruction II Polk 2
5) “Introduction to Eduéation Methods Brevard ; 2
Lake City 2
6) Management Pasco-Hernando 1
Polk 1
7) Teacher's Assistant Programs I & II Daytona'Beach 2 (2)
. Manatee 2 (3)
Daytona Beach 1
Pasco-Hernando 1 (&)
8) Teacher Capability Development Daytona Bé;ch . 1
9) Teaching Multicultural Education: Miami-Dade |, L2 (2)
Social Perspective «
10) Instructional Desién Seminar Indian River 2
11) Internship in Education Edison 2 (2) -
- Internship in Education for Aides Pasco-Hernando 1
Polk 2
]\‘ 12) Various Educational Experiences Miami-Dade ’ 2
13) Work Experiences Cooperative Brevard ' 2
- ’ Daytona Beach 2
) Lake Sumter 2
St. Johns 2
G. EARLY CHILDHOOD Broward 1 (5)
Central Florida 2 (3)
' Central Florida 1 -
’"\\ Edison ) 2
’ Florida Jr. College 1 (3) .
at Jacksonville
Hills?gggugh { 1 (6), 2 (2)
*Numbers in parenthesis reflect number of courses offered
§ 5 146 14 5 o
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<

ARFA/COURSE TITLE_

[+

H. EDUCATION TECHNOLOGY
1) Orientation

2) Audio Visual Instruction

»
I. VOCATIONAL INDUSTRIAL

I. ENGLISH AS A SECOND LANGUAGE (ESL)

3

J. MATH %PUCATION
1) Flementary

AN

% . e .
- .
A oot

7o 2 $F

COMMUNITY COLLEGES’ YEAR

Indian River

Manatee

Miami-Dade

Palm Beach
Pasco-Hernand

Santa Fe
St. Pete

Chipola
Daytona Beach
Miami~Dade
North Florida
Pensacola
Polk
Broward

—
Miami-Dade
Hillsborough
Pensacola
Penwacola
Brevard

Broward

Edison

Miami-Dade
Santa Fe

St. Johns

Brevard
Chipola
Daytona Beach
Edison

Gulf Coast

112)*
2 (3)
1(2)

“2(2)
1, 2 (3)
o 1,2
1(2) -
2 (3)
1 (5, 2 (5)-

=N NN NN

> 2 (4)

(n"
(8)
(4) .
(2)
(5
(2)
(2)
(21)

R T L T T T

-l'\

[ N

*Numbers in parenthesis reflect number of courses offered
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AREA/COURSE TITLE COMMUNITY COLLEGES " YEAR , e

. ¢
Indian River 2 ‘
Lake City 2 B ~‘“::h_
*  Manatee 2 ) # S
Miami-Dade L2 it
North Florida 2 (2)
Okaloosa-Walton 1, 2 -
Pasco-Hernando 1 ’
‘ Polk 2 (&)
Santa Fe 2
‘ St. Johns 2
Valencia 2
K. SOCIAL STUDIES
1) Elementary Education . Polk 2 (&)
L. COMPARATIVE PSYCHOLOGY
1) Elementary Adjustment and Intro- Pensacola 2
duction to Psychology Polk 2
Santa Fe 1 (3)
St. Johns Q 2
St. Johns 1, 2 .
Tallahassee 1 —
valencia 1
Pensacola 2 :
‘_ﬂ;d_.,_ré___~_--‘- ﬁroward 1
Daytona Beach 1, 2
Hillsborough 1 ‘
Gulf Coast 1, 2
Miami-Dade 2
North Florida 2
Okaloosa~Walton 1
~ 2) Field Work Pensacola 2
3) Introduction to Developmental Brevard
zzzcgﬁiigy: Adolescence, Adult Central Florida .
Edison

Florida Jr. College
at Jacksonville

*Numbers in parenthesis reflect number of courses offered
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AREA/COURSE TITLE

D

Education Psychology

COMMUNITY COLLEGES

Miami-Dade
Broward -
Daytona Beach
Chipola
Florida Keys
Gulf Coast
" Hillsborough
Lake~Sumter
Manatee
Okaloosa~Walton
Palm Beach
Pasco~Hernando
Pensacola
Polk
Santa Fe
South Florida
St. Johns
. St. Pete
Vaigncia
Lake City
Seminole o
Tallahassee
Daytdna Beach
Edison

Florida Junior College
at Jacksonville

Indian River

Lake City

Manatee

North Florida

Ogaloosa-Walton
- Palm Beach

Santa Fe

St. Johns

St. Johns

149
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¢

AREA/COURSE TITLE

5) Applied Psychology for Elementary
Education

¢

4) Basi& Counseling

5) Personality *

M. PHYSICAL EDUCATION
1) Officiating

-

COMMUNITY COLLEGES

St. Pete
Valencia
Broward
Daytona Beach

Gulf Coast

N NN

Manatee

~
L

~r
*

Pensacola
Pdik
St. Johns

NN

St. Eete

s

Broward
Miami-Dade
Santa Fe (2)
Florida Keys
Indian River
Miami-Dade
Polk

St. Pete

N NN N NN =N

Brevard
Central Florida
Edison

Florida Junior College
at Jacksonville

Miami~-Dade
Broward

Indian River
Daytona Beach
Chipola

Gulf Coast
Hillsborough
Lake-Sumter
Manatee
Okaloosa-Walton

Pasco-Hernando

\
*Number in parenthesis reflect number of courses offered

150
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AREA/COURSE TITLE

2) Coaching (various sports)

COMMUNITY COLLEGES

Pensacola
Polk

Santa Fe
South Florida
Lake City
nginole
North Florida

Broward

"Central Florida

Daytona Beach
Edison

Gulf Coast
Manatee
Miami-Dade
Okaloosa-Walton
Palm Beach

147

o

X

YEAR

1, 2 (3)*
2

2 (2)

2 (8)

2 (5)

2 (5)

2 (9

1 (2)

2 (2)

sﬁ?&'
Rt

*Numbers. in parenthesis. reflect number of courses offered
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TASK FORCE SURVEYS
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/
STATE BOARD féF EDUCATION “

PoSTSECONDARY EDUCATION PLANNING COMMISSION

KNOTTBUILDING
TALLAHASSEE, F RIDA 32301

TASK-FORCEFOR - .
TEACHER EDUCATION .
QUALITY IMPROVEMENT

November 19, 1982

Dear Dean, Director, or Chairperson of Teacher Education Program: .
by

A
/\ Enclosed please find copies of the Faculty Survey for you to distribute
{ to each member of your faculty. This survey can be returned directly to us ¢
/ \ in the attached envelopes. .

We appreciate your assistance in this effort. Please encourage your
faculty to complete and return this survey by December 2lst, so that the
Task Force will have the valuable input from practicing teacher educators
at your institution.

Thank you for your cooperation.
-

¢ Sincerely, T

Gl Ny

Dr. Armando Henriquez, Chairpefson
Task Force for Teacher Education
Quality Improvement

AH/1r/mm

149
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¥

" and program changes, and also asks you to share your perceptions on promotion

. ‘ ' -l
. n%%%
STATE BOARD OF EDUCATION E
POSTSECONDARY EDUCATION PLANNING COMMISSION Z‘i
. KNOTT BUILDING .7 . P
TALLAHASSEE, FLORIDA 32301 P PPN |
/ : : . ' 4
CE FOR Telephone (904) 488-0981 g ~
EDUCAT|ON ' ’ . o
QUALITY IMPROVEMENT November 19, 1983 ‘ ‘ '

v

Dear Faculty Member:
]

It is anticipated that during the 1983 legislétive segssion serious attention

will be given to teacher preparation programs in Florida. The Joint Legislative
and Executive Task Force on Teacher Education Quality Improvement was established

;and requested by the 1982 Legislature to provide a report with legislative and

policy recommendations by March 1, 1983. At present the Task Force is in the
process of securing data on Florida's teacher education programs from a variety
of sources. Given oyr short time-frame, it is the intent of the Task Force to
obtain and provide tothe legislature the most accurate information available

on Florida's preservice teacher education programs. The counsel from faculty,
program heads, and deans and directors of teacher:iducation programs is essential
as the group begins to develop and establish-®recommendations.

As part of this activity, we are asking you to complete the itéms on the
attached faculty survey. Part A of this survey asks for data on your personal
background and experiences. Part B requests that you provide your perceptions
on the policy making procedures ‘at your institut'ion with regard to curriculum .

and tenure procedures at your institution. The results of this survey will be
shared with all deans, directors, and chairpersons of teacher education programs.

INDIVIDUAL FACULTY ANONYMITY WILL BE PROTECTED. } s

~

Please complete this survey by December 21st and mail it in the enclosed &
envelope to: Dr. Richard Alterman, Project Director, 109 Knott Building,

.Tallahassee, FL 32301.

We do realize that this is a Busy time of year; however, our deadline for
submitting a report to the legislature is rapidly approaching. .

’

Thank you for your cooperation.

f ’ Sincerely,
" QMQo
Dr. Armando Henriquez, Qhairperson

\ ‘ Task Force for Teacher Education
Quality Improvement

AH/rca/mm
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-"’\::;.GQ’:{-"?-’\-:“
s
FeMyley TN\
=g
. FACULTY SURVEY ,
O -
Name Of Institution o
»
Name, Title of Office
Address of Person
Completing this
. Survey
TelEhtipgts
Part A
1. ﬁ&' Do you have public school teaching experience? vyes no |
b. If so, for how many years full-time? |
¢. If so, at what grade level(s) did you teach?
d. 1If so, what subject(s) 4id™you teach?
L 4
> 2. a. Do you have public school administration experience? yes no
b. If so, for how many years full-time?
¢. If so, at what level? elementary secondary middle |
3. Do you have any private school teaching experience? yes no |
4. Do you currently hold a valid Florida teaching certificate? yes no ;
5. Briefly describe the staff development activities in which you were enrolled 3
as a participant during the past year. (Do not include those which you |
conducted). '
L 4
%

T ) 157
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R,

NPT

Part B ' - .

1. Are the procedures for making major policy decisions regarding changes ' .
in teacher education programs effective at your institution? (Yes/No)

%
What recommendations would you suggest for improvement?
‘ 1
. |
2. In your opinion, are the promotion/salary decisions at your institution
made on appropriate criteria? (Yes/No) . If NO, what changes would
you suggest?
& & d
3
‘
i.

3, List the suggestions you have for improving the quality of the teacher
education programs. -




&

»

STATE BOARD OF EDUCATION

POSTSECONDARY EDUCATION PLANNING COMMISSION

KNOTT BUILDING
TALLAHASSEE, FLORIDA 32301
<

TASK FORCE FOR ' Telephone (904) 488-0981
TEACHER EDUCATION
QUALITY IMPROVEMENT November 19, 1982

Dear Dean, Director, or Chairperson of Teacher Education nggfam:

It is anticipated that during the 1983 legislative session serious attention
will be given to teacher preparation programs in Florida. The Joint Legislative
and Executive Task Force on Teacher Education Quality Improvement was established
and requested by the 1982 Legislature to provide a report with legislative and
policy recommendations by March 1, 1983. At present the Task Force is in the
process of securing data on Florida's teacher education programs from a variety
of sources. Given our short time-frame, it is the intent of the Task Force to
obtain and provide to the legislature the most accurate information available
on Florida's preservice teacher education programs. The counsel from faculty,

\ program heads, and deans and directors of teacher education programs is essential
as the group begins to develop and establish recommendations.

As part of this activity we request and urge you to complete the attached
white survey for deans, directors, or chairs of teacher education program. In
addition, we have enclosed a pink survey for you to give to the chairperson of
your elementary education program; a blue survey for you to give to the chair-
person of your secondary education program; and a green survey for you to give
to your exceptional student education program. Further, a faculty survey is
being sent to you under separate cover for each faculty member at your )
institution.

As you know, our deadline of March 1, 1983 is rapidly approaching. There-
fore, we would certainly appreciate your assistance to encourage faculty and
program chairpersons to complete their instruments. The Tagk Force plans to
share the results of the survey upon completion and will protect the confiden-
tiality of all faculty so concerned.

Please return the completed instruments in the enclosed envelope by
December 21st. Mail them to: Dr. Richard Alterman, 109 Knott Building,
Tallahassee, FL 32301.

If you should have any questions please call Dr. Alterman at 904-488-0981.

Think you for your cooperation. ////”
Sincerely,

Dr. Armando HenriquezSCh;irperson

Task Force for Teacher Education Quality
Improvement

AH/rca/mm
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1

GENERAL TEACHER EDUCATION INFORMATION 3;

(To be completed by Dean, Director or Chair of Teacher Education Program)

.
NOTE: If you do not possess the specific information requested, please so indicate. _ .
If the information requested is not now available, but you can estimate, please
do so and indicate that the response is an estimate. «
Name of Institution
Name, Title, Address of Dean of School College of Education
A. Faculty Profile -
1. How many full-time faculty are in your Department/College/School of Education?
Assistant Associate Full Tenured
2. How many of ipese faculty have: Doctorate __ Magters )
3. How many of these faculty are involved in teaching any preservice teacher
preparation courses? 4
Assistant Associate ~ Full _ Tenured
4. Of the faculty involved in teaching in the preservice teacher preparation <
program, how many are on soft lines?
5. How many adjunct faculty are teaching preservice teacher education
courses?
Doctorate Masters
— -
6. How many liberal arts faculty are directly involved in delivering preservice ’
teacher education courses? z\
7. How many faculty are directly involved in supervising student teaching?
Full-time ’ Adjunct Tenured
8. How many faculty are involved in activities organized through Teacher v
Education Centers?
Assistant Associate Full Adjunct Tenured
—_ N —_— —_ 5

9. How many faculty have been trained to participate in the‘Beginning Teacher
Program?

i"l;[glﬂ;‘ 160 .l
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10.

11.

2
Which staff development policies do you have?

Sabbatical Redirection Other (please describe)

Are faculty required to participate in staff develoﬁment acéi&itiesé
Yes No

Student Profile -

1.

£~

5.

What is the mean score on SAT or ACT for your entering teacher
candidates?

0f those students entering teacher preparation courses in the Department/
College/School of Education in Fall 1981 wth%gok the SAT Exam, how many
earned a score of: .

Below 835
835 - 899
900 - 999
1000 - 1099
1100 or above
Total 100%

0f those studetns entering teacher preparation courses in the Department/
College/School of Education in Fall 1982 who took the SAT Exam, how many
earned a score of:

Below 835

835 - 899

900 - 999

1000 - 1099

1100 or above

Total

What percentage of your students entering teacher preparation programs in
the Department/College/School of Education in the Tall 1981 who took the
ACT Exam, earned a score of:

100%

16 or below
17 - 19
20 - 23
24 - 27
28 - 30
31 or above
Total 100% s

What percentage of your students entering teacher preparation programs in

the Department/College/School of Education in the Fall 1982 who tqok the
ACT Exam, earned a score of:

16 or below

17 - 19

20 - 23

24 - 27

28 - 30 .

31 or above ‘ ) -
Total 100 155
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3

6. What percentage of your junior level students enrolled in teacher prepara-

tion programs in the Department/College/School of Education in the Fall -
1981 had a cumulative GPA in the range of: 4 -
1.9 or below L
2.0 - 2.4 ' e
2.5 - 2.9 .
3.0 -* 3.4
3.5 or above
Total 100%

7. What percentage of your junior level students enrolled in teacher prepara-
tion programs in the Department/College/School of Education in the Fall
1982 had a cumulative GPA in the range of:

low

C. Standards for Admission, Selection and Retention of Teacher Candidates

1. Admission into Programs

a. State Board of Education rule 6A-5.62 requires a minimum composite -
score of 835 on SAT or 17 on ACT as a prerequisite for admission )
into teacher education. Does the admission score required by s
your institution exceed this minimum level? (Yes/No) .

If YES, state the composite score(s) which your institution requires N
for admission into Teacher Education.
b. If students do not meet minimum admission score requirements, is
remediation recommended? (Yes/No) . Lf YES, describe how
remediation opportunities are provided.
c. For what percentage of your students, if any, havé these SAT/ACT
requirements been waived? \ ’
. 4
d.' What criteria do &ou use in determining to waive ti}se requirements?
>

Q 1:; ’
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2.

e. What is the racial/ethnic composition of those students for whom these
requirements have been waived (% of Blacks, Whites, Hispanics, Native
Americans, Asians)? :

N |

£. What additional admission requirements does your institution require
for entry into the teacher education program (e.g. minimum grade
point average, basic skills competencies, etc.)? Please describe
briefly.

g. In your opinion, do you believe the CLAST test will have an effect on
your current requirements or the quantity and caliber of students
entering your teacher education program? (Yes/No) . 1f YES, please

describe.

Screening and Placement

a. Describe the procedure(s) you presently use for screening
candidates who wish to enter your teacher education program.

b. Once admitted to a teacher education program, do you employ any ongoing

evaluative procedures or screening/guidance mechanisms to insure
teacher candidate quality (e.g., periodic interviews, tests, observations,
GPA maintenance levels)?

o
~I
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3. Exit and Retention

a. What is the attrition rate for students leaving the programs of teacher
education at your institution? . Of those who leave, what percen-
tage exit due to failure to maintain minimum academic requirements? .
What percentage exit to pursue other fields of study? .

b. Do you require exit tests for completion of your programs in teacher
education? (Yes/No) . If YES, what types of tests do you employ?

¢c. What percentage of students pass your exit tests on first attempt?

Do you ‘allow successive attempts? (Yes/No) . If YES, how many?

d. On the first attempt in 1981/82, what percentage of graduates from
your programs of teacher education pass the Florida Teacher Certification

Exam?

3

D. Promotion & Salary

1. Please provide a copy of policy guidelines regarding promotion, salary,
tenure and merit pay at your institution.

2. What recommendations would you suggest to improve the salary and promotion
system at your institution? (Attach additional sheet if necessary)

\
-~

E. Governance

. A c,’v‘”’

1. 1Is there a formal group at your institution charged with responsibility
for making major policy decisions effecting change in teacher education
programs and curriculum? (Yes/No)

Y




2. 1f, YES do members of that group include representatives of: (check all
s that apply)

department/college/school 6f education faculty
department/college/school of education administrators
liberal arts faculty

liberal arts administrators

institution level administrators AN
students

teacﬁers

State Department of Education representatives

others (please specify)

3. Please provide examples of major changes within the last two years made
as a result of activities off this policy group.

“*

4. Are the majority of changes made in teacher education programs at your
institution the result of this group's activity? (Yes/No) . 1If NO,
what are the major forces contributing to change?




|
5. What formal mechanisms are used to encourage collaborative planning? 8 '
|

a. Between your teacher education programs?

5
|
|
:
b. Between teacher education programs and public schools?

) |
|
|

i 1
. c. Between education faculty and liberal arts faculty?
6. What recommendations would you make to improve the policy-making and
collaborative activities in your teacher education programs?
Y

«
— <
<
o '




Survey of Elementary/Secondary and Exceptional

Student Education Programs

» R 4
Please complete the items on the attached pages concerning programs in
v elementary education on your campus. If you have no specific programs in
elementary education, please so indicate below and return the forms uncompleted.
Please be as brief and specific as possible. If you do not possess the
specific information requested, please so indicate. If the information requested
is not now available, but you can estimate, please do so and indicate that the
response is an estimate. )
Please complete this section at your earliest possible convenience and
return the completed form to the office of the dean, director, or chair of
teacher education so that it can be mailed together with the other sections of
the teacher education survey to Task Force staff, no later than December 21, 1982.
Thank you for your cooperation. -
Name of Institution
»
We have programs in elementary education:
3 Yes (Please complete attached pages)
No (Please return form uncompieted)
Name, Title, and Office Address of Person Completing  This Section
Telephone
»
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SURVEY OF ELEMENTARY EDUCATION PROGRAMS

How many upper level liberal arts courses are available for students in
your program? . ) - . Y S

Electives Required L

I1. Please list the appropriate course number within which the following subject i
areas are taught or specifically addressed. I1f they are not covered, pleas ' |

mark N/C. :
Prefix and % of §
Course . Time in Cours ‘
AREA or N/C Spent on Topi i |
S |
|

1) Contemporary Issues in Education ' /
|
2) Computer Literacy / ‘

3)* Economic Education /
|

4) School Law /

5) Environmental Education

6) Sex Education & - - ]

7) Multicultural Education e

8) Urban/Inner-city Education

9) Learning disabilities ; ¢

10) Counseling for classroom teachers -~

11) Global/International Education

12) Teacher stress/burnout " s

13) Educational Technology ) /

14) Assessment of quality in texts

15) Classroom Organization and j/
Administration .

16) Evaluation Py

17) Verbal and non-verbal communication

18) Presentation of'subject matter

19) Bilingual Education




ye

20)
21)
22)

23)

I1I.

Management of Student Behavior

Coursework planning - . o e

Gifted Student Education .

P.L. 94-142

[

The following questions concern CLINICAL, EARLY FIELD EXPERIENCES, and STUDENT
TEACHING/INTERNSHIP. To the best of your abiligy, would you please briefly

describe the typical experience of elementary education students for the
categories listed below:

A. Clinical (campus-based) experiences
Academic Level

Total . Offered (e.g. lst
Type Hours Credit semester junior year)

1. How many hours of clinical teaching are required prior to student
te%;hing/internship?

B. Early Field Experiences (schoel-based, short duration and return to campus)

If you provide this type of pre-intern experience, please respond to the

’

followipg: s
Academic Level
Total Offered (e.g. lst
Type Hours Credit semester junior year)
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1. How are school-based supervising teachers selected?

o

2. On the average, how many hours of contact occur between the school-
based supervising teacher and the university-based supervisory
professor?

.

3. How are students in early field,experiences evaluated by supervising
teachers? (e.g., checklist of competencies, professional judgement,
etc.)

L.

4. How often, and in what manner, do university supervising professors
consult individually with students?

—
a. Type of consultation? ™

i
b. With what frequency and fgi how long?

5. Are students required tq do early field experiehces in multi-cultural
school settings? (Yes/No) .

<

If YES, what is the nature of this requirement?

!/

‘6. How many hours in early field experiences are required prior to

student teach}ng internship?

N )
Student Teaching/Internship

Please answer the following questions regarding the scope and character
of your stugdent intern program. We realize it is difficult to
generalize to all students, so when answering please approximate the
typical experience encountered by your interns.

1. What is the nature of the student intern experience?

“‘(

1 a. DLuration of experience?

B. Number, of hours required per semester/qtr?

©




4 £
\\
2. On the average, does this experience take place in more than one
school? (If so, how many schools) ’
3. Does it take place within one or more grade levels? (Please specify
number of grade leigls)
' {
4. Does it cover more than one subject matter area? (Please specify
subject matter(s) taught)
5. What are the criteria used for placing student interns in schools?
(e.g. random allocation, student selection of school, etc.)
'“ &3
6. What criteria are used by school-based personnel to evaluate interns?
(please list or attach copy of criteria)
7. How are school-based supervisory teachers selected?
8. On the average, how many hours of contact occur between a school-
based supervising teacher and university supervisor? .
9. How much, and what kind, of contact occurs between a student intern
and the supervising university professor?
a, Type of contact (e.g., meetings at student's school)
s
2, .5 '
SN . .
™ b. Frequency and length of contacts? b )
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10. Do you have requirements that insure student interns have a
multicultural student teaching experience? » .

»

If so, what are those requirements? -
j

!
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